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Summary
The article considers the issue of sociocultural competence of a future teacher-philol-

ogists. Today, in connection with the educational paradigm, that is changing, and the shift in 
emphasis in the educational process to self-educational activities, an integral part of the profes-
sional competence of young specialists is the formation of their sociocultural competence. It 
is determined that students do not have theoretical and practical knowledge on the implemen-
tation and formation of sociocultural competence.The article analyzes the concepts of levels 
and grading. The main criteria of the component composition of sociocultural competence are 
highlighted. The essence of the cognitive theory proposed by D. Hirsch is revealed, which 
emphasizes the intellectual level of students. 

The author notes that with the help of regional, cultural and sociolinguistic materials, 
students are introduced to the culture and realities of the countries whose language is being 
studied, their horizons are expanded, their communication and life experience is enriched. In 
addition, the ability and willingness to use a foreign language in real communication develops; 
the ability to represent your own country, its culture in the context of intercultural communica-
tion is formed. Learning is provided with a modern sound, focused on mutual understanding, 
tolerance for differences between people, joint solution of important universal human problems, 
cooperation and interaction, including using a foreign language.
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1. Introduction

The socio-economic and political conditions of the development of modern Ukrainian 
society have created a basis for openness in international relations and influenced the educa-
tional policy in general and the study of foreign languages in particular. The peculiarity of 
today’s period requires understanding of the global problem, which is aimed at teaching for-
eign language as a means of intercultural communication. Numerous EU, Council of Europe 
and UNESCO projects have laid down the principles of “multilingualism”, and “multicultur-
alism”, proclaimed as paramount to national education systems. Continuously expanding con-
tacts, mobility of the population, and especially of young people studying in different countries, 
implies not only the elimination of conflicts, but also the understanding of the specifics of 
intercultural communication in a changing world.

This situation requires that the parties in contact, in addition to language skills, have 
knowledge of the culture, sociocultural features of the development of a country. Previously, 
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the attention of researchers was mainly focused on the development of skills within the frame-
work of communicative competence, nowadays foreign language is also considered as a means 
of gaining the sociocultural experience of representatives of other linguistic and cultural com-
munities. As the practice of teaching a foreign language shows, interest in a foreign language 
culture is explained by the urgent need for successful communication, which cannot be realized 
without taking into account the culture in the structure and content of communication as a 
determining condition for adapting a person to new living conditions. Indeed, in real communi-
cation, language is not the only tool for understanding. Representations of cultural information, 
rules and norms of behavior in a foreign language environment, studying the value orienta-
tions of representatives of another culture are very important. In today’s world, the problem of 
mutual understanding between different people is most urgent because the conflict of cultures, 
caused by differences in historical, political and social development, can lead to distortions in 
understanding, as well as mistakes and social conflicts.

The purpose of the article is to determine the main levels and criteria of each of them in 
the process of formation of sociocultural competence of future teachers of philological special-
ties. The main tasks of the article:

–	 To define the essence of the concept sociocultural competence and its component 
composition.

–	 To identify the basic requirements for the levels of socio-cultural competence.
–	 To analyze the levels of sociocultural competence of students of the Faculty of For-

eign Languages.

2. The analysis of recent research

In modern science, the basic provisions that form the methodological basis for the devel-
opment of conceptual provisions that substantiate the effectiveness of pedagogical conditions 
for the formation of sociocultural competence of students – future philologists in the teaching 
of a foreign language are insufficiently developed.

The competence approach was studied by A. Khutorsky, and does not imply the acquisi-
tion of the student’s individual knowledge and skills, but mastering them in the complex. As a 
result, the system of teaching methods is more or less different. The selection and design of 
these methods is based on the structure of relevant competences and functions that they perform 
in education (Khutorsky, 2003: 61).

Let us turn to the notion of sociocultural competence, which is the core of our study. It 
is a collection of certain knowledge, skills, qualities and abilities that are formed in the process 
of language preparation for intercultural communication. The emergence of the term “socio-
cultural competence” in the Ukrainian methodology of teaching foreign languages is linked to 
the activities of the international organization “Council of Europe for Cultural Cooperation”, 
especially the works of Jan van Eck and John Trim. According to these documents, sociocul-
tural competence is one of the components of communicative competence, understood as the 
ability to adequately interact in everyday life situations, to establish and maintain social con-
tacts through a foreign language (Latukhina, 2014: 726).

To understand the investigated phenomenon, all scientists approach to it differently. 
According to V. Safonova, the formation of sociocultural competence plays an important role 
for the development of the student’s personality. According to this approach, a student who has 
a developed sociocultural competence must not only have knowledge and skills, but also under-
stand different cultures and correlate with them the communicative norms of communication. 
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In addition, it should adequately interpret cultural phenomena and facts and use these “bench-
marks to select interaction strategies for solving personally and professionally significant prob-
lems in different types of contemporary intercultural communication” (Safonova, 1991: 175).

Thus, N. Poselska defines sociocultural competence as an integrative property of 
a person, characterizing her theoretical and practical readiness for sociocultural activity 
(Poselska, 2012: 269).

Formation of sociocultural competence in the process of teaching a foreign language 
is considered by the author P. Sysoev, who understands under sociocultural competence the 
level of knowledge of the sociocultural context of the use of a foreign language, as well as 
the experience of communicating and using the language in different sociocultural situations. 
In his definition, he emphasizes the three-level’s structure of sociocultural competence: knowl-
edge, experience of communication and experience of language use (Sysoev, 2001: 15). This 
indicates that, at a minimum, the theoretical knowledge acquired must be “fixed” in foreign 
language lessons in the course of performing linguistic thematic exercises.

The questions of formation the research work of future philologists, introduction of 
social innovations in the educational process of educational institutions were discussed by 
M. Knyazyan, who claimed that it is modern teaching technologies that motivate students to 
productive work (Knyazyan, Muschinskaya, 2019). Innovations such as project technology, 
modeling, research and creative activity are considered by the authors as the most important 
social and pedagogical innovations for the formation and development of sociocultural compe-
tence (Knyazyan, Khromchenko, 2019).

The researcher D. Deardorf, in his work “Identifying and assessing intercultural com-
petence as a student outcome of internationalization”, identified the essence of the concept of 
intercultural competence, and determined that a combination of quantitative and qualitative 
methods, including interviews, observations and judgments on their own opinions is better for 
the effective formation of this competence (Deardorff, 2006).

However, the issue of diagnosing and forming the sociocultural competence of future 
teacher-philologists needs more thorough coverage.

3. Theoretical foundations of formation of sociocultural competence

At the present stage of formation sociocultural competence, especially when learning a 
foreign language, occupies a special place in the vocational education system, arouses the inter-
est of many domestic and foreign scholars, because the high level of foreign language literacy 
of future philologists enhances the competitiveness of the country and the ability to transform 
the country.

When studying the issues of control in the theory and practice of learning foreign lan-
guages actively use the concept of level or graduation. Its essence is that when students mas-
ter sociocultural competence, they master its elements gradually, improving their qualitative 
characteristics throughout the process of learning a foreign language. This led to the need to 
identify the control points of this process – discrete, relatively complete stages of formation 
and development of a number of characteristics and properties of the object, which differ in 
achieving them previously set value. The aggregate of these values, being the result of passing 
a certain checkpoint, forms a level that is defined as the degree of development of the charac-
teristics to be diagnosed.

The process of isolation and distribution of levels is called graduation. The content 
and characteristics of the interconnection of components of sociocultural competence of the 
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philologists allowed to define it as an integrative, relatively stable, personal formation, charac-
terized by:

– the connection of the student – the future teacher-philologist – with the system of 
universal values, including knowledge about the values of native and foreign language cultures;

– ability to identify cultural values by observing and interacting with other cultures; 
apply the knowledge outlined in the practice of communication in order to achieve mutual 
understanding based on the creation of common meaning; to construct their own verbal and 
non-verbal behavior in accordance with the norms of the language culture being studied;

– empathy – the desire and willingness to perceive the “other” as equal, tolerance, adap-
tation to the phenomena of a foreign language culture.

The structural composition of sociocultural competence determined the choice of its 
criteria. We define the criterion as “the attribute on which the assessment is made, the means of 
verification, the measure of assessment. In the theory of cognition, it is a sign of truth or error 
of position” (Philosophical, 2003: 226).

As indicators of the cognitive component of the sociocultural competence of students – 
future teachers of philology is the completeness and systematic knowledge of universal cultural 
values, as well as the values of native and foreign languages.

The forming of students’ sociocultural competence involves creating in their minds the 
mental (psychic) equivalent of the system under study, as well as the image of the world specific 
to a given foreign language culture and the foreign language that serves it.

The cognitive theory offers great opportunities for developing students’ sociocultural 
competence. This theory, which is aimed at developing students’ intelligence and related to the 
knowledge of the second cultural reality, is reflected in the methodological concept of “knowl-
edge of the world”, proposed by Professor of English Philology D. Hirsch (1987), who, while 
developing the theory of “cultural literacy”, emphasizes on the intellectual level of training. 
For the researcher, literacy involves mastering the concept of all civilization in a given culture, 
which can be formed in a humanitarian education setting (Riske, 2000: 11).

According to the program requirements to the level of sociocultural competence of stu-
dents, they must acquire knowledge of information culture, knowledge of artistic values of 
culture, the basics of behavioral culture adopted in the environment of native speakers. What 
is fundamentally important here is that culture should be studied not just in the form of some 
individually existing products of intellectual labor (works of art, books, historical monuments, 
etc.), but also as a living activity of people in the system of uniting their social connections. 
As the main we highlight the following sociocultural knowledge: in the field of geography, 
history, literature, art, economics, politics, possessed by a typical educated native speaker of 
the language; systems of measures taken in the linguistic and cultural community under study; 
culturally oriented vocabulary and phraseology; politically correct vocabulary; precedent texts 
possessed by a typical enlightened native speaker of the language being studied; national psy-
chological characteristics of representatives of a certain linguocultural community; nation-
al-specific features of verbal and non-verbal communicative behavior of members of this com-
munity; national-specific features of domestic behavior of its representatives; national-social 
symbolism, including national-specific symbolism of numbers, shades of colors, elements of 
clothing, jewelry, gifts, omens and prejudices. Sociocultural norms of behavior and customs, 
as well as social conventions and rituals determine the non-verbal (Non-linguistic) behavior 
of participants in communication. Sociocultural competence includes the following aspects of 
non-verbal behavior and customs: Body language – (handshake, touch, hug, kiss, gesture, facial 
expressions, eye language, communication distance, postures, rules of politeness); Visiting 
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rituals (time of arrival / departure, gifts, clothes, treats, conversation, compliments, farewell); 
Eating and drinking rituals. Sociocultural competence is also covered by the Politeness conven-
tions, which are based on generally accepted rules of conduct, such as in the UK, as an expres-
sion of respect and concern for a communication partner (Babushkina, 2012: 16).

Particular attention should be paid to such an aspect of sociocultural competence as 
knowledge of the cultural heritage of the UK, especially its literature, which integrates both 
language and culture of the country. It is not possible to cover this topic widely in the study of 
a foreign language. However, there is a layer of culture without which its carriers cannot be 
understood. Such realities include: folklore as a reflection of the collective consciousness of 
the people; major historical figures who lived at a turning point, key periods in history; works 
of prose writers, poets, and philosophers, who made a significant impact on the development 
of the mentality of native speakers. This contributes to the development of students’ analytical 
skills, the ability to social adaptation on the basis of a more adequate understanding of their 
country and their culture.

An indicator of the activity-practical component of the sociocultural competence of the 
students of the language faculty is the degree of forming the ability to distinguish cultural val-
ues, as well as to apply the above knowledge in the practice of communication in the framework 
of “dialogue of cultures”. In accordance with the program requirements for the level of socio-
cultural competence, students must develop the skills necessary for communication in a foreign 
language with representatives of other cultures. The subject aspect of the activity criterion is 
the following skills:

– ability to use discursively the above knowledge; ability to find similarities and dif-
ferences in the history, traditions of their country and country of the language which is being 
studied; ability to integrate themselves into the modern cultural and economic environment;

– ability to collect, systematize and synthesize other cultural information of interest to 
students; the ability to represent one’s home country and culture, role models and lifestyles in 
cross-cultural intercultural communication.

A competent foreign language teacher should be able to: comment on the content of 
culturally oriented vocabulary and phraseology in foreign and native languages; correctly use 
culturally oriented vocabulary in the language; to find sociocultural information in different 
types of authentic texts; create sociocultural portraits of communication participants / heroes of 
artistic texts; adequately interpret (understand) and respond to verbal and non-verbal behavior 
of representatives of other linguistic and cultural communities; to build foreign language com-
munication in accordance with the norms of verbal and non-verbal communicative behavior 
adopted by a certain linguistic and cultural community.

The personality-semantic component of students’ sociocultural competence is character-
ized by the degree of awareness of the personal and social significance of sociocultural com-
petence; the ability to perceive “other” with positive emotions; an empathetic attitude towards 
representatives of other cultures; sociocultural observation; impartiality in the interpretation of 
sociocultural phenomena (Ryske, 2000: 11).

The selected criteria for the formation of sociocultural competence of students of the Uni-
versity of Humanities became the starting point for studying its level manifestations. The main 
criterion in the allocation of levels was the degree of formation of the structural leading compo-
nents of sociocultural competence.

In order to determine the level of this competence which is already formed, we con-
ducted a second-year student diagnosis of the Faculty of Foreign Languages, which contained 
the task of testing students’ national knowledge and their communication skills in the field of 
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intercultural communication. We have noted significant sociocultural mistakes made in per-
forming the proposed tasks. The main mistakes were in the transmission of stereotypes of lin-
guistic behavior in English. 46% of graduates – future teacher-philologists had difficulty in 
correlating even well-known phenomena of another culture with similar phenomena of their 
native culture, in the context of intercultural communication. In this regard, it became necessary 
for students to develop skills to adequately interpret a foreign language reality in Ukrainian or 
English, that is, sociocultural competence.

In identifying the levels of development of students’ sociocultural competence, we pro-
ceeded from the methodological position that the system in its development goes through a 
series of stages from the birth of individual elements, their grouping, through the integration 
of all elements into a single system to integrity, when the forces of self-motion are activated.

4. The analysis of students’ levels of sociocultural competence

Therefore, taking as a basis the level of readiness for professional activity allocated to 
N. Sergeyev, we have defined three levels of becoming sociocultural competence of students 
(Sergeyev, 2004:14):

– low – the level of intuitive and active participant in intercultural communication;
– middle – the level of an informed person;
– high – the level of consciously-active participant of intercultural communication – 

mediator of cultures.
Developing the idea of   level changes of mental formations, S. Rubinstein wrote that 

“each link … being qualitatively different from all others, is relatively whole so that its psycho-
logical characterization as some specific whole is possible. Any previous link is a preparatory 
stage for the next one; in the beginning, the forces and relationships that, when they lead, give 
rise to a new link in development are the subordinate motives” (Rubinstein, 1973: 423).

The first (low) level is the level of intuitively active participant in intercultural communi-
cation. To this level we refer students whose sociocultural knowledge is at the level of everyday 
consciousness, serving the vital needs of communicators. Students with this level of compe-
tence are perceived only on the outside of objective sociocultural conditions, without revealing 
their nature and patterns of development. Sociocultural perceptions of students of this level are 
characterized by limitations, when the phenomena of foreign language reality is simply stated. 
However, students assigned to this level of sociocultural competence have a sufficient level of 
knowledge about the culture of their native country and are able to speak about it in their native 
language. The students of this level group do not always know and adhere to the main features 
of formal and informal foreign language communication in oral and written language may 
admit sociolinguistic errors (cognitive component). Students who have been identified with a 
given level of sociocultural competence are not able to:

–	 distinguish cultural values by observing and interacting with carriers of other cultures;
–	 apply the knowledge outlined in the practice of communication in order to achieve 

mutual understanding based on the creation of common meaning;
–	 construct their own verbal and non-verbal behavior in accordance with the norms of 

the language culture being studied (activity-practical component).
The personality-semantic component was developed at the initial level: these students 

intuitively manage emotions and perceive the “other” as an equal partner, often not quite adapted 
to the phenomena of foreign language culture. For example, in a foreign language class, such 
students do not show activity and independence.
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The second level (middle) is the level of an informed person. Students in this level group 
are mostly familiar with the culture of their country and the foreign country which languages 
they are learning; find common and different in their historically formed cultural models of 
development; in oral and written communication, they know and adhere to the rules adopted in 
different spheres of communication, taking into account the different degree of formality; make 
minor sociolinguistic errors (cognitive component). Students in this level group are not always 
able to:

–	 distinguish cultural values by observing and interacting with carriers of other cultures;
–	 apply the above knowledge in the practice of communication in order to achieve 

mutual understanding based on the creation of common meaning;
–	 build their own verbal and non-verbal behavior in relation to the norms of the language 

culture being studied (activity-practical component). Students manage their emotions, perceive 
the “other” as an equal partner, tolerant and adapted to the phenomena of foreign-language cul-
ture at a level insufficient for the dialogue of cultures (personality-semantic component).

The third (high) level is the level of consciously-active participant of intercultural com-
munication – mediator of cultures. Such students whose sociocultural competence is formed at 
this level are well aware of the world culture, able to analyze the experience of cultural devel-
opment of different countries in the interaction of different cultures, and to trace its reflection in 
the language of this country. Students of this level group do not experience sociolinguistic and 
sociocultural difficulties in virtually any field of communication, given the norms of formal and 
informal communication in oral and written language (cognitive component). Activity-practical 
and personality-meaning components reach a high level of development.

The participants of intercultural communication with this level of development of socio-
cultural competence are characterized by emotional comfort, a sense of national identity, the 
opportunity to be themselves and to represent their own culture, the desire to continue commu-
nication, intercultural interaction.

5. The results of diagnosing the levels of formation of the sociocultural competence 
of students of the Faculty of Foreign Languages

The descriptions of each level of sociocultural competence development are relevant not 
only for the theoretical model, but also serve as a benchmark when comparing the characteris-
tics of particular students to attribute them to one or another level of sociocultural competence 
development, as well as being criteria for the effectiveness of the whole process as a whole and 
every single stage of it.

The first level – the level of intuitively-active participant of intercultural communica-
tion – the formation of sociocultural competence is defined in the study as low. According to 
the results of the ascertaining stage of the experimental work, we assigned 64% of students of 
the second year of the Faculty of Foreign Languages to this level group.

Its peculiarities are well evident from the example of the monographic characteristic 
of the student Christina K. The level of communicative culture and sociocultural education 
of this student does not allow her to be an equal partner of intercultural communication on a 
foreign language in sociocultural, everyday, educational and professional spheres. She does 
not have the ethics of discussing on foreign language when discussing the culture, styles and 
lifestyles of the people of the language she is learning. The student does not know or adhere to 
the basic features of formal and informal communication in oral and written language, charac-
teristic of English. Christina can make mistakes of a sociolinguistic nature. When organizing 
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foreign-language intercultural communication in the context of modeling situations, she does 
not always use lexical units with national-cultural semantics; does not fully know the linguistic 
features of social groups, representatives of different generations, social groups. Christina does 
not have socioculturally-predicated scenarios, nationally specific behavior, using the communi-
cative technique adopted in that culture.

However, generally speaking, Christine is able to: a) isolate cultural values in her native 
language by observing and interacting with speakers of other cultures; b) start, support and end 
a simple conversation on a familiar or interesting topic; c) distinguish between intonational 
models of foreign and native languages, but not able to recognize in the audio recordings socio-
cultural elements relating to models of behavior, rituals, formulas of politeness, to highlight in 
the text information of the cultural plan (sociocultural patterns of behavior, rituals).

The student manages emotions intuitively, not ready to perceive “other” as equal partner. 
The level of tolerance is low, which is manifested in the lack of adaptation to the phenomena of 
foreign language culture. In characterizing the overall formation of sociocultural competence at 
this level, it is necessary to note the weak development of all components. The students of this 
group do not have an attitude towards themselves as future mediators of cultures, do not express 
a clear desire for the establishment of a system of universal cultural values and the ability to 
carry out intercultural communication within the framework of “dialogue of cultures”.

We consider the features of the next level of development of sociocultural competence, 
which we called average – the level of an informed personality. On the basis of the conducted 
diagnostic research, 25% of the second year students correspond to this level of sociocultural 
competence.

A typical representative of this level is a student, Yana V. She, mainly knows the culture 
of her country and foreign countries (Germany and England), often finds common and different 
in their historically formed cultural models of development; in oral and written communica-
tion knows and adheres to the rules adopted in different spheres of communication, taking into 
account the varying degrees of formality, but still the student assumes mistakes socio-linguistic 
nature. Yana, as a rule, is able to apply sociocultural knowledge in the practice of communica-
tion with native speakers of the first foreign language. She knows the specifics of verbal and 
non-verbal behavior in different situations of intercultural communication, but is not always 
able to identify and isolate information related to intercultural differences between her native 
and foreign languages. She is able to find examples to illustrate words, complex syntactic mod-
els, intercultural differences, but is not able to make comparative analyzes of source language 
(foreign language) and translation language (mother tongue) in terms of translation, similarity 
and differences in conceptual, lexical and grammatical aspects. The student may find in simple 
text the sociocultural norms of verbal and non-verbal behavior, as well as terminological cor-
respondences in the language of translation, but does not take into account the possible inter-
cultural differences in their semantics and the dependence of the translation of the term on the 
context. It converts the language structures required to transmit the original message in an ade-
quate form, but cannot choose the optimal translation option in the case of partial differences in 
the amount of concepts in the source language and the language of translation.

The student possesses personal qualities that contribute to adequate communication with 
native speakers. She is emotionally endured, tolerant and loyal to the specific manifestations of 
the cultural traditions of foreign languages.

In general, students at this level show their own understanding of the sociocultural fea-
tures of their own and foreign-language culture, which is expressed in the desire for dialogue 
of cultures through languages.
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The third level of sociocultural competence development was defined as high – the level 
of consciously-active participant of intercultural communication – mediator of cultures, to 
which 11% of students of the experimental group corresponded.

Student Olena C. knows the world culture well, knows how to analyze the cultural devel-
opment experience of the languages spoken in the interaction of different cultures, as well as to 
trace its reflection in the language of one or another country, as she had experience in learning 
several foreign languages, studying at high school and different language courses. She has 
almost no difficulty in sociolinguistic and sociocultural character in the field of communica-
tion, takes into account the norms of formal and informal communication in oral and written 
language. Practical and practical and semantic components reach a high level of development. 
The student is able to clearly express her thoughts, while using understandable language recipi-
ents, recognizes different accents and styles in the language. Olena is able to highlight culturally 
significant linguistic units that need additional explanation in the language being taught, as 
well as to compare the linguistic organization of different types of discourse in both native and 
foreign languages. The student is able to distinguish explicit and hidden cultural information in 
the text, to find examples illustrating connotative coloring, style of language units, their con-
nection with the country’s culture. Using linguistic terms, Olena can explain the phonological, 
grammatical and semantic features of words or idioms, as well as their sociocultural compo-
nent and pragmatic properties. When preparing various sociocultural projects, Olena is highly 
aware of the writers, cultural phenomena used in the quotations. She often cites examples that 
illustrate overt and hidden intercultural differences, and, where appropriate, take into account 
intercultural differences in the designation of an object, its features, actions, and transmissions 
of subject-object, cause-effect, and other relationships. Olena, who has a given level of devel-
opment of sociocultural competence, is characterized by emotional comfort, a sense of national 
identity, the opportunity to be herself and represent her own culture, the desire to continue 
communication, intercultural interaction.

The theoretical model of diagnostics of the quality of formation of sociocultural com-
petence of the students presented by us allows to organize pedagogical process in a certain 
system and for each student who is at the appropriate level of development of sociocultural 
competence, as well as to determine the most adequate pedagogical means. This allows teachers 
to concentrate their attention on the formation of individual structural components of students’ 
sociocultural competence and to stimulate the manifestation and realization of criteria that tem-
porarily prevent them from moving to the next level of development.

6. Conclusions

Thus, based on the above analysis, we can conclude that today foreign language training 
in the undergraduate system involves active intercultural communication in the framework of 
their professional activities. Accordingly, the involvement of social and cultural components 
while learning a foreign language and the organization of sociocultural activities at the Faculty 
of Foreign Languages are absolutely necessary to achieve the basic practical goal of develop-
ing the ability to communicate in the language which is being taught. From this consideration 
follows that the purpose of learning foreign languages, both in mastering them and in relation 
to their teaching, involves acquaintance with universal values, which promotes the education of 
students in the context of “dialogue of cultures”.

The results of the experiment showed that these students had a lack of theoretical 
knowledge about the formation of sociocultural competence, as well as methods of practical 
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implementation of modern technologies in the educational process of higher education insti-
tutions. Possession of sociocultural competence is the main feature of a successful and profes-
sional philologist.

Based on the results obtained, it should be noted that in view of the decent and compre-
hensive provision of sociocultural competence, students are active participants in the educa-
tional process, they have developed a stable positive attitude to the quality of foreign language 
training, which, in turn, promotes the implementation of general, educational and practical 
purposes.
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