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Summary 
With the help of encyclopedias, dictionaries, reference books the article reveals the 

definitive characteristics of such basic research concepts as: methodological assistance, meth-
odological work and methodological support. Based on the development of psychological and 
pedagogical research, the concepts of methodological work and methodological support are 
analyzed and differentiated. The domestic regulatory documents are cited, which reflect the 
issues of methodological support for the teachers. The elaborations of the main directions and 
forms of methodical work with teachers (mass, group and individual) are presented, the classi-
fication of principles and functions of methodical support is given. The list of interactive forms 
of methodological support for preschool teachers and their impact on improving methodolog-
ical support for teachers is outlined. The concept of the professional development of teachers, 
components of professional development, their essence and structure are highlighted, as well as 
ways of influencе of the methodological support on its improvement are outlined. 

The article, based on reputable modern researchers and practitioners, defines the direc-
tions, features and psychological and pedagogical conditions for providing methodological sup-
port for the professional development of teachers of preschool education institutions. The prob-
lems of implementing methodological support for teachers in preschool institutions are listed 
and analyzed, as well as prospects for improving its effectiveness are outlined.
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1. Introduction

Constant updating of the content and technologies of education makes it necessary to 
systematically update the forms of organization, methods and content of methodological work. 
The current stage of development of preschool education is characterized by the search for new 
approaches in pedagogical theory and practice. One of the important issues of education reform 
defined in the State national program «Education» («Ukraine XXI century») is «updating the 
content, forms and methods of preschool education, in accordance with the age characteristics 
of preschool children» (State national program «Education» («Ukraine XXI century»), 1993).
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An important factor in improving the quality of education is the high level of compe-
tence of the teacher, which, in turn, depends on the effectiveness of the methodological support 
system. New requirements for the personality of a preschool teacher and the range of his func-
tional responsibilities justify the need to study the problem of his professional development, 
ways and methods of optimizing this process. One of the mandatory conditions and effective 
ways to optimize the process of acquiring the proper level of professionalism by preschool 
teachers, as well as the success of their adaptation in the system of professional work, is to 
provide directions for methodological support for their professional development.

2. Formulation of the purpose of the article

The purpose of the article is to study the aspects of implementing methodological sup-
port for the process of professional development of teachers of preschool education institutions.

3. Presentation of the main material of the article

Our task at the first stage of the research was to work out the definitive characteristics of 
the main concepts of the study: «methodological work» and «methodological support». For this 
purpose, we have used encyclopedias, explanatory and spelling dictionaries, reference books, 
and so on. 

In the Academic explanatory dictionary of the Ukrainian language, the concept of «sup-
port» is defined in several contexts: as an action with an indication to support; as something 
that support an action, phenomenon; as a group of people supporting someone; as an addition of 
something. Thus, the genesis of the concept of «support» is the joint actions of people based on 
mutual assistance to each other in a common cause. Related words to the concept of «support» 
are: «cooperation», «interaction», «mutual assistance» (Academic explanatory dictionary of the 
Ukrainian language, 1979).

Dialectical analysis of the term «methodical work» comes from «methodical» and is 
mainly interpreted in two meanings: 1) consistent, systematic, acting according to the plan; 
2) one who acts according to the rules of the methodology, is connected or belongs to it 
(Nochvolod, 2008: 126).

In the Comprehensive Dictionary, the concept of «methodical» is interpreted as «a set of 
interrelated ways and techniques of expedient conduct of any work; teaching about methods of 
teaching a certain science, subject» (Busel et al., 2005: 522).

In the dictionary of basic concepts from the course «Pedagogy» we find the following 
definition of methodological work: a form of organization of purposeful activity of a teacher 
to improve their professional level. Methodological work contributes to the mutual enrichment 
of members of the teaching staff with pedagogical findings, provides an opportunity for young 
teachers to learn pedagogical skills from older and more experienced colleagues, ensures the 
maintenance of the spirit of creativity in the teaching staff, the desire for search (Antonovа 
et al., 2014: 49).

The dictionary-reference book on pedagogy defines methodological work as a special 
structural and organizational form in an educational institution; part of the continuing education 
of teachers, educators (Myzherykov, 2004: 203).

In the Encyclopedia of Education, methodological work is defined as integral, based 
on the achievements of science, educational innovations, a specific analysis of the state of the 
educational process, a system of diagnostic, search, analytical, informational, organizational 
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activities and measures aimed at comprehensive improvement of the professional skills of each 
teacher, the development of the creative potential of the teaching staff as a whole and improving 
the quality of educational work (Kremen et al., 2008: 497).

The need to modernize the methodological work of teachers led to the introduction into 
pedagogical practice such concepts as «support», «scientific and methodological support», 
«co – creation» (Muromets, 2008: 321).

According to the Comprehensive Dictionary, the word «support» means an action mean-
ing «to accompany, to accompany»: «To go, with someone as a companion; to seeing someone 
off to a certain place. Go, go guarding» or «showing the way to someone», «watch who or what 
is moving away, add something to something» (Busel et al., 2005, 1415).

Similar concepts to» support «are − «cooperation», «assistance» (Maksymenko, 2013: 7). 
In addition, semantic analysis of this concept allows us to draw conclusions about the presence 
in the content of this concept of three components: subjects-fellow travelers, the person accom-
panying them and the path that they pass together (Mishchenko, 2016: 239).

Thus, based on the development of a number of reference sources, we drew the fol-
lowing conclusions: the concept of «support» provides training, pedagogical assistance and 
maintenance, provides not a solution to the problem for the teacher, but the organization and 
stimulation of his amateur activities and creating conditions for solving his own problems. 
At the same time, it emphasizes the non-interference of one subject in the activities of another 
until they feel the need for interaction.

At the second stage, the content of our work was the development of domestic regulatory 
documents on methodological support. Our analysis of the documents showed that this issue 
is reflected in such documents as: the Laws of Ukraine «On education» and «On preschool 
education», the Approximate regulations on the methodological office of a preschool education 
institution», etc. Thus, Article 54 of the Law of Ukraine «On education» states that teachers are 
obliged to «constantly improve their professional and general cultural levels and pedagogical 
skills; perform an educational program to achieve the learning results provided for by educa-
tion applicants; promote the development of abilities of education applicants» (Of the Law of 
Ukraine «On Education», 2017).

The Law of Ukraine «On preschool education» defines the tasks of scientific and meth-
odological support for the preschool education system, in particular: training, retraining and 
advanced training of teachers of the preschool education system (Law of Ukraine «On Pre-
school Education», 2001).

In «The approximate regulations on the methodological office of a preschool education 
institution», the issues of methodological support are presented more specifically and in detail. 
In particular, it is indicated here that the center of assistance for the teachers of preschool edu-
cation institutions on ensuring the holistic development of the child, his physical, intellectual 
and creative abilities through education, training, socialization and the formation of necessary 
life skills is a methodological office. Among the main tasks of the methodological office we see: 
creating a reflexive and innovative environment in preschool institutions; identifying promising 
pedagogical experience in the staff of preschool education institutions and beyond; providing 
practical assistance to young specialists; ensuring the implementation of advanced training of 
teachers; forming and/or replenishing, updating the information data bank (catalogs or card 
files on electronic or/and paper) on the content of preschool education; promoting the participa-
tion of the staff of preschool education in innovative educational activities; informing teachers 
about regulatory documents in the field of preschool education, various types of educational 
literature on preschool education and periodicals professional publications, providing practical 
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assistance in their use, etc. (The approximate regulations on the methodological office of a pre-
school education institution, 2018).

Processing the results of research by psychologists and teachers on the issue of meth-
odological support was the content of our work at the third stage. A deep analysis of scientific 
research has given us the opportunity to identify certain areas of research, namely: 1) the content 
and organization of methodological support in the context of methodological work in educa-
tional institutions of various levels (I. Bekh, N. Vasylenko, M. Voitsekhivskyi, N. Dudnichenko, 
I. Zhernosek, A. Zaichenko, A. Kocherga, S. Muromets, S. Makarenko, I. Romanyuk, L. Sysoeva, 
T. Sorochan, T. Sushchenko, etc.); 2) the study of the issues of the organization of methodological 
support of educational activities and practical experience in preschool institutions (G. Belenka, 
A. Bogush, K. Volynets, N. Gavrysh, A. Goncharenko, N. Dyatlenko, O. Kovalenko, L. Kozak, 
O. Kornieieva, O. Kocherga, K. Krutii, M. Mashovets, L. Melenets, T. Pirozhenko, O. Polovina, 
T. Ponomarenko, I. Romanyuk, G. Smolnikova, I. Tereshchenko, etc.).

In most studies, methodological work is considered as one of the components of the 
system of advanced training of teachers. Thus, in the dissertation research of O. Korneeva, 
based on the research of I. Bekh, G. Bielienkaya, A. Bogush, N. Gavrysh, A. Goncharenko, 
N. Dudnichenko, I. Zhernosek, I. Romanyuk and others, determines that the organization of 
methodological work with preschool teachers is a purposeful work of a teacher-methodologist 
with teachers in order to increase their pedagogical skills and evaluative-reflexive activity of 
methodological orientation. The content of the methodological work is the teacher's awareness 
of the needs of society in the form of a social order regarding the results of his professional 
activity and their implementation, which is carried out on the basis of advanced pedagogical 
experience (Korneeva, 2012).

According to I. Romanyuk, methodological work in preschool institutions is an integral 
part of the unified system of continuing education of teachers, a system for improving their 
professional skills. The author considers that the main task of methodological work is to pro-
vide real assistance to teachers «in the development of their skills as a complex of professional 
knowledge, skills necessary in working with children and their parents» (Romanyuk, 2019: 56).

K. Krutii notes: «methodological work in a modern preschool educational institution 
should be as flexible as possible, namely, to promote the development of creativity, initia-
tive, and improve the quality of the educational process. The solution of these problems lies 
in the search for new content, forms and methods of working with the pedagogical team» 
(Krutii, 2004: 4).

I. Zhernosek defines methodological work as a specially organized activity of the teach-
ing staff, which creates comfortable conditions (environment) for improving the teacher's skills. 
The more fully teachers use the opportunities of the environment, the more successful is their 
free and active self-development and the level of educational activity of the educational institu-
tion, «its functions are to determine the system of measures aimed at achieving the best results» 
(Zhernosek, 2001: 5).

It is worth noting that until recently, the functions of methodological work were mainly 
limited to directing and monitoring the activities of educators. However, the reform of the entire 
education system, which is relevant in time, including the modernization of preschool educa-
tion, requires updating the methodological work.

N. Dyatlenko notes that» on the threshold of the third millennium, the Ukrainian edu-
cational system has reached transformational limits, the multi-vector nature of which is strik-
ing in its diversity and unpredictability. «The scientist points out the need for specialists who 
«in modern fleeting changes in the education system have the ability to work with others for 
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the predicted result, prevent and resolve conflicts, reach compromises, respect human rights, 
observe the socio-cultural diversity of history» (Dyatlenko, 2009: 58).

Based on the research materials (I. Zhernosek, O. Kornieieva, K. Krutii, etc.), we will 
determine the main directions of methodological work in a general form (Scheme 1.1):
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Scheme 1.1. The main directions of methodological work

The leading technology of methodological work that most meets modern requirements is 
methodological support – a set of various forms of partnership interaction between educational 
entities, measures that provide assistance to specialists in overcoming difficulties throughout 
their professional activities. In modern psychological and pedagogical research, there is no single 
definition and interpretation of the concept of «methodological support» (Oliinik, 2009: 20−22).

Modern researchers note that in contrast to traditional forms of training, methodological 
support of the teacher's activity has the following advantages: individualization and flexibil-
ity; has a greater potential of an instrumental nature; to a greater extent takes into account the 
dynamics of development of both the teacher himself, the institution in which he works, and 
the system of permanent interaction in general; more multidimensional, as it provides constant 
interaction of the teacher with other subjects of training (Muromets, 2012: 325).

On the vector and targeted orientation of methodological support, modeled on the prin-
ciples of a competence-based approach (social, professional and personal), depending on indi-
vidual requests, needs, motivations of each individual teacher or teaching staff, its professional 
capabilities, notes S. Makarenko. Among the types of support in terms of content are distin-
guished diagnostic, informational, educational, methodological, scientific, as well as consult-
ing, expert, organizational, network and service support. Since these types of support are inte-
grated in content in the system of methodological work, all of them are considered as scientific 
and methodological support (Makarenko, 2018).

The defining foundations of scientific and methodological support, according to T. Soro-
chan, are:

–	 democratic − the ability to take into account different approaches, points of view, 
collegiality in making a certain decision;

–	 situation of choice − creation of several variants of programs, models of activity, tech-
nologies that provide prerequisites for conscious choice;
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–	 self-realization – disclosure of the personal potential of each participant in the peda-
gogical process;

–	 co-creation – joint activity of subjects who strive to achieve new quantitative and 
qualitative results (Sorochan, 2005: 77).

Scientific and methodological support as: Subject-subject professional interaction 
against the background of mastering and implementing innovative methods and technologies in 
the educational process is defined by T. Sorochan (Sorochan, 2012: 35).

The approaches to the concept of scientific and methodological support indicated by 
scientists (S. Makarenko, V. Muromets, V. Oliinyk, I. Romanyuk, T. Sorochan, I. Tereshchenko, 
etc.) determine the renewal of its principles and functions in the context of methodological 
work (Scheme 1.2):

Principles of the methodological 

support of teachers 

Functions of the methodological 

support of teachers 

diagnostics advisory 

democratic educational 

systematicity expert 

continuity corrective 

sequence moderation 

succession adaptive 

concreteness informative 

efficiency research 

flexibility prognostic 

 Scheme 1.2. Basic principles and functions of the methodological support

Despite the variety of functions, scientific and methodological support is an integral 
system of interdependent actions and activities aimed at the professional growth of each sub-
ject of educational activity; the process of interaction in the teaching staff during the (internal) 
organization of methodological work in the institution.

The concept of «methodological support» provides pedagogical and psychological assis-
tance and support that provides not the solution of the problem for the teacher, but the organi-
zation and stimulation of his amateur activities and the creation of conditions for solving his 
own problems. One of these conditions is the creation of an educational information space of 
the institution. A significant role in the implementation of this task is played by scientific peri-
odicals, primarily professional pedagogical publications.

Scientists A. Bondarchuk, N. Didenko, M. Kyrychenko, A. Oliinyk, T. Sorochan and 
others define the content of methodological support as a complex of interrelated, organized, 
purposeful actions aimed at helping the teacher solve complications that may occur during 
educational work. At the same time, it is important that participants of methodological support 
should become equal partners of this interaction, although they may have different levels of 
scientific training or mastering practical experience (Oliinik, 2009: 20−22).
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Based on the study of psychological and pedagogical research authored by L. Aleksiei-
enko-Lemovska, I. Dubrovina, I. Zhernosek, I. Kondratets, K. Krutii, I. Romanyuk, I. Teresh-
chenko, etc.), we have identified the use of various forms of work with teachers in the context 
of methodological support. Scientific and methodological support involves the use of various 
interactive methods of working with teachers: business game, training, quest, workshop, case-
method, debates, discussions, etc. (Dubrovina, 2018: 9).

Noteworthy are the results of V. Muromets' research, in which the author identified the 
stages of using methodological support (Scheme 1.3):

Stages The main content 

Search 
Collecting, summarizing and clarifying information. 

Search for possible solutions of the problem. 

Modeling 

Systematization of accumulated information. 

Monitoring of results (monitoring). 

Defining the purpose, objectives, content, form and methods of work. 

Designing 

Drawing up a plan for joint activities of all subjects  

of the pedagogical process. 

Organization of problem-related forms of work. 

Support 
Practical implementation of acquired ideas and their elements. 

Implementation of a previously planned sequence of actions. 

Reflections 
Comparing the results with the goal set. 

Analysis of the degree of implementation of ideas, conclusions. 

 Scheme 1.3. Stages of using methodological support (Muromets, 2012)

Using this technology, it is possible to provide scientific and methodological support for 
the activities of teachers in various areas of educational work, since the activity of providing 
methodological support here is algorithmized, clear, and transparent.

Thus, the analysis of the results of scientific and pedagogical research allowed us to find 
out that methodological support is considered as a complex of various forms of methodolog-
ical work, which is a specially organized, planned activity. In the process of methodological 
support, favorable conditions are created for the scientific and methodological formation and 
growth of all participants of the educational process. The main purpose of methodological sup-
port is to implement professional and pedagogical self-realization of each member of the teach-
ing staff. The result of methodological support is a qualitatively new activity of teachers, which 
is manifested in their professional competence and, most importantly, in improving the quality 
of educational work with children and interaction with family members of pupils.

Since another issue of the study is the professional development of teachers of preschool 
education institutions, at the fourth stage we turned to its study. It should be noted that this issue 
is very relevant in psychological and pedagogical research of recent years, as evidenced by the 
presence of theoretical works and individual publications. Thus, the aspects of professional 
development of a specialist are reflected in the works of E. Zeier, E. Klymov, T. Kudryavtsev, 
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A. Markova, V. Shadrykov and others. Based on the analysis of the main provisions of the 
theoretical works of these researchers, we came to the conclusion that in the modern psycho-
logical and pedagogical literature there is no single approach to substantiating the essence of 
the concept of «professional development». This analysis allowed us to reveal that the term we 
are analyzing is considered by modern scientists as:

–	 the process of professionalization of the individual, the result of which is the achieve-
ment of social maturity, the development of new professionally important qualities of the indi-
vidual, the transition to the next level of professionalism (Markova, 1996: 308);

–	 the level of performance of a person's professional activity (Kudryavtsev, 1986: 105);
–	 the degree of professional maturity (Super, 1957);
–	 social situation of development and leading activity (Zeier, 2013: 416).
In psychological and pedagogical research, there is an ambiguity in the understand-

ing of the concept of «professional development» by representatives of various scientific 
approaches. In the works of G. Ball, E. Zeier, E. Klimov and other representatives of the activ-
ity approach, professional formation is considered as the process of entering a person into a 
profession, the psychological passage of certain stages of professional development, the main 
indicators of which are the formation of professional experience and professionally important 
qualities (Klimov, 1996: 512). From the standpoint of a system-structural approach, the pro-
fessional development of a person is considered through the interrelation and integrity of pro-
fessional abilities and professionally important qualities that determine the success of activity 
(Povarenkov, 2002: 160). Representatives of the value-motivational approach (O. Borysova, 
I. Sapogova, N. Selezneva, V. Serzhantov, V. Shadrikov, etc.) consider the development of 
professional motivation based on the formation of value orientations to be the main aspect of 
professional formation (Selezneva and others, 2007: 80−88).

According to L. Mitina, the effectiveness of professional development of a future teacher 
is determined by objective indicators that allow assessing the degree of individual compliance 
with the requirements of the profession, and subjective indicators that reveal the degree of com-
pliance of professional activity with the requirements of the individual (Mitina, 1990: 58−64).

It is valuable that a number of researchers (M. Bityanova, I. Verbytska, S. Kyrdyankyna, 
etc.) consider the issue of methodological support as a means and technology of professional 
development of a specialist. In particular, M. Bityanova considers support as a system of profes-
sional activity of the pedagogical community, aimed at creating socio-psychological conditions 
for successful training and psychological development of the future specialist in interaction 
situations. In addition, according to M. Bityanova's definition, «Support refers to a philosophy 
of work that creates a combination of the goals of pedagogical practice and focuses on the main 
thing – on the personality of children» (Bityanova, 1995: 64).

According to the research of S. Kyrdyankyna, methodological support of professional 
development of a specialist is «a scientifically based way of interaction of the accompanying 
(mentor, experienced specialist) and the accompanied (teacher), aimed at continuous self-de-
velopment in the profession, due to quantitative and qualitative, meaningful and structural 
transformations of the individual, which will lead to natural improvement, to gradual growth in 
the profession» (Kyrdyankyna, 2011: 27).

In our opinion, I. Verbytska's research deserves special attention. Based on taking into 
account the requirements and social expectations of a modern educator, I. Verbytska formulated 
the following directions for implementing methodological support for the professional devel-
opment of a teacher:

–	 improving the professional competence of all participants of the educational process;
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–	 providing the necessary analytical and informational materials;
–	 pedagogical designing;
–	 monitoring and evaluation (diagnostics);
–	 providing the necessary assistance to participants of the educational process (in accor-

dance with their individual needs);
–	 ensuring the quality and availability of internet services;
–	 creation of creative centers, in order to improve the professional skills of teachers;
–	 use of interactive forms of improving skills in the professional activity of a teacher 

(Verbytska, 2018: 467−469).
Based on the analysis of scientific sources, it is possible to substantiate the judgment that 

the process of methodological support for the professional development of preschool teachers 
should have internal (personal) and external (environmental) components. The internal compo-
nent is to ensure the personal development of a preschool education specialist by forming (pro-
viding) a number of stimulating factors. The most important among them is the development of 
motivation for professional development and improvement, as a set of motivating factors that 
determine the activity of the individual (Podkorytova, 2018: 96−99).

Both at the stage of professional education, and in the period of further professional 
development of a preschool teacher the most important condition is to improve its professional 
competence. This factor applies both to the internal component (professional self-improve-
ment) and to the external one (advanced training courses, pedagogical mentoring, etc.

An important component of the internal component of professional development is the 
teacher's acquisition of ways to effectively overcome the causes and, most importantly, the 
consequences of professional stress, which involves teachers mastering the technologies of 
reflection and self-reflection.

The external component of methodological support for the process of professional 
development of a preschool teacher provides the implementation of all possible areas of meth-
odological assistance, according to the regulatory documents regulating this issue. The most 
important of them, in our opinion, are ensuring a holistic pedagogical environment, focusing 
on professional development and adaptation of young teachers, improving their professional 
competence and forming the motivation of specialists for effective innovative pedagogical 
activities (Sitnik, 2015: 41−47).

4. Conclusion

The analysis of theoretical sources gives grounds to assert that the modern view of pro-
fessional development implies its understanding as a productive development of the individual 
in the process of mastering his professional activity. Successful professional development of a 
preschool teacher is possible, in our opinion, by providing appropriate methodological support.

Based on the analysis of the achievements of modern psychological and pedagogical 
thought, as well as regulatory documents, we came to the conclusion that methodological sup-
port for the professional development of preschool education teachers should be implemented 
by organizing activities taking into account the internal and external components, the content 
and structure of which is described in this study.

Summarizing the above, we conclude that this approach will optimize the process of 
professional adaptation of young teachers, increase the level of their professional competence 
and, most importantly, the quality of educational work with preschool children and cooperation 
with the families of pupils.
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