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Whprowadzenie

Na stronach zaktualizowanego periodyku PNAP przedstawiono zagadnienia w wielu
aktualnych dziedzinach i kierunkach rozwoju nauk politycznych, ekonomicznych, prawnych
1 spolecznych. W zwigzku z tym w kolejnym numerze autorzy przedstawili badania z zakresu
polityki, a zwlaszcza problem profesjonalizacji komisji wyborczych we wspotczesnej
administracji publicznej oraz problem wirtualizacji dziatalnosci spotecznej a ograniczonej
rzeczywistej dziatalnosci politycznej.

Przedstawiono rowniez  szeroki zakres badan ekonomicznych w warunkach
modelowania rozwoju  regionalnego, atrakcyjno$ci  inwestycyjno-innowacyjnej i
konkurencyjnosci produkcji, systemu planowania i  modelu ksztaltowania strategii
marketingowej, opracowania oprogramowania w rozwigzywaniu ré6znych probleméow.

Badania spoteczno-naukowe obejmujg kwestie oceny wynikow dziatalnosci instytucji
szkolnictwa wyzszego oraz kwestie kultury wirtualnej i problemy integracji we
wspotczesnym zyciu.

W te problematyke¢ wpisuje sie PNAP - Periodyk Naukowy Akademii Polonijnej,
skupiajacy ludzi nauki z rdéznych kontynentow, gdzie artykuly naukowe podejmuja
problematyke o charakterze historyczno-kulturowym, polityczno-prawnym, ekonomiczno-
spotecznym, edukacyjno-zdrowotng. W PNAP wystepuje takze dziat recenzji i omowieni oraz
sprawozdan.

Zapraszam do wspolpracy przedstawicieli osrodkow naukowych, ktorych brak w
Radzie Naukowej, praktykow, nauczycieli naukowo-dydaktycznych, doktorantow, studentow,
ktérych publikacje w PNAP, dzigki punktacji Czasopism Naukowych MNiSW oraz
posiadaniu prefiksu DOI, bedg czytane i stang si¢ przedmiotem dyskusji, debat i poznania
innowacji naukowych poszukiwan.

Dzigkuje autorom, ktérzy podjeli i podejmg wspolprace, zamieszczania swoich
publikacji oraz szczego6lny rodzaj podzigkowania kieruje do cztonkéw Rady Naukowej,
ktorzy zyczliwie przyjeli zaproszenie do wspotpracy do wspottworzenia PNAP.

Abduhakim Mamanazarow
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Introduction

The updated scientific journal PNAP focuses on the issues concerning many topical
areas and problems of political, economic, legal and social science. In this view, in the current
issue, the authors have present research papers on policy issues, particularly the problem of
professionalization of election commissions in modern public administration and
virtualization of public activity in limited real political activity.

It also reveals a wide range of economic research in terms of regional development
modelling, investment and innovation attractiveness and product competitiveness, planning
system and marketing strategy formation model, software development while solving various
problems.

Social studies include the problems concerning the evaluation of the performance of
higher education institutions as well as the issues of virtual culture and problems of
integration in modern life.

PNAP - the Scientific Journal of Polonia University fits in these issues bringing
together scientists from different continents, whose scientific articles address the issues from
the following fields: history and culture, politics and law, economics and social science,
education and health. PNAP also includes the review and discussion sections as well as a
report section.

| invite You to cooperate with the representatives of research centers, whom the
Scientific Council lacks in, practitioners, teachers, academics, Ph.D. candidates, students,
whose publications in PNAP, thanks to the scoring system of the Ministry of Science and
Higher Education and having the prefix DOI, will be read and will become the subject of
discussions, debates and exploration of scientific innovations.

| thank the authors who have already established cooperation and those who will do so
in terms of submission of their publications. | would also like to express particular gratitude to
the members of the Scientific Council, who kindly accepted the invitation to work together
and to contribute to the creation of PNAP.

Abduhakim Mamanazarow
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PHILOSOPHICAL POSITIVISTIC THOUGHT OF BARBARA SKARGA AGAINST
THE BACKGROUND OF EUROPEAN HUMANITIES

Ryszard Podgorski
Associate Professor PhD, University of Warmia and Mazury in Olsztyn,
e-mail: ryszard.podgorski@uwm.edu.pl , Poland

Abstract. Barbara Skarga is one of the foremost experts of European and Polish
positivism. She started her enquiry with the study of Polish positivism to reach up to the
European positivistic thought. The road analyzes the positivist philosophy of the nineteenth
century dates back to Auguste Comte, Claude Bernard and Ernest Renan appealing at the
same time to Polish positivists Adrian Krzyzanowski, Michael Wisniewski, Dominika Szulc
and Joseph Supinski. The crowning issue of the mainstream positivist was the study of the
"first philosophy" of Auguste Comte. In this way, Barbara Skarga has assumed research,
which constitutes an important scientific contribution for the creation of scientific sociology.

Keywords: positivism, realism, knowledge, sources of knowledge.

DOI: http://dx.doi.org/10.23856/2201
Wstep

Zmierzenie si¢ z pozytywizmem europejskim zbieglo si¢ u Barbary Skargi z praca
redakcyjng w zaktadzie Bibliografii i Dokumentacji Filozofii Polskiej Instytutu Filozofii
i Socjologii Polskiej Akademii Nauk i zaowocowalo gromadzeniem dokumentacji do
opracowania bibliograficznego pozytywizmu polskiego w latach 1831-1864. W ten sposob
narodzit si¢ u Barbary Skargi pomyst na dysertacje doktorska, co zapoczatkowato filozoficzne
zmagania Skargi z pozytywizmem, najpierw polskim, pdzniej francuskim. W literaturze
polskiej siegata do pozytywizmu Adriana Krzyzanowskiego, Michala Wiszniewskiego,
Dominika Szulca iJozefa Supinskiego. W swojej pracy doktorskiej opisata $rodowisko
prepozytywistow 1iich wpltyw na sytuacje polityczng, spolecznag ireligijng Polakow pod
zaborami.

W dysertacji Barbara Skarga postugiwata si¢ modelem mysli pozytywistycznej
skonstruowanym na podstawie definicji Augusta Comte’a. Na t¢ definicj¢ ztozyly si¢ takie
pojecia, jak: organiczno$¢, realizm, obiektywizm, socjalnos¢, uzytecznos¢, Scisto$é, pewnosé
i wzglednos¢. Model ten zcalg pewno$ciag nie moze by¢é uwazany za wyczerpujacy w
odniesieniu do poszczegdlnych doktryn pozytywistycznych, w tym takze w stosunku do
systemu Augusta Comte’a. Jednak taka klasyfikacja moze postuzy¢ do uwzglednienia réznych
watkow myslowych charakterystycznych dla filozofii pozytywistycznej. Natomiast
W przysztosci, kiedy Barbara Skarga siggnie do twdrczosci pozytywizmu francuskiego, bedzie
to stuzyto jako cechy zbiezno$ci przy omawianiu tej samej problematyki. Myslenie
analogiczne pozwolito jej odnies¢ si¢ do filozofii francuskiej XIX wieku i bedzie stuzyto
powstaniu pracy habilitacyjnej Ortodoksja i rewizja w pozytywizmie francuskim. Zdaniem
Jacka Migasinskiego jest to pierwszy etap twodrczosci Barbary Skargi, w ktorym mozna
wydzieli¢ pie¢ kregdw problemowych pokrywajacych si¢ mniej wigcej z chronologicznymi
etapami jej zainteresowan filozoficznych (Migasinski, 2008: 17-23).
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W drugim etapie prac badawczych Barbary Skargi mozna zauwazy¢ z jednej strony
prace odnoszace si¢ do francuskich pozytywistow XIX wieku: Claude’a Bernarda (1813—
1878) i Ernesta Renana (1823-1892). Jest wigc to kontynuacja jej badan nad pozytywizmem
XIX wieku. Jak zaznacza Jacek Migasinski, nastepnie przeprowadzita doglebng analize
roznych odmian francuskiego spirytualizmu wywodzacego si¢ od Marie-Frangoisa-Pierre a-
Gonthiera Mainego de Birana (1766-1824) oraz eklektyzmu, neokrytycyzmu, filozofii
refleksyjnej i filozofii religijnej, by wreszcie dotrze¢ do filozofii Henriego Bergsona (1859—
1941), ktora na dhuzej stata si¢ dla niej szczegdlnym tematem badawczym. Waznym, obok
wilasnych prac, owocem tych badan byla publikacja fundamentalnej antologii tekstow
z filozofii francuskiej XIX wieku. Prace ztego kregu problemowego pozwalaly zapoznaé
czytelnika polskiego z nieznanymi dotagd u nas postaciami i nurtami filozoficznymi. W obu
etapach swojej tworczosci Skarga wystepowata przede wszystkim jako znakomity historyk
filozofii, dysponujacy warsztatem naukowym zblizonym do ,.historii idei” (Migasinski, 2008:
17-23).

Trzeci etap tworczosci i trzeci krag problemoéw mozna scharakteryzowaé jako probe
wypracowania wlasnego, oryginalnego stanowiska filozoficznego, wyrastajacego z refleksji
nad pracg historyka filozofii. To swoista metafilozofia, zwracajgca si¢ przede wszystkim ku
problematyce nurtow ideowych ksztattujacych dang epoke, a nazywanych przez Skarge
»~formacjami intelektualnymi”, oraz ku dialektyce zmienno$ci itrwania pewnych idei,
wyznaczajacej rytm historycznosci zycia umystowego kazdej epoki. Na ten okres sktadajg si¢
prace Skargi nalezace do tego obszaru badawczego. Byly to przede wszystkim monografie:
Przeszlos¢ iinterpretacje. Z warsztatu historyka filozofii (1987) i Granice historycznosci
(1989) oraz projekt i redakcja naukowa pieciotomowego, fundamentalnego Przewodnika po
literaturze filozoficznej XX wieku (1994-1997), uhonorowanego nagroda ,Literatury na
Swiecie” (Migasifiski, 2008: 17-23).

Do czwartego okresu problemowego (1980-1990) nalezy okres metafizyczny. Skarga
podnosi najwigksze problemy metafizyki, takie jak: sens bytu, pochodzenie zta, miejsce
ludzkiego podmiotu w $wiecie, prawomocno$¢ transcendencji — wychodzac od projektow
takich wspotczesnych myslicieli, jak Martin Heidegger (1889-1976), Emmanuel Lévinas
(1906-1995) czy Jacques Derrida (1930-2004) i konfrontujgc je z rozwigzaniami wielkich
myslicieli przesztosci, takich jak Platon (427-347 p.n.e.), Arystoteles (384-322 p.n.e.) czy
Gottfierd Wilhelm Leibniz (1646-1716). Nie jest to wiec tylko historyczno-filozoficzna
interpretacja stanowisk cudzych, ale proba wypracowania wlasnego podejscia do
najwazniejszych pytan filozofii, proba uwzgledniajaca wszelkie przeprowadzone dotad
krytyki metafizyki — od krytyki kantowskiej, poprzez scjentystyczng, az po
postmodernistyczng. Refleksja metafizyczna Skargi ma charakter dialektyczny (Podgorski,
2016: 49-64). Przepojona jest §wiadomos$ciag braku ostatecznie zadowalajacych odpowiedzi na
najwazniejsze dla czlowieka pytania, swiadomoscig nieustannej gry tozsamosci irdznicy
(przedmiotu pytania i podmiotu pytajacego), wymogiem trwania przez filozofa w tym stanie
napi¢cia badanego problemu, bo ostateczne opowiedzenie si¢ za jakim$§ ekstremalnym
rozwigzaniem zawsze konczy si¢ ideologiczng kleska filozofii. Stanowisko filozoficzne
Skargi cechuje si¢ otwartoscig zar6wno wobec pytan stawianych przez wielkich klasykow, jak
i przez myslicieli wspolczesnych. Prowadzona przez nig dyskusja jest zblizona do metod
fenomenologicznych i hermeneutycznych (Migasinski, 2008: 17-23).

Pigtym kregiem problemowym, trwale obecnym w refleksji Barbary Skargi,
a uprawianym zwlaszcza w ostatnich latach jej zycia, jest refleksja o charakterze moralnym
i obywatelskim. Znajduje ona wyraz w esejach publikowanych na tamach czasopism
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kulturalnych igazet codziennych oraz w licznych wystapieniach publicznych. Wybrane
fragmenty tej eseistyki znalazty si¢ w ksiazce Czlowiek to nie jest pigkne zwierze (2007).
Eseje Skargi, przenikniecte duchem moralnego poslannictwa na rzecz jakosci Zzycia
spotecznego i politycznego w kraju, przedstawiaja wspoélczesng rzeczywisto$¢ spoleczng
w czarnych kolorach. Szczegolng troske autorki budza przyczyny ,,zamilknigcia inteligencji”.
»~Zamilknigcie inteligencji” nie oznacza jej zdaniem, ze spoteczenstwo moze funkcjonowaé
bez takich wartosci, jak: sprawiedliwo$¢, wolnos¢, godno$¢, honor, wiernosc,
odpowiedzialno$¢, poczucie obywatelskie. Skarga odwotuje sie do wzorcow antycznych,
wykazujac, ze trwanie przy fundamentalnych warto$ciach kultury europejskiej moze by¢
ratunkiem dla naszych czaséw (Migasinski, 2008: 17-23).

Poglady, ktére przedstawi¢ to analizy filozoficzne oparte na metodzie
hermeneutycznej, ktore sa w gtéwnej mierze prezentacja filozofii pozytywistycznej, ktora
odcisneta pigtno na mysl europejska w XIX wieku.

1. Geneza pozytywizmu i rozwéj europejskiej mysli pozytywistycznej

Rok 1492 to rok, ktory rozpoczyna histori¢ odkryé ,,nowego §wiata”, dajac poczatek
nowozytnej epoce w dziejach Europy, w ktérej zuznaniem propaguje si¢ ideaty
humanistyczne. Humanizm mial sprzymierzenca w wynalazaku druku (typografia) Jana
Gutenberga (1398-1468). Dzieki niemu nastapito upowszechnienie drukowanej i bardziej
dostepnej ksigzki. Dato to poczatek przemian w dziedzinie geografii, ekonomii i polityce a
przede wszystkim w rozpowszechnianiu mys$li humanistycznej renesansu. Humanizm
uksztaltowal calg kultur¢ doby renesansu, przez ktoérg ludzie nauki i filozofii, literatury
i malarstwa oraz architektury irzezby odwotywali si¢ do starozytnej Hellady, opisujac
cztowieka jako najwyzsza warto$¢ w Swiecie przyrody. Celem takiego spojrzenia byto
uksztattowanie czlowieka-humanisty, ktory charakteryzowat si¢ postawa badawcza
wyrazajaca dociekliwo$¢ 1 $mialo§¢ wysuwanych wnioskdw czesto empirycznych i
odnoszacych sie do zjawisk przyrodniczych.

Wkraczajac w ere¢ nowozytng, filozofia europejska miata juz za sobag dlugie dzieje,
setki teorii i doktryn, dziesigtki systeméw i dwa przynajmniej poglady na $wiat — starozytny
i sredniowieczny. Sposrdd myslicieli nowozytnych jedni patrzyli na $wiat w sposob podobny
do s$redniowiecznego, inni powrocili do sposobu starozytnego. Jeszcze inni zajeli nowg
postawe wobec $§wiata. Tyle ze ta postawa nie prowadzita do wytworzenia nowego pogladu na
$wiat, nie wiodta do nowych rozwigzan starych zagadnien, lecz raczej powstrzymywata si¢ od
ich rozwigzywania. Gdzie starozytno$§¢ mowita ,.,tak”, a Sredniowiecze ,,nie” (lub odwrotnie),
tam nowa filozofia czesto nie odpowiadala wcale. Ta postawa wstrzemiezliwa, rzadka
w poprzednich epokach, rozpowszechnita si¢ w filozofii nowozytnej. Metafizyka nie wygasta,
ale wytworzyt si¢ silny prad, ktory wyrzekat si¢ metafizyki, uwazajac, iz zadania jej nie moga
by¢ rozwigzane naukowo (Tatarkiewicz, 1993: 5-9).

Z tego samego zrodta wyplyneto drugie zjawisko charakterystyczne dla nowozytnej
mysli: dazno$¢ do rozgraniczenia zagadnien. Nowozytni mysliciele usitowali wyodrgbnié
w pracy filozoficznej dziedzing doswiadczenia opartego na badaniach empirycznych
i dziedzing spekulacji, czyli platonsko-augustianskich i arystotelesowsko-tomistycznych
koncepcji rozumienia rzeczywistosci. W ten sposob starali si¢ oddzieli¢ pytania, na ktore
mozna odpowiedzie¢ §cisle, od tych, na ktore takiej odpowiedzi da¢ nie mozna. Za przyktad
moze shuzy¢ fizyka Jeana Buridana (1295-1363). Buridan przeciwstawiat si¢ bowiem fizyce
arystotelesowskiej, kwestionujac koncepcje duchowych poruszycieli planet i odrzucajac
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gléwne kategorie perypatetyckie stuzace do opisu ruchu. Wykazywat przy tym, ze ruch jest
rezultatem wewngtrznego napedu iten naped pochodzi od Boga (,,wewnetrzna moc™). Ta
mysl byla rozwijana przez Akademi¢ Krakowska, a do gtoéwnych jej propagatorow nalezat
Benedykt Hesse (1389-1456). W ten sposob rozkwit tzw. buridanizmu doprowadzit do
wyparcia arystotelesowskiej koncepcji przyrody. Astronomia oparta na matematyce
ksztaltowata nowa postawe naukowa, rezygnujaca z metafizycznych okredlen istoty czy
jakoSci rzeczy opierajacej sie na doswiadczeniu iobserwacji. Ten sposéb myslenia
doprowadzit do nowych odkry¢ tzw. przyrodnikow (Kuderowicz, 2014: 127). Rozwingla si¢
filozofia przyrody, ktora wiasciwie data poczatek nowozytnej nauce, oddzielajac ja od
filozofii. W tej perspektywie miejsce znajduje Mikotaj Kopernik (1473-1543), Tycho Brahe
(1546-1601), Johaness Kepler (1571-1630) oraz Galileo Galileusz (1564-1642).

Galileo Galileusz w najwickszym stopniu wptynat na rozumienie nauki nowozytne;.
Przedstawiajac go w perspektywie badan pozytywistycznych, mozemy powiedzie¢, ze jego
filozofia zrywa z analizg metafizyczng, a badania majg charakter nowozytnej mechaniki, przy
czym mamy w tym sposobie rozumowania i w metodach dowodzenia wystepuja dwa pojecia
charakterystyczne dla XIX-wiecznej mys$li pozytywistycznej. Sa to eksperyment
i doswiadczenie jako sposoby dowodzenia empirycznego. Ten sposoéb badan pozwolit
Galileuszowi w XVII wieku wystepowaé przeciwko scholastycznemu mysleniu, ktore
absorbowane bylo pojeciem Absolutu, struktury bytu czy dywagacjami na temat substancji.
Trudno jest posadzaé Galileusza o walke ze sktonno$ciami charakterystycznymi dla filozofii
tomistycznej. Jednak trzeba powiedzie¢, ze wptynal on na budowe wspdlnej swiadomosci,
w ktorej przejawiata si¢ dezaprobata wobec metafizyki. Galileusz w ten sposob zwrdcit uwage
na epistemologie. Epistemologia oparta na doswiadczeniu zmyslowym zostata przyjeta przez
Francisa Bacona (1561-1626), od ktorego ten punkt widzenia przejat August Comte. Bacon
rozwingt metodologi¢ empiryzmu, przez ktorg chcial odkry¢ state wlasciwosci rzeczy.
Poswiecit temu Novum Organum. Zdaniem Bacona trzeba operowa¢ do$wiadczeniem, a nie
zatozeniami. Metodzie arystotelesowskiego sylogizmu Bacon przeciwstawia indukcje, czyli
stopniowe uogolnianie wiedzy, zamiast natychmiastowego uktadania ogoélnych twierdzen na
podstawie danych zmyslowych. Waznym argumentem za przyjeciem tej metody bylo
odwotywanie si¢ do eksperymentu. Eksperyment mial by¢ dowodem na potwierdzenie
przyjetych tez w naukach przyrodniczych. August Comte przyjgt ten sposob dowodzenia
prawdy w socjologii. Ten punkt widzenia potwierdzaly wynalazki, np. Hansa
Lippershey’a (1570-1619), Evangelisty Torricelliego (1608-1647), Otta von Guerickego
(1602-1686), ktore utatwialy zycie codzienne. Jednak wiedza ztego okresu pokazuje
niezbedne warunki, ktéore musiaty by¢ spetlione, aby doszto do sformulowania postulatu
stworzenia nauki o spoteczenstwie. Wydaje sig, Ze ta propozycja odnosi si¢ do gtdwnej mysli
francuskiego o$wiecenia, ktora opierala tad spoteczny na pojeciu postepu bazujgcego na
wiedzy. Mozna wigc powiedzie¢, ze wieki XVI iXVII zbudowal podstawy zycia
spotecznego, z ktorymi zmierzyt si¢ wiek XVIII (Szacki, 2002: 74).

Wiek XVIII to odkrycia Benjamina Franklina (1706-1790), Pietera van
Musschenbroeka (1692—-1761), Roberta Boyle’a (1627-1691), Josepha Priestleya (1733—
1804), aprzede wszystkim Francuza Antoine’a Laurenta de Lavoisiera (1743-1794) do
stworzenia eksperymentalnej chemii nowozytnej. Mys$l o stalosci gatunkéw ustepowat
koncepcji ewolucji Georges’a Louisa Buffona (1707-1788). Koncepcja ta, pdzniej
potwierdzona przez Charlesa Roberta Darwina (1809-1882), bedzie miata istotne znaczenie
dla spencerowskiej teorii ewolucji spoteczenstwa. Okres XVI-XVIII wieku, aprzede
wszystkim XIX wieku, to czas zwigzkdw miedzy nauka a technika. Wielkie odkrycia
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i wynalazki techniczne (H. Soles, A.G. Bell, EW. Siemens, T.A. Edison, K.F. Benz,
G. Deimler, R. Disel, A. L. Lumiére, W.C. Roentgen, G. Marconi) $wiadcza o pomystowosci
ludzi nauki i przecigbiorczosci mysli technicznej (Podgérski, 2016: 23-54).

Nalezy powiedzie¢, ze najwigkszy 1najbogatszy rozwoj techniki dokonuje sie
w przemysle. W XVIII wieku jest on niemal w catosci dzietem Anglikow i rozpoczyna okres
rewolucji przemystowej. Ogodlnie rzecz biorac, w Europie w XVII i XVIII wieku w nauce
i technice dokonujg si¢ ogromne przemiany. Konsekwencje przemian, szczegblnie tych
0 charakterze spotecznej mysli oswieceniowej, daja poczatek Rewolucji Francuskiej. W ten
sposob Europa zrywa z hegemonig absolutyzmu (Podgorski, 2016: 9-21). Natomiast do gtosu
dochodzg prawa czlowieka, ktore beda wezwaniem spotecznym opartym na wolno$ci
czlowieka.

Mowigc o XVII-XVIlI-wiecznych filozofach w kontek$cie pozytywizmu, trzeba
wspomnie¢ o filozofii Arnolda Geulincxa (1624-1669), Nicolasa Malebranche’a (1638-
1715), Louisa de La Forge’a (1632-1666), ktorzy reprezentowali nurt okazjonalizmu.
Szczegdlne znaczenie miat dla pozytywistow John Locke (1632-1704), siedemnastowieczny
mysliciel, z ktorym wkraczamy w o$wiecenie, ktore objeto wszystkie kraje europejskie
i wszystkie sfery zycia. Dla pozytywistow francuskich szczegdlne znaczenie mial Voltaire
(1694-1778), Denis Diderot (1713-1784), George Berkeley (1685-1753), David Hume
(1711-1776) i Jean-Jacques Rousseau (1712-1778) (Skarga, 1996).

W pozytywizmie europejskim to jednak Jean le Rond d"Alembert (1717-1783) wptynat
na myslenie pozytywistyczne. Dazeniem d Alemberta w nauce byto ukierunkowanie na
bezwzgledne ograniczenie nauki do twierdzen pewnych. Twierdzenia pewne widziat
w faktach. W tym solidaryzowatl si¢ z empiryzmem, z tym ze on pewnos$¢ ograniczat do
faktow zewngtrznych. Ta postawa ograniczajaca nauke do faktow stanowita istote pogladow,
ktore w wieku X1X nazwano pozytywizmem (Tatarkiewicz, 1993: 142).

D’Alembert nie traktowat epistemologii jako zrodta poznania zmystowego, ale
przyjmowat fakty, poniewaz jego zdaniem tylko fakty lezg u podstaw nauki. Nie znaczy to, ze
dla d’Alemberta postep intelektualny polegat wylgcznie na gromadzeniu nowych faktow.
Podobnie jak Kartezjusz, utrzymywal, ze wszystkie nauki razem wzig¢te sg rozwinigciem
ludzkiego myslenia i dlatego ktadl nacisk na unifikacje treSci poznawczych. Przyjmowal, ze
system zjawisk jest chromogeniczny i jednolity. Celem za$ wiedzy naukowej jest pokazanie
w $wietle zasad systemu jednosci ispdjnosci prawdy jednostkowej iprzenoszenie jej na
prawde obiektywna. On tez bezposrednio wplynat na Comte’a odnos$nie do metafizyki,
a konkretnie jej odrzucenia jako zrodta wiedzy. Wedlug jego pogladow nie mozna
przyjmowac¢ metafizycznych przyczyn i zrédet rzeczy, nie mozna nawet wiedzie¢, czy wedlug
metafizykow istnieje §wiat zewnetrzny, poniewaz u podstaw metafizycznego myslenia stoi
konstrukcja oparta na istnieniu, co z gory sugeruje, ze $wiat istnieje, a to jest bardziej kwestia
instynktu niz wiedzy. Kontynuujac my$l d’Alemberta, aby lepiej zrozumie¢ Comte’a, trzeba
powiedzie¢ na podstawie jego filozofii, ze cel, ktory przy$swieca nauce filozoficznej, w zadne;j
mierze nie wymaga, aby rozwiazywac problemy metafizyczne. Natomiast d’ Alembert mowit,
ze ,,dedukowanie zjawisk z zasad nie jest dedukcja empirycznych danych z metafizycznych
zasad czy z metafizycznych istot. Jest to dedukcja obserwowanych wiasciwosci wtérnych
z innych obserwowanych wilasciwosci, ktore sa uznane za bardziej pierwotne” (Copleston,
2005: 45). Mozna wigc powiedzie¢, iz Comte za d’Alembertem przyjmuje w filozofii
opisywanie zjawisk iwigzanie ich na sposob systematyczny, anie za$§ wyjasnianie ich
w metafizycznym sensie. Gdy zabiegamy o takie wyjasnienia, to zdaniem zaréwno
d"Alemberta, jak pozniej Comte’a, mowimy o wiedzy ludzkiej. Mozna zatem powiedzie¢, ze
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d’Alembert byl prekursorem pozytywizmu, a jego filozofia narzucita pewien sposéb
myslenia charakterystyczny dla XIX-wiecznego pozytywizmu, w ktérym d’Alembert odrzucat
metafizyke, a przyjmowat jedynie fakty i zjawiska. Rowniez w dziedzinie moralnej Comte
bedzie odwotywal sie¢ do d’Alemberta, bo oddzieli etyke od teologii i metafizyki. Natomiast
moralno$¢ uczynit $wiadomos$cig powinnosci wobec drugiego czlowieka. August Comte
uwazal, iz uczucia moralne sg bardzo wazne dla budowania porzadku i tadu spotecznego i za
d’Alembertem powiedzial, Zze =zasady moralne sg istotne dla budowania porzadku
spotecznego. Dlatego mozemy powiedzieé, ze filozofia moralna zaréwno dla d’Alemberta, jak
i Comte’a spelnia wazng role, poniewaz wskazuje cztowiekowi jego obowiazki i miejsce
W spoteczenstwie, kierujac jego sity na dobro spoleczne i szczgscie powszechne (Copleston,
2005: 46). W ten sposob d’Alembert, a pozniej Comte, sadzili, ze postep spoteczny ma
glebokie fundamenty moralne i wywiera wptyw na zycie spoleczne.

Ogromny wplyw na rozumienie doswiadczenia jako metody poznania naukowego
odkryt August Comte w filozofii Davida Hume’a (1711-1776). Hume jest jednym
z najwazniejszych filozofow XVIII wieku, poniewaz wyciagnat ostateczne konsekwencje
logiczne z empirystycznej filozofii Locke’a i Berkleya. Comte zapoznat si¢ zta filozofig
w latach 1816-1817. Z punktu widzenia metody badawczej mozna o niej powiedzieé, ze
buduje relacje i zwigzki miedzy ideami badz faktami. ,,Wéréd zwigzkéw miedzy ideami, [...]
sa takie, ktore mozemy bada¢ nie odwotujac si¢ do niczego oprocz idei samych,
W szczegolnosci nie odwotujgc si¢ do obserwacji; sa to zwigzki podobienstwa,
przeciwienstwa, stopni w posiadane;j, jako$ci oraz proporcji ilosciowych” (Kotakowski, 2009:
40). Mozna wiec sadzi¢, ze Hume’owi chodzito o wykazanie zwiazkow w wiedzy
matematycznej, aby otrzyma¢ wiedzg catkowicie pewna. Poniewaz twierdzenia nauk
matematycznych sg oczywiste, dlatego sady o faktach majg to do siebie, ze w przeciwienstwie
do sadéw matematycznych, moéwig nam co$ o istnieniu spostrzegania, stwierdzaja obecnos¢
pewnego zdarzenia, ale zarazem nie zawierajg w sobie zadnej koniecznosci. Leszek
Kotakowski thumaczy to tym, iz wewnatrz obszaru obserwacji mozliwe sg takie sady, ktore
nie tracac empirycznego charakteru, méwig nam wigcej o $§wiecie niz idee, do ktérych
odwoluje si¢ David Hume (Hochfeld, Skarga, 1972: 34-37).

W tym miejscu nalezy zwroci¢ uwage na jeszcze jeden fakt. Jest nim droga analiz
przyczynowo-skutkowych. O tej wiedzy mozemy powiedzie¢, ze nie wykracza poza obszar
bezposredniego spostrzegania. Inaczej wygladaja zwiazki przyczynowe mi¢dzy zdarzeniami.
W tej dziedzinie wykraczamy poza obserwacj¢. Natomiast fakty spostrzegane majg to do
siebie, ze moéwig co$ o istnieniu, ale zarazem nie zawierajag w sobie zadnej konieczno$ci. Ten
poglad pozwala postawi¢ pytanie: czy w obszarze obserwacji mozliwe sg takie sady, ktore nie
tracac empirycznego charakteru, mowia co§ wigcej o $wiecie niz to, co widzimy przez
spostrzeganie? To pytanie pozwala kojarzyé dwie wilasnoéci poznawcze uchodzace za
znaczgce. Z jednej strony — konieczno$¢, za$ zdrugiej — realno$¢. Wynik analiz
epistemologicznych Hume’a pozwala stwierdzié¢, ze w zasadach przyczynowych upewniamy
si¢ co do zaj$cia pewnego zdarzenia na podstawie innego zdarzenia (Skarga, 1996: 26-34).

Na tym polega doniosto$¢ pytania o prawomocnos¢ stwierdzen zwigzkow
przyczynowych. Mozliwo$¢ takich sadéw ma doskonale znaczenie epistemologiczne.
Decyduje bowiem o tym, jaki sens mozna przypisywaé twierdzeniom naukowym, ktore
wyrazaja prawa, przez ktore Hume wustala zwiazki przyczynowe. Tymi zwigzkami
przyczynowymi zajmuje si¢ socjologia Augusta Comte’a, ktéra przenosi problemy
metafizyczne na grunt zycia spolecznego. W ten sposob Comte staje si¢, zdaniem
Kotakowskiego, Galileuszem nauk spotecznych (Kotakowski, 2009: 69). Zbudowana przez
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niego socjologia jest wiedzg o faktach spotecznych, ktora sigga do biologicznych i fizycznych
interpretacji spoteczenstwa XVIII-wiecznego. Trzeba jednak powiedzieé, ze ukonstytuowac
socjologie jako nauke o spoleczenstwie to usamodzielni¢ ja od innych nauk, ato z kolei
decyduje o0 tym, ze musimy uswiadomi¢ sobie granice, w jakich sytuacjach zycie spoteczne
podlega trwatym warunkom zycia organicznego, a W jakich rzadzi si¢ autonomicznym
prawem (Kotakowski, 2009: 70).

Jezeli przyjmiemy teze XVI-XVIIl-wieczng, ze wszelkie teorie umowy spotecznej
maja za sobg zaplecze indywidualistycznej filozofii, ktora realno$¢ przypisywata osobnikom
ludzkim, a spoteczenstwo postrzegata jako abstrakt teoretyczny skonstruowany na potrzeby
jednostek, to XIX-wieczne teorie beda glosity wyzszos¢ bytu spotecznego nad bytem
indywidualnym. Przyktadem tego jest socjologia, ktéra budowata obraz filozoficzny méwiacy
0 tym, ze bytem substancjalnym jest spoleczenstwo, tzn. ze posiada realno$¢ pierwotng. Ta
teza, zbudowana jeszcze przez Josepha de Maistre’a (1753-1821) oraz Louisa Gabriela de
Bonalda (1754-1840), znalazta swoje odzwierciedlenie w socjologii Comte’a oraz
w Socjologii (1876) Eugeniusza Walentynowicza de Roberty, Rosjanina piszgcego po
francusku, ktory sformutowal hipotez¢ biospoteczna, za pomoca ktoérej pragnal wyjasni¢ zycie
psychiczno-umystowe czlowieka. Analogiczne poglady glosit Alfred Victor Espinas (1844—
1922), autor pracy Spofecznosci zwierzece (1878). Roéwniez Metafizyka socjologii (1895)
Jeana Bernarda Joachima Izouleta (1854-1929) odnosi si¢ do substancjalno$ci spoteczenstwa.
August Comte (Skarga, 1978: 51-53), budujac socjologie pozytywng wykazywal, ze jednostki
sg konstruktami myslowymi. Natomiast spoteczenstwo ma charakter naturalny i nie wymaga
thumaczenia fikcyjnych umoéw spotecznych. Wobec tego mozemy powiedzie¢, ze ludzie zyja
spotecznie, poniewaz lezy to w naturze gatunku, a dzieki spoteczenstwu cztowiek zaspakaja
wlasne potrzeby itworzy prawdziwg tozsamos¢. David Hume (1711-1776) zwrécit uwage
pozytywistow, stawiajac problem metodologiczny w XVIII wieku, ktory dotyczylt pytania: co
jest wnaszej wiedzy bezwzglednie pewne? Nie bede udzielat odpowiedzi, poniewaz dla
znawcOdw przedmiotu jest ona znana. Natomiast powiem, iz pytanie to wynikato z dyskursu
XVIl-wiecznej filozofii, ktora przekonywata, ze epistemologia, ktéra reprezentujg, wyjasnia
wszystkie powtarzalne zwigzki przyczynowo-skutkowe.

Dawid Hume przeciwstawial sie¢ tym pogladom, twierdzac, ze nie ma w badaniach
naukowych drogi poznawczej, ktora daje niecodwracalng pewno$¢ naukowg. Wyszedt
w swoich badaniach od krytyki indukcji, pytajac: czym jest wiedza indukcyjna? Zastanawiat
si¢, czy wiedza indukcyjna wynika ze spolecznego odruchu warunkowego, ktory nakazuje
przyja¢ za pewnik sume ludzkich doswiadczen, czy tez metody prawomocnego ustalania
pewnych praw o $wiecie, mimo ze przyjmujg one charakter relatywny? W odpowiedzi na
pierwsze pytanie mozemy dojs¢ do wniosku, Ze nie istnieje wiedza w potocznym rozumieniu.
To znaczy, ze to, co wiemy, jest tylko spoteczng artykulacjg zbiorowych odruchéw
warunkowych. W tej perspektywie nie mozemy mowi¢ o prawdzie poznawczej (Kotakowski,
2009: 44). Natomiast interpretacje wobec drugiego pytania sugerujg nam, ze wiedza to nie
tylko walory biologiczne — jak beda zaktadali pozytywisci— ale poznawcze, przez co
cztowiek posiada uprawnienia do uprawomocniehia wiedzy o $wiecie (Kotakowski, 2009:
49).
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2. Wplyw Roberta-Jacquesa Turgota i Emile Littré na ksztaltowanie sie mysli
pozytywistycznej Augusta Comte’a

Pozytywisci wyrazali si¢ negatywnie co do przyjecia pierwszej tezy uwazajac, ze
poznanie potoczne uprawomocnia tylko postulat korzy$ci poznajacego. Pojecie korzysci
stanowi wigc przyczyne o charakterze pragmatycznym, chociaz nie jest to metoda wylaczna.
Hume takze sugerowat swoimi wywodami filozoficznymi, Ze istniejg implikacje pomiedzy
filozofig a opiniotwérczym jej wptywem na polityke. Uwazal bowiem, ze filozofia kreuje
okreslone wartosci, do ktorych Hume zaliczal swobody polityczne, ktore pozwalaja filozofii
odrozni¢ dobre i zte rzadzenie (Russel, 2012: 751-752).

Ten sposdb rozumowania filozoficznego nabieral cech encyklopedycznych.
Encyklopedystow ozywiala idea postgpu i dlatego szukali podstaw dla rozwoju idei postepu,
aby poprzez nauk¢ wyzwoli¢ spoleczefistwa od mitéw i przesagdow. Idee postepu budujg
réwniez XVIIl-wieczni ekonomi$ci francuscy zwani fizjokratami. Punkt widzenia
spotecznego oparty byt wedlug nich na umowie spotecznej, w ktérej jednostka poddaje
ograniczeniom swa naturalng wolno$¢ wtej mierze, w jakiej jej realizacja nie daje si¢
pogodzi¢ z prawem innych ludzi. Rzad za$ dba o realizacje tej umowy, co nie oznacza, ze
fizjokraci byli entuzjastami demokracji, czyli rzecznikami idei rzadow Iudu. Przeciwnie.
Sktaniali si¢ ku pogladowi, ze najlepszym narzedziem w prowadzeniu polityki jest o§wiecony
absolutyzm, czego przykladem jest dysertacja Roberta-Jacquesa Turgota (1727-1781) —
Discours sur ['histoire universelle, na ktorej podstawie mozna stwierdzi¢, ze najwazniejsze
dokonania w dziejach ludzko$ci (kultura izycie spoteczne) nastgpuja dzigki postepowi
umystu ludzkiego, ktéry polega nie tylko na gromadzeniu wiedzy, ale rowniez na ulepszaniu
metod poznawczych. Turgot twierdzil, iz w,,czasach nieuctwa”, czyli postepu ukrytego,
dokonywaty si¢ drobne odkrycia naukowe, u podstaw ktérych staty mozliwosci poznawcze
cztowieka. Kontynuacjg tego sposobu rozumowania jest stwierdzenie, ze postep poznawczy
dokonuje si¢ nieprzerwanie, cho¢ z r6zng intensywnoscig i jest to postep nieskonczony, jak
nieograniczone sg ludzkie mozliwosci poznawcze (Kuderowicz, 2014: 444). Jest to wazne
stwierdzenie, bo do niego odniosg si¢ pozytywisci francuscy. Zdaniem pozytywistow tworcg
wiedzy jest Ludzkos¢, stad ludzkie poznanie jest rezultatem rozwoju ludzkiej mysli. Dlatego
warto$cig nadrzedng jest sama nauka jako jedyna wiarygodna wiedza o $wiecie, a takze
sprawny instrument dziatania ludzkiego majacy na celu udoskonalenie bytowania
spoteczenstw. W ten sposob francuscy pozytywisci uwierzyli, ze wiedza ludzka moze miec
charakter ,pozorny” i,prawdziwy” (Skarga, 1978: 283). Stad pozytywizm francuski
przesigkniety jest dydaktyzmem. Ten dydaktyzm ukierunkowany jest na edukacje spoteczna,
aby spoteczenstwa mogly sprosta¢ wyznaczonym zadaniom.

Niewatpliwg zdobycza Os$wiecenia jest utrwalenie szacunku dla ludzkiej wiedzy,
podjecie walki z przesagdami, obalenie stereotypow stanowych, walka o0 rownouprawnienie
wszystkich obywateli i poszanowanie praw jednostki ludzkiej oraz emancypacja kobiet. Na
tym podtozu zrodzily si¢ gldwne prady o$wiecenia: racjonalizm, determinizm, empiryzm,
sensualizm, scjentyzm, utylitaryzm, radykalizm, optymizm, ktore byly charakterystyczne dla
mysli pozytywistycznej. Wiele ztych cech znajdujemy w filozofii Juliena Offray’a de La
Mittriego (1709-1751), Jeana Georgesa Cabanisa (1757-1808), Roberta Jacquesa Turgota
(1727-1781). W tym okresie pojawito si¢ okreslenie ,wiedza pozytywna”. Pierwszym
filozofem, ktory uzyt tego terminu, byt Jean Burdin (1786-1835), przyjaciel Henriego de
Saint-Simona. Rowniez Saint-Simon postugiwat si¢ tym terminem.

Nurt pozytywistyczny zwigzany byt z Augustem Comte’em jako kreatorem i przyswajat dla
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wiasnych potrzeb wiele sformutowan z filozofii nowozytnej. Stad mozemy mowié, ze
desygnaty skladajace si¢ na opis pozytywizmu moga by¢ zréznicowane. Barbara Skarga
twierdzila, ze kazde pokolenie pozytywistow dodawalo do niego wiasne cechy. Stad,
pochylajac si¢ nad pozytywistyczng szkota Comte’owska, chciata zobaczy¢, w jaki sposob
powstat i ksztattowat si¢ model Comte’owskiego pozytywizmu i jaki wptyw na niego mialy
pozniejsze pokolenia? (Skarga, 2004: 71-82).

Dlatego mozemy powiedzie¢, ze W ramach pozytywizmu funkcjonuja dwie szkoly
interpretujace dokonania Augusta Comte’a: szkola ortodoksyjna, na ktdérg sktada si¢ dorobek
naukowy Augusta Comte’a az do $mierci, czyli do roku 1857. Natomiast drugi nurt
uwzglednia tworczos¢ Comte’a do roku 1842. Na te sytuacje sktadaly si¢ uwarunkowania
historyczne 1 spoteczne. Roéwniez osoba Comte’a wplywala na podziat jego tworczosci.
Dlatego Barbara Skarga zaznaczyla, ze mozemy moéwi o drogach prowadzacych do rewizji
sytemu spotecznego Augusta Comte’a. Sktada si¢ na nie akceptacja w calosci, czyli
przyswajanie obcej systemowi problematyki. Po drugie, rozwigzywanie problemow
stanowigcych cze$¢ integralng, ale niedopracowanych, wreszcie na skutek interpretacji
antynomicznych i nieokreSlonych tez systemu, z ktorych wiele jest sprzecznych. W ten
sposob Barbara Skarga poszta wlasng drogg interpretacji w celu zrozumienia drog
filozoficznych, w ktorym zawieral sie¢ postulat rozwigzan o charakterze probleméw
socjologicznych. Wiasnie w tej dysertacji mozemy znalez¢ wiele pogladow pdzniejszych
socjologow, ktorzy uzupetniali tezy socjologiczne Comte’a. W tym znaczeniu Barbara Skarga
zauwazyla trzy problemy redefinicji samej socjologii, jaka dokonata si¢ za sprawa Littrégo po
roku 1844. Dotyczy ona pojecia socjologii, prawa postepu spotecznego oraz metod w naukach
spotecznych (Podgorski, 2012: 131-135).

Emile Littré zgadzal si¢ z Comte’em, Ze socjologia stanowi podstawowa nauke
i najwazniejsza dyscypling w hierarchii nauk. Akceptowat rowniez opini¢ Augusta Comte’a
na temat tego, ze los samej socjologii jest $cisle zwigzany ze spoleczenstwem. Wyrazat
aprobatg wobec socjologii jako nauki, bo nikt nie moze da¢ wystarczajacej definicji porzadku
spotecznego oraz okresli¢, na czym 6w porzadek miatby polega¢. Zdaniem Barbary Skargi
bez socjologii nie jesteSmy w stanie stworzy¢ prawdziwej idei o nauce. Musimy tez zdawac
sobie sprawe ztego, ze juz w XVIII wieku mowiono o potrzebie zbudowania nauki
0 spoteczenstwie. Samych pomystow bylo wiele. Rewolucja Francuska przyspieszyla
zaangazowanie filozofow w ten pomyst. W tym rozumieniu socjologia miala za zadanie
budowac okreslong ide¢ porzadku spotecznego, a zarazem by¢ konstruktorem potrzebnym do
zrozumienia zycia spotecznego. Mozna wigc powiedzieé, ze ,,bez socjologii nie ma filozofii
pozytywnej” (Skarga, 1967: 454). To stwierdzenie stanowilo punkt wyjscia do dyskusji
miedzy Littrém a Millem. Mill dowodzit, ze tworca filozofii pozytywnej socjologii nie
stworzyt, ale zaledwie naszkicowat projekt tej nauki (Skarga, 1967: 454). Comte nie opart si¢
na psychologii, bez ktérej zdaniem Milla zjawiska socjologiczne nie mogg by¢ rozpatrywane.
Pomingt tez ekonomi¢ polityczna, wobec czego jego teorie dotyczace zycia spolecznego nie
okreslaty najistotniejszych probleméw zycia spolecznego. Natomiast Littré uwazal, ze juz
samo ukonstytuowanie si¢ socjologii jako nauki jest wazne. Barbara Skarga, powolujac si¢ na
Littrego, uwaza, ze to koncepcja zawarta w ,filozofii pierwszej” wyroznia pewien typ
zjawisk, ktorego nie mozna wyjasni¢ poza socjologia. Natomiast Littré zgadzat si¢ z Millem,
ze Comte nie stworzyl teorii socjologicznej, ale ustalil przedmiot badan, zakres socjologii,
okreslit jej miejsce posrod innych nauk, opracowat tez metody i ukonstytuowat ja jako nauke
(Skarga, 1989: 223-224).
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August Comte jako pierwszy dowiddl, iz zjawiska spoleczne z natury swej sg
dynamiczne i dlatego nie moga by¢ podporzadkowane prawom biologii i psychologii.
Zaznaczyt jednak, ze czlowiek posiada zdolnos¢ przeksztalcania i doskonalenia form zycia
spotecznego. Tylko on dzigki swej inteligencji, ktora ukierunkowana jest na prawde, rozwija
nauke iumiejetnosci, ktore mozna zastosowaé w polityce, moralno$ci, sztukach pigknych
i produkcji. Historii tej nie mozna utozsamial zewolucja, ktoéra obserwujemy w zyciu
organicznym, poniewaz spolecznos$¢ ludzka posiada wlasciwa, specyficzng samg dla siebie
ceche, ktora przekazuje nastepnym pokoleniom. Natomiast kazdy fakt spoteczny ksztattuje sie
w zaleznosci od tego wspolnego dorobku, jakim jest kultura (Skarga, 1967: 454). Mozna wigc
powiedzieé, ze socjologia natury zjawisk, ktorymi si¢ zajmuje, wymaga zmudnych badan,
a czesto ze wzgledu na braki materiatu badawczego przewidywanie (prognozowanie) sytuacji
spotecznych jest, zdaniem Barbary Skargi, niemozliwe. Dlatego uwaza, ze wszelkie prawa
socjologiczne przyjmuja warto$¢ hipotetyczng (Comte, 1978: 59). Postugujac sie filozofig
Littrégo, mozna powiedzieé, ze socjologia moze w pewnym stopniu odpowiedzie¢ na pytanie,
jaki jest $wiat spoteczny, ale nigdy nie przyjmie prognozowania, jaki bedzie, a co najwyzej
jaki by¢ powinien, ale tym zajmuje si¢ juz filozofia (Skarga, 1967: 464). Trudno powiedzie¢
czy Barbara Skarga, podobnie jak Littré, sadzi, iz w socjologii nie ma miejsca na dedukcje,
choéby jej przestankami miaty by¢ zaobserwowane fakty (Skarga, 1967: 465). Poglad ten
mozemy interpretowaé wten sposob, ze u podstaw rozwazah socjologicznych nie stoja
zaobserwowane fakty, lecz pewne systemy wartosci. Zatem tak naprawd¢ badania
socjologiczne w ujeciu Comte owskim w swych zatozeniach sg badaniami dotyczacymi
wartos$ci, do ktérych odwotuje sie socjolog (Skarga, 1967: 465).

Zakonczenie

Podsumowujgc, mozna powiedzie¢, ze na przetomie XVIII i XIX wieku dominowata
we Francji szkota ideologow. Usprawiedliwione jest tez twierdzenie, ze Rewolucja Francuska
przyczynita si¢ do ideologizacji filozofii, ktdra przejawiala si¢ w réznych koncepcjach
utopijnego rozwigzania probleméw nurtujagcych spoteczenstwo francuskie osiemnastego
i dziewigtnastego stulecia. Oceniajac ,,filozofie pierwsza”, trzeba powiedzie¢, ze intencje jej
autora miatly swoje uzasadnienie. Natomiast to, co sklada si¢ na ocen¢ koncowsa tego
przedsigwziecia, wydaje si¢, ze Comte’a stawia w trudnej sytuacji. Przede wszystkim
zauwaza sie¢ w niej brak refleksji filozoficznej nad stanem historycznym wiedzy ludzkiej,
skoro autor méwi o znaczacej roli historii w rozwoju mysli ludzkie;.

August Comte byl jednym =z przedstawicieli tych utopijnych zmagan
Z rzeczywistoscia, a sam comtyzm wprawdzie nie zreformowal zycia spotecznego Francji, ale
zostat wprowadzony do filozofii i oddziatywat na mys$l spoteczng w drugiej potowie XIX
wieku. Poglady pozytywistoéw francuskich mozemy tez znalez¢ wsrdéd przedstawicieli
spoteczenstwa polskiego pod zaborami. Dla Polakow my$l pozytywistyczna stanowita
jedno$¢ z koncepcjg odrodzenia sie spoteczenstwa polskiego w XIX wieku.

Dokonujac analizy ,.filozofii pierwszej” Augusta Comte’a, mozna odnie$¢ wrazenie, ze
W jego pogladach dostrzec mozna sceptycyzm poznawczy, poniewaz ucieka od rozwigzania
wielu probleméw, ktore jego wnikliwy idrobiazgowy umyst byl w stanie rozwigzac.
Wprawdzie mozna o jego tezach socjologicznych moéwi¢, ze sa kreatywne, a wicc
samowystarczalne poznawczo, to znaczy, ze kreuja okre$long prawd¢ o rzeczywisto$ci
(Berger, Luckmann, 2010: 23-27). Sceptycy nie neguja istnienia prawdy, a takze istnienia
(mozliwo$ci istnienia) prawdziwego poznania (sadu), neguja natomiast mozliwos¢
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rozstrzygniecia, ktéra z konkurujacych ze soba wypowiedzi jest prawdziwa, czyli zgodna
ztym, czego dotyczy. Sceptycyzm wypowiada si¢ poprzez omawiany wczesniej
subiektywizm oraz solipsyzm, wedlug ktorego istnieje tylko jeden, aktualnie poznajacy
czlowiek, a $wiat jest wewnetrzng trescig jego poznania (Swiadomosci), a przede wszystkim
probabilizm moéwigcy, ze wszelka wiedza ludzka jest co najwyzej prawdopodobna, jest
zbiorem opinii na okreslony temat, aopinia jest nierozstrzygalna pod wzgledem
prawdziwo$ci. Mozna tez sceptycyzmowi epistemologicznemu przypisa¢  cechy
pragmatyzmu, utylitaryzmu, konwencjonalizmu czy relatywizmu (Guzzo, 1996: 144-150).

Czy na tym tle wyrést agnostycyzm Comte’owski? Sadze, ze tak, poniewaz filozofia
w kontekscie poznawczym mowi o tych wzajemnych relacjach, odwotujac si¢ do sprzecznych
tez tych samych problemow. Ta materia jest widoczna w pozytywizmie E. Littrego oraz
u scjentystow K. Paersona i A. Baina. Agnostycyzm zostal utwierdzony przez sceptycyzm,
ktory przyjat (nie bez wplywu 1. Kanta) postawe zasadniczego minimalizmu poznawczego.
Poglad ten réwniez bliski E. Renanowi, ktory rozczarowat si¢ naukami humanistycznymi,
poniewaz nie modgl rozstrzygnaé zagadnien przeszio$ci (dotyczy to kwestii historii
chrzedcijanstwa). Wedlug pozytywistow rzeczywistosci nie mozna pozna¢ do konca. Cala
prawda pozostanie na zawsze ukryta. Nie oznacza to, ze nic nie mozemy zrobi¢. Mozemy
stale przybliza¢ si¢ do tej prawdy, tworzac coraz lepsze i coraz bardziej uzyteczne modele.
Jednak modeli nie nalezy myli¢ z rzeczywistoscia. Sg one jedynie do rzeczywistosci podobne,
jednak czy odzwierciedlaja przedmiot badan? Trudno powiedzie¢, bo pozytywisci nie
zajmowali si¢ badaniem natury rzeczy. Jest to sposob myslenia wilasciwy dla Henriego
Poincaré’a (1854-1912), Pierra Duhem’a (1861-1916), Emile’a Boutroux’a (1845-1921),
Wernera Heisenberga (1901-1976) (Weber, 2000: 82-83).
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assumptions are illustrated on the postcolonial novel “Midnight’s Children” by S. Rushdie.

Keywords: translation strategy, translation procedure, postmodern literary text, culture
strategy.

DOI: http://dx.doi.org/10.23856/2202
Introduction

Throughout history of mankind written and oral translations have played a crucial role
in human communication, providing broad access to important scientific texts, as well as to
masterpieces of the world’s literature. The term “translation” comes from the Latin
“translatio” (transporting), which in its turn originates from the verb “transferre” (to carry
over).

Today the word “translation” has several meanings: (a) special science, the subject of
which presupposes different ways of rendering a language phenomena from one language to
another; (b) a product, the result of translation — the text that has been translated; (c) the
process of doing translation, which involves changes of the original text written in a source
language into the written text in a different language.

It is quite obvious that translation needs special strategies, procedures, techniques and
methods in order to get a new Target text (TT) that should be similar to the Source text
(ST).Translation strategy is the overall orientation of the translated text, while translation
procedures are understood asspecificmethods applied by translators at a given point when
transferring from the Source Text (ST) to the Target Text (TT).

In this article we shall draw our attention to cultural aspect of the translation andits
peculiarities while working ona postmodern postcolonial literary text.

R. Jakobson in his work “On linguistic aspect of translation” (Venuti, 2004: 9) defines
three types of translation process:

1) Intralingual (rewording) translation — is the interpretation of verbal signs by means
of other signs of the same language (e.g. a summery, the adapted version of the text for
children in the same language).

2) Interlingual translation or “translation proper” — is the interpretation of verbal signs
by means of other language signs.

3) Intersemiotic translation (transmutation) — the interpretation of verbal signs by
means of the signs of non-verbal signs systems (e.g. the written text is translated in various
semiotic ways, such as music, dance, film or painting).
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In the course of its development translation theoryhas always been a set of changing
relationships between the relative autonomy of the translated text, and the translator’s
activities within two concepts: equivalence and function. Equivalence stands for “accuracy,”
“adequacy,” “correctness,” “correspondence,” “fidelity,” or “identity” of the translated text
comparedto the original. Function refers to the number of diverse effects the original and
translated texts produce in their own cultures.

At all stages of its development translation was always closely connected with culture.
At early times, translation served as a means of communication (it was used mainly to sell
different goods or to develop political ties between different countries). The only requirement
to the translation at that time was that the other partner could understand the general idea of
the foreign speech. Later, translation was used for cultural purposes, namely for propaganda
of religious beliefs (e.g. the Bible has been translated into various languages to spread
Christianity). At the times of industrial revolution, with the help of translation a lot of
technical innovations were introduced to promote scientific and technical development
throughout the world. Still later translation was used as a means of political influence. For
example, at the beginning of the 20th century, Marxism was translated into Chinese to spread
new political ideas and overthrow feudalism (Yan, Huang, 2014: 487).

As the English language became an increasingly global language, a lot of people
became bilingual or multilingual. That iswhy English became probably the most widely
translated language in the world. Hence, the important status of culture in translation and the
cultural influence of translation in receptor-language region are greatly emphasized if we treat
translations as independent literary texts, but not the mere copy of original texts. This
tendency into translation studies was introduced in 1990 by Susan Bassnett and André
Lefevere and is called “a culture turn” (Bassnett, Lefevere, 1990:12).

Being popular representatives of cultural approach in translatology (Translation
Studies), S. Bassnett and A. Lefevere attached great importance to the role of culture in
translation, the social background, the subjectivity of translators making the researching shift
from linguistic to culturalone (Bassnett, Trivedi, 1999). Before that, from the late eighteenth
century to the 1960s and even later, grammar-translation (Cooper, 2010: 9-15) dominated.
Applied to translate Classical Latin and Greek and then modern foreign languages, this
approach accentuated the study of grammar rules and structures of the foreign language.
These rules were both practiced and tested by the translation of a series of usually
unconnected and artificially constructed sentences exemplifying the structure(s) being studied
(we mean translation exercises in practically every textbook).

In traditional linguistic approach word, phrase, sentence, and text are translational
language units; cultural approach being different from traditional considers culture to be the
main translational unit. It also emphasizes the important role that culture played in translation,
and treats translation as micrographic cultural shift with the focus changing from the source
text to translated text, from the author to the translator and the source culture to the receptor
culture.  They envisaged that "neither word, nor text, but culture becomes the operational
‘unit’ of translation" (Bassnett, 2012: 8). In other words cultural approach replaced linguistic
approach and cultural factors became dominant in translation.

Such method of study expanded the scope of translation studied enormously and
opened a new field of study, thus it enhanced further and more comprehensive development of
translation studies. Now translation is regarded as the act of translating and can be subdivided
into different types according to: lingual mode (interlingual, intralingual); media (printed,
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audiovisual, electronic); mode of translation (covert/overt, direct/indirect translation, mother
tongue/other tongue translation, pseudo-translation, retranslation, self-translation, sight
translation, etc.); of specific field (political, journalistic, technical, literary, religious,
scientific, commercial) (Bassnett, Trivedi, 1999: 223).

Such variety of translations is closely connected with “polysystem theory”, which was
suggested before the appearance of theculture turn. By the way, polysystem theory
emphasized cultural environment in general that helped to reveal the key method/strategy of
translating texts.

In the 1990s, the culture turn tended to be political, and finally developed into feminist
approach, cannibalism and post-colonialism approach. The latter was prompted by the
emergence and continuing growth of postcolonial Anglophone and Francophone literatures
from the ex-colonies as well as the increasing ethnic minorities. That is why hybridity became
a key feature of postmodern literary text.

Hybrid postmodern literary texts embrace works of art which transgress genre
boundaries by combining characteristic traits and elements of diverse literary and non-literary
genres (Laviosa, 2014: 227). According to M. Bakhtin, this genre is “a mixture, within a
single concrete utterance, of two or more different linguistic kinds of consciousness, often
widely separated in time and social space” (Doorslaer, 2007: 46).

Postmodern literary texts combine, transform, and subvert the conventions of several
narrative subgenres, go beyond the boundaries of fiction, and integrate various text-types.

Postcolonial literary texts are frequently referred to as ‘aybrid’ or ‘métissés’ because of
specific linguo-cultural layering, which exists within them. These texts written by postcolonial
bilingual authors create a language ‘in between’ and therefore come to occupy the space ‘in
between’. Such language can be created by approximating thought-structures and speech
patterns not typical for the English language, or by translating local speech rhythms, idioms
and culture lacunas from native languages into English. As an example let us take a textual
fragment from S. Rushdie novel “Midnight’s Children”:

Padma’s story (given in her own words, and read back to her for eye-rolling,
highwailing, mammary-thumping confirmation): “It was my own foolish pride and vanity,
Saleem baba, from which cause | did run from you, although the job here is good, and you so
much needing a looker-after! But in a short time only I was dying to return.”

For the European reader this seems to be typical Rushdie language, because of the
complex adjectival phrases (“eye-rolling, high-wailing, mammary-thumping”), the mix of
formal (“confirmation, “foolish pride”) and familiar (“dying to return”) registers and the
creation of neologisms (““ a looker-after”).

Besides, any specialist in Indian languages can recognize specific cultural Indian
atmosphere, from the form of address “Saleem baba” (‘baba’ is used by servants with respect
to young boys of higher social status, also as a term of affection), from thecomplicated phrase
“from which cause I did run from you”, recognizable as a structure literally transcoded from
Hindustani/Urdu. These stylistic devices characterize the postcolonial Indian hybrid text
(Snell-Hornby, 2006) and determine the ethnical identity of the author.

As the world bestseller and winner of the Booker Prize (1981), the novel “Midnight’s
Children” was naturally translated into various European languages (German, Russianand
Polish).

But some fundamental problems of translating a hybrid English postcolonial text
intothe language of another European target culture appeared there. The difficulty lies in the
lack of the comparable colonial past with the corresponding plurality of associations, language
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usages and cultural backgrounds, which were not reflected in word-to-word translations thus
vanishing the specific cultural colouring of the original.

For example, in most grammar-translations made by European translators the speech
made by an illiterate woman is grammatically correct, having no signs of any transcoding
from Urdu, neither the equivalent for the “looker-after”, nor the signals in the form of address
(despite limited explanations at the end of the novel). So, the language of the original has been
neutralized into linguistically correct and stylistically unified formal statements.

A completely different kind of problem is posed by postcolonial literature written in
local languages, and afterwards translated into English in order to reach a wider market. Such
translations are mostly culture-translations, they are usually sponsored and/or published
locally thatis why the translators first of all try to translate their culture not just the best
language equivalent. One of such series is “Modern Indian Novels in Translation”, sponsored
by the Indian industrial house published by Macmillan India.

Conclusions

Translation can be seen as a problem-solving activity in which a source element may
be rendered by one or more elements in the target language. The key point in translating
postmodern literary texts is culture strategy due to its hybridity and the special linguo-cultural
layer, which reflects cultural identity of a multilingual author. Thus, it is worth mentioning
that languages differ due to cultural differences between them, where local communities have
their own universe and way of interpreting the world. This is vividly seen in postmodern
postcolonial novels. Any language plays a very important role in building culture. Linguo-
cultural peculiarities of postcolonial novel make it difficult for the translator to find the
equivalent for some culture-specific words, as in the postcolonial novel “Midnight’s
Children” by S. Rushdie.
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Introduction

Ukraine like other countries reluctantly or willingly participates in globalization
process while striving to join the EU. Ukrainian Higher School is very responsive to these
processes. To meet the need of the Ukrainian society for specialists who are proficient in a
foreign language and have a high level of cross-cultural communication skills in the
professional field, some Ukrainian EconomicsUniversities have extended the period of
learning a foreign language up to 5 years.While learning a foreign language students, to some
extent, acquire skills of intercultural communication. But, as practice shows, this is not
enough.The process of forming intercultural communication competence should be more
focused, especially for specialists in international economic relations. Given this, Kyiv
National EconomicsUniversity has introduced a new discipline “Intercultural
Communication” into its curricular.

Intercultural Communication as an academic discipline

Currently, Intercultural Communication is only starting to establish itself in the
Ukrainian Universities as an academic discipline. The experience of teaching Intercultural
Communication in the native language in Ukrainian Universities shows that the most effective
organizational form of classroom activities is a combination of lectures and practical classes.
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According to E. Hall (1990), the teaching of Intercultural Communication involves
intercultural training based on the practical use of the facts of intercultural communication
between people, arising in direct contact with other cultures. He regarded the training process
as a process of analysis of specific examples of intercultural dialogue, which resulted in
expanding intercultural competence of students and overcoming difficulties in everyday
communication with people from other cultures. A number of Western scholars (Collier, G.,
Gudykunst, W. B. & Hammer, M. R., Paige, M. R.&Martin, J., Hoops, M., Bennett, M. J., et
al.) described their own experience of teaching Intercultural Communication and the models
of acquiring a foreign culture.

Intercultural Communication is a very specific discipline. However, Ukrainian scholars
have not provided any studies on methodology, technology, approaches, organizational forms
of teaching Intercultural Communication in a foreign language. In this regard, the aim of this
article is to provide answers to the following questions: What is intercultural competence?
Who should teach this discipline in Economics Universities? What language to employ for
teaching? Whom to teach? How to set a goal? How to teach? How long? How to prepare a
teacher for teaching? What will the student gain? What will the teacher gain? What will the
University gain?

Challenges of Intercultural Communication teaching and learning

The European Commission has been looking into the state of bilingualism and
language education since the 1990s, and has a clear vision of a multilingual Europe in which
people can function in two or three languages. Languages will play a key role in curricula
across Europe. Attention needs to be given to the training of teachers and the development of
frameworks and methods which will improve the quality of language education.

The discipline "Intercultural Communication™ is based on the theoretical positions of
classical philosophy, sociology, psychology and linguistics. Who should teach this discipline?
There are no experts in this subject area so far. Examining available on the Internet working
programs of the discipline compiled by Russian and Ukrainian Universities, we saw that it
was taught by professors from different Humanities departments (philosophers, culture
experts, teachers of native and foreign languages) to students of various specialties at both
bachelor and master level. It is taught primarily in native languages. The organizational forms
are lectures and seminars/ practical classes. Duration of the course is 1-2 semesters.

Kryvyi Rih Economic Institute SHEE, “Kyiv National Economics University named
after Vadym Hetman” is committed to the implementation of a multilingual environment in
the University classrooms according to the guidelines of the European Commission, that is
why this discipline is taught to Master's level students of International Economic Relations in
English and aims to increase the level of English proficiency and purposeful formation of
intercultural competence in students of international economic relations.

By intercultural competence we understand awareness of cultural diversity, skills of
showing respect to other cultures and preventing cultural conflicts and ability to establish
sustainable intercultural verbal contact.

Given this, in the context of Ukraine’s Higher School and other non- English speaking
countries, Intercultural Communication can and should be taught in the language of global
communication —English on condition that:

— there is an enthusiasticteacher proficient in the subject area of Intercultural
Communication and in English;
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— there are students with high enough level of English proficiency and what is most
important-willing to do this course in English;

— there is University management willing to support the project in terms of providing
relevant facilities and financial reward to teachers for the effort they put into the project.

As there are no specially trained teachers to deliver this discipline in English in
Ukraine, who is better option for teachinglntercultural Communication in English: a teacher
with Intercultural Communication proficiency but without English proficiency or a teacher
with English proficiency but without Intercultural Communication proficiency? In our
opinion, it is more reasonable to speak in favor of teacher of English because it is easier,
quicker, and less costly to self-study the subject area of Intercultural Communication for the
teacher of English than for a teacher with Intercultural Communication proficiency to master
English. For this reason, in KryvyiRih Economic Institute this discipline is taught by a teacher
of English and it proved to be right.

It is most appropriate to teach Intercultural Communication to students majoring in
International Economic Relations (and other majors: International Economics, International
Business etc.) in English as, on the one hand, they have appropriate English proficiency after
taking an advanced course of practical English (560 academic hours) and Business English
(280 academic hours) and, on the other hand, it provides an opportunity (90 academic hours)
to raise their English proficiency to a still higher level. No doubt, one discipline should not be
taught at the expense of the other discipline, there must be a balance.

As a result of the study, we found out that in Russian and Ukrainian Universities the
emphasis in the subject area of the discipline “Intercultural Communication” varies depending
on who teaches the discipline and to who, that is, the content of the discipline is adapted to the
capabilities of the teacher and the needs of students of a certain profession.

Judith N. Martin and Thomas K. Nakayama (2010) distinguish the following main
aspects of intercultural communication as an academic discipline: Foundations of Intercultural
Communication, Intercultural Communication Processes, and Intercultural Communication
Applications.Since we believe that the content of the discipline Intercultural Communication
must meet the needs of students majoring in international economic relations, who study the
discipline in English, we consider it necessary:

—to expand the subject area of the discipline, adding such aspect of studying
Intercultural Communication as “Foundations and Scope of Intercultural Business
Communication”;

—to emphasize the linguistic component of the process of intercultural communication.

How to teach Intercultural Communication? It depends on the language employed for
teaching. If it is taught in a native language, lectures and seminars are appropriate. But, if it is
taught in English and pursues a dual goal lectures and seminars are inappropriate. In fact,
teaching Intercultural Communication in English makes this discipline integrated and requires
specific approaches to learning process organization.

In our opinion, the most suitable methodology for teaching Intercultural
Communication as an integrated discipline is CLIL Content and Language Integrated
Learning.

The theory behind Content and Language Integrated Learning (CLIL)

The term Content and Language Integrated Learningwas coined by David Marsh in
1994. This type of training was characteristic of training situations where subjects or separate
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chapters of subjects were taught in a foreign language, thus pursuing a twofold objective: the
study of the subject and the simultaneous mastering of a foreign language.

David Marsh (2002) gives the following definition of CLIL, - “Content and Language
Integrated Learning (CLIL) refers to any dual-focused educational context in which an
additional language, thus not usually the first language of the learners involved, is used as a
medium in the teaching and learning of non-language content. It is dual-focused because
whereas attention may be predominantly on either subject-specific content or language, both
are always accommodated.”

In one of his interviews David Marsh (November 11, 2010) gave a great insight into
CLIL answering relevant questions: the future of CLIL, advice on how to start up a CLIL
program and much more. In particular, he said that CLIL is meant, - “to enhance and
accelerate content learning, language learning and basically having fun”.

A number of foreign scientists (Cummins, J., Coyle, D., Hood, P. and Marsh, D.)
distinguish a four-component system (CLIL 4C's): content, communication, cognition,
culture. CLIL Methodology provides for the mandatory use of various charts, graphs, tables,
contributing to developing the ability to structure, analyze and classify information. This
methodology is best suited to the study of "Language for Specific Purposes.” Applying this
methodology to the study of Intercultural Communication in English helps solve the
following tasks:

— to form intercultural competence;

— to improve communicative and linguistic competence of students;

— to increase the motivation for learning a foreign language;

— to train students to freely use a foreign language as a solution tool for casual and
purely professional problems of communication;

— to develop practical skills of oral and written communication, making reports, giving
cutting-edge presentations etc.

Most current CLIL programs are experimental. There are few sound research-based
empirical studies, while CLIL-type bilingual programs are mainly seen to be marketable
products in the private sector. Despite the self-explanatory nature of the phrase 'Content and
Language Integrated Learning', the true nature of CLIL still remains elusive.

As for the development of CLIL in non-language Higher School in Ukraine, it should
be noted that its implementation is currently sporadic and is carried out partly, in the
framework of individual schools. Dr. Marsh believes that to achieve the maximum result, you
need to apply CLIL methodology to Teens of 14-19 years old (he considers this methodology
only at the level of secondary education) for 5-10 hours a week.

A number of Ukrainian scholars and researchers of neighboring countries studied the
problem of the use of CLIL in higher education. So, Kozhevnikova O. V. (2011) studied the
integrated learning of specialized subjects in a foreign language as a factor of the inclusion of
students in international academic mobility. Kochenkova O. M. (2012) described the
possibility of profilization of foreign language teaching through the use of the elements of
CLIL methodology. Krupchenko, A. K. (2012) considered the integrated teaching of a foreign
language and specialty.

Defining the purpose of integrated education, Krupchenko A. K. (2005) rightly noted
that, - "the educational process in the context of the professional linguistic didactics is the
integration of learning objectives of the professional subjects and objectives of learning a
foreign language. It represents the integration of knowledge in the content of vocational
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education, where a foreign language as a means of education and communication is the
integrant.”

Economics University teachers have had some successful experience in teaching
integrated disciplines, namely: “Professionally oriented foreign language” (POFL), “Business

foreign language” (BFL), “Professional foreign language” (PFL). As for teaching Intercultural
Communication, there is great difference because:

—while teaching POFL, BFL, PFL.:
- the level of integration is much lower (Fig. 1);

a foreign language teacher is not supposed to be an expert in students’
professional subject area;

- the main goal is to master a foreign language and the inferior goal is to learn
some “facts” from the subject area and to form a specific purposes vocabulary;
- knowledge of subject area is rather background than foreground knowledge, the
teacher is not qualified to asses it;
low integration levels allow applyingsolely methods of teaching foreign
languages,though somewhat different.
—while teaching IC:

the level of integration is very high (Fig. 1);
a foreign language teacher is supposed to be an expert in the other subject area;

there is a dual goal- to master a foreign language and to learn the subject;
the foreign language is a tool for learning the subject;

the teacher is qualified to asses both knowledge of the subject area and language
proficiency;

high integration level does not allow applying solely methods of teaching
foreign languages to teaching a highly integrated discipline.

100% .
60% 1 T
40% +°

I

0% -
POFL - 20%
BFL - 25%
PFL- 30%
IC-100%

Fig. 1. Approximate integration levels of the disciplines POFL, BFL, PFL and IC

While the first three stages reflect the challenge of professionally-oriented foreign
language teaching, the third stage (integratedteaching), can be called the foreign language
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professional education due to a very high level of integration. Variations in methodologies of
teaching these disciplines depend on the level of their integration with other disciplines.

Framework for CLIL-type classes

The teaching of integrated subjects is based on the methodology of teaching these
subjects.What should the structure of English taught classin Intercultural Communication
look like? In our opinion, it should be a “merger” of a lecture, a seminar and a practical class.
We propose the following integrated structure of the class:

Procedure/instruction.

Conversation, students’ reports andpresentationsonthetopicoftheprevious class.
Themessageofthetheme, theobjectivesoftheclass.

Motivationof classsroomactivities.

Updatingtheknowledgeofreference.

Semantizationofthe vocabulary

Interactivemini-lectureon a newtopic.

Identifyingkeywordsofthetopic.

. A briefconversationonthecontentsofthelecture.

10. Usingthetextmaterialonthetopic, doing pre-reading,while-readingandpost-
readingexercises.

11. Viewing shortauthenticinstructionalvideoonthetopic of the class, doing pre-
listening while-listening, and post- listeningexercises.

12. Theconversationin context of the video.

13. Cross-culturaltraining: thepractical(oralorwritten) assignments, casestudies, tests,
role-playinggamesandthelike.

14. Currentperformancecontrol.

15. Summinguptheclass activities.

16. Thetasksforindependentwork.

The structure of the classin the discipline "Intercultural Communication,”" which we
believe is optimal, allows taking into account the 4 "C-s" of CLIL methodology by
D. Marshall. The main objective of such a class is to communicate the content of the subject
in English, so the students can learn the contents of the course in the same way they could
have done it in their mother tongue. It also allows involving students in developing the
awareness, knowledge, skills and strategies for effective intercultural communication.
Practical classes in Intercultural Communication should be based on guided reading, case
studies, simulations, personal diaries or journals, critical dialogue, peer tutoring, practical
research assignments, language study and student-led presentations

The process of learning a foreign language involves the following types of speech
activity: reading, speaking, listening and writing. While teaching Intercultural communication
we can implement all these types of speech activities almost in full, namely:

—Reading authentic scientific texts up to 20 pages per week (mostly independent,
understanding without translation). CLIL draws on the lexical approach, encouraging learners
to notice language while reading;

—Speaking - reproductive (memorization and reproduction of the definitions of
categorical apparatus of the discipline); prepared monologue speech (oral report,
presentation); unprepared monologue speech (extensive response to the problem question,

CoNo~wNE
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statement of opinion etc.); unprepared dialogical speech (dialog with the teacher, another
student); polylog (debate).

—Listening in each class (mini-lectures by the teacher, presentations and reports by
other students, educational videos from You Tube or other sources). Since the educational
videos are recorded by speakers of different origins and they speak with different accents, the
students practice in perception and decoding of the broadcast spoken at a natural pace and
style.

—Writing - motivated application of studied in previous years grammar rules and
vocabulary, as well as of new words for note-taking mini-lectures, the fulfillment of a written
case assignments, writing essays, reports and the like.

There is no doubt that learning a language and learning through a language are
concurrent processes, but implementing CLIL requires rethinking traditional concepts of the
language classroom and the language teacher. CLIL adopts a more hands-on approach to
education, because the linguistic challenge of studying complex content in a foreign language
requires greater cognitive and interactive effort from the learner. Learning a foreign language
through the content of the discipline "Intercultural communication™, makes this process more
natural (the students rather pick up the language than learn it) and motivated and hence more
productive.

While the idea of CLIL-based learning has been proven to be effective there are also
many problems with bringing this methodology into mainstream education in Ukraine. One of
the most pressing issues is the lack of specialist subject teachers with both the language skills
and methodology necessary to enable them to successfully teach their subject in this way.
Anyone who has tried to either give or understand any kind of explanation in a language not
completely familiar to them will be aware of the kind of problems that both teachers and
students are facing.

However, in case of teaching Intercultural Communication as an integrated discipline,
there are fewer problems. Speaking in terms of Economics, we can say that the
implementation of CLIL methodology in Intercultural Communication teaching creates some
added value (Fig. 2).

There are economic reasons for implementing CLIL in Intercultural Communication
teaching as, - successful employability of today’s higher education (HE) graduates in Europe
is more and more dependent on how well they are prepared linguistically and interculturally
to enter the internationalized labor market. Greere / Résdnen (2008).
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Fig. 2. Addedvalue of the implementation of CLIL methodology in Intercultural
Communication teaching

Mastering a foreign language along with acquiring intercultural competence can lead to
the personal, social and professional fulfillment and sustainable economic prosperity and
employability.

Conclusions and Suggestions

Taking into consideration the European Commission requirements regarding the
improvement of foreign language competences and taking English as the language used
internationally in the academic and professional world among the EU member states we
aimed at showing how English can be introduced progressively as a vehicular language in the
university classroom from a CLIL perspective in the field of Intercultural Communication.
The need for language teaching reform in the face of Europeanization may make CLIL a
common feature of many European education systems in the future.

As a result of the study we can make the following conclusions and suggestions:

- Intercultural competence is awareness of cultural diversity, skills of showing respect
to other cultures and preventing cultural conflicts and ability to establish sustainable
intercultural verbal contact.

- In Economics Universities Intercultural Communication as an academic discipline
should be taught in English to students with high level of the English language proficiency;

- The best option for the teacher of Intercultural Communication as an integrated
discipline is a foreign language teacher.

- The best option for methodology of teaching Intercultural Communication as an
integrated discipline is Content and language Integrated Learning.
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- As CLIL — based teaching of Intercultural Communication involves the use of
specific methods, techniques and materials, there are considerable implications for training (or
retraining) for all teachers involved in CLIL. Training can be offered as on the job training or
off the job training.

- The implementation of CLIL methodology in Intercultural Communication teaching
creates considerable added value for the student, the teacher and the University: results in
economic prosperity and employability.

As for the further study of the problem, it would be revealing to find out how CLIL
affects learners’ motivation towards learning a FL in comparison with non-CLIL instruction.
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Introduction

The change of the key paradigm in the educational space should be taken into account
while training administrative staff in modern transforming conditions, as the main point is not
only the transition from the command-administrative type to personality-oriented education
models, but the urgent need of modernization of the main educational process management
vectors that is rejection of rigid vertical social relationships and the transition to subject-
subject relationship system. Such changes are taking place at all social institutions, however
in the education system they are both complicated and fundamental.

The diversity of educational processes which determine professional activity of
education leaders of different levels boils down to one main thesis — modern school needs a
professional capable of synthesizing previous experience with the achievements of innovative
character in his own administrative pedagogical activity. In this context the problem of
analysing the essence and structure of the concept of education management arises.

The Concept of Education Management in the System of Social Management

Education management is a special link component and direction in the system of
social management. In fact, social management is carried out due to the ability to influence
people through other people (which differentiates this type of management from, for instance,
cybernetic, which can be implemented in other feedback systems, for example, in electronic
calculating machines — both in personal computers and different automated control systems).
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The peculiarity of social management implementation provides the need to influence
the consciousness of people which is also carried out consciously. Therefore education, being
one of the main means of consciousness formation, must be seen not only as important but
also as essential link of entire social management system: if people get education then its
quality and character determine the way these people can be managed. At least it is applied to
the knowledge and competence of people. Value orientations which are taught by the institute
of education should also be included here (it was mentioned by John Dewey (Dewey, 2002)
while referring to the example of the mutual support of democracy and education). Besides,
education teaches special skills, methods and algorithms of thinking and behaviour, which are
learnt by people not always consciously and critically, but which are habitually referred to as
self-evident things in different everyday situations, including both the object and the subject
of social management.

At the same time, it should be mentioned that modern education is inevitably a mass
social phenomenon; consequently it is impossible to imagine its functioning as a social
institution without the existence of special administrative staff in education system and
accordingly the management in the sphere of education is a special component of social
management. The distinctive feature which distinguishes such management from social
management in general is the following: it does not only influence the educational process
more directly but most directly and obviously depends on the educational process as its object
of management. Thus, in our opinion, the influence of education on social management in
general can be designed with the help of the example of education management, though such
influence, naturally, is significantly supplemented by special relationship between education
and other spheres of social life — religion, politics, economics, art, etc.

Considering the tendency of modern society to become a knowledge society in which
people acquire social significance and importance by the degree of their involvement in
certain knowledge, it should be admitted that education management is not only a link in
social management, not only its important component, but also one of the priority tendencies
of modern social management (Valevsky, 2001). It is no wonder that in the developed
countries lifelong education has become the norm of life — implementing corrective education
people consciously manage both their social status and the status of the others.

Quite a lot of works have been devoted to the issue of management, one of which,
namely “Principles of Management: an Analysis of Managerial Functions” by H. Koonz and
C. O’Donell, is worth our attention. This work once attracted local researchers’ attention as it
was devoted to the practical problems of management and, at the same time, was not
overloaded with ideological clichés and methods, which were characteristic of almost all
soviet works. But the term “management” used in the title of the book, in our opinion,
narrows the problem field of social management to a certain type of ideology and behaviour
strategies of the manager. Although, in the sphere of management there are also works that
attempt to take into account the scale and perspective of the management issue (D. Hussey,
2001), but still this issue appears to be extraneous for the proper management, which deals
with the problem of managing a certain unit of social activity — primarily economic. Whereas,
on our deep belief, in the sphere of education each employee, especially the one who performs
administrative functions, should consider himself to be a representative of the whole society
(if not humanity).

The major part of the scientific literature is also dedicated to management in the sphere
of education. This is the subject of research for both Ukrainian and foreign scientists.
Available translated works of American researchers are dedicated mainly to the problems of
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management at the micro level (Hopkins, 2003), (Kovalskyj, 2003), (Owens, 2003),
(Serdzhovanni, Barlingeym, Kumz, Thurston, 2002), sometimes — to the problems of
management on the middle level (Apple, 2002), (Monitoring of educational standards, 2003).
Russian researchers, in their turn, pay much attention to the macro-level of the education
management (Balykhin, 2003), (Tretyakov, Mitin, Boyarinceva, 2003), (Shamova,
Davydenko, Shybanova, 2002) — nevertheless, according to the Russian tradition, education is
seen as a part of the national policy of cultural expansion (llin, 1996). The education
management is investigated comprehensively in Ukraine (Viktorov, 2005), (Kremen, 2005),
including the context of the state’s forming. At the same time, the theoretical and
methodological levels of analysis of problems of education management are not presented
systematically in our opinion. To overcome this gap we need to find such a perspective of the
problem’s investigation that will provide its integral and essential consideration.

The nerve of the management system is a number of methods by which it is carried out.
It isn’t coincidence that the special dictionary-reference book “The methodology of the state
management” was published by Ukrainian scientists. This dictionary, prepared by the
National Academy of Public Administration under the President of Ukraine, offers such
definition of social management methods as: “Social management methods are means of
practical realization of the management’s functions and structures by affecting the mind, the
will of the people, and therefore the behaviour and social activities of specific individuals and
groups” (The methodology of the state management, 2004). We can add that only practiced
methods reveal those real, not virtual (whatever desired they seemed to be) functions of the
certain management system, and also determine the structures that serve these systems. The
authors of the dictionary distinguish economic, organizational, administrative and socio-
psychological management methods.

In our research, we will partially analyze economic, organizational and administrative
methods as well as socio-psychological methods, to the latter of which we will pay more
attention to. On the one hand, the educational system in the market society also requires
certain, quite specific economic support (combining public finance, private investment and
self-provision). It has specific economic functions (from the provision of the country with
qualified employees to innovative impulses). In today's globalized world it also represents an
administrative organized structure, which through the number of organizational units becomes
the world management educational institution. On the other hand, like any other educational
system, it primarily appeals to people with their specific socio-psychological characteristics.
If in the economy or a particular organization the presence of clearly defined functional duties
makes functionally equivalent replacement of one person to another rather painless - even on
quite high levels of management, then in the educational sphere it leads to far-reaching
consequences — because the identity of a manager plays an important role.

The socio-psychological methods include the impact of management based on the
objective laws of social development and the laws of psychology. They are divided into 3
groups: social management methods, socio-psychological and psychological management
methods. In education it is difficult to overestimate the importance of socio-psychological and
psychological management; some researchers even believe that in education almost all
relationships are built on this delicate matter of interpersonal relationships. However, we are
deeply convinced that institutional structures generally reflected in funds of social
management make an education system successful but psychological and socio-psychological
methods play a supporting role.
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First of all, in our opinion, if we speak about education, the method of social regulation
takes the first place among other social methods. In general V.Afanacyev claims that
management begins when the need for regulation appears (Afanacyev, 1981). To differentiate
this method from the other ones it is important to define which methods belong precisely to
other groups and how they are related to the management method. For example, “New
philosophical encyclopedia” gives the basic measurements of multilevel management system
of developed modern societies: 1) traditional personal relationships (the family); 2) relations
at the workplace; 3) market (competitive) relations; 4) state management; 5) ideological
relations and mass media (Myslyvchenko, 2001). Obviously, all the above mentioned
management levels are in the educational process management but the state management is
considered to be decisive one. However, it is necessary to add that, in our opinion, it is not
correct that Myslyvchenko N. H. reduces it to its state function. Actually, a regulative
function by means of various methods ranging from the rules of etiquette to public opinion
can be fulfilled by different social institutions not only by the state ones.

Let us consider additional methods used in managing education. Firstly, these are
economic methods. They dominate neither in education, nor in the society as a whole. These
methods used to be widely spread in the industrial society as it was considered to be a big
enterprise (from A. Smith (Smith, 1935) and K. Marks to G. Galbrate (Galbrate, 1969), thus
education was thought to be its important shop. Modern postindustrial society according to
V. Inozemtsev (Inozemtsev, 1998) is mostly post economic. It means that not economic but
extra economic factors are decisive in its development. This society is also called
informational (Bell, 1986) and knowledgeable. In our opinion in such a society management
methods do not have economic character but refer to the same group as social management
methods.

First of all, a stepping stone to management on the basis of economic laws requirement
realization belongs to economic methods of management. These laws have been obeyed from
ancient times and they cannot be replaced: a teacher and a manager have always got a salary
and education has always been financed by either an individual or a state. However, in the
conditions of market economy these methods, in our view, cannot be considered to be the
methods of direct impact as far as there is competition both among students and teachers;
therefore, educational demand can be satisfied alternatively.

Nevertheless, it should be noticed that not only economic management methods are
applied in the economic sphere itself. It concerns the regulations of economic processes as
well, although the authors of the above mentioned dictionary refer the regulation method itself
to the social and psychological (not economic) methods of social management. For example,
the fundamental monograph “ Macroeconomic regulation under the circumstances of
fundamental transformation” was published by the same Academy of the state management
(Vorotin, 2002 ).The monograph, referring to the state economic politics of neo-conservatism,
describes an active interference of the state in economic processes that has become the usual
practice for modern developed countries: “Neo-conservatism, in contrast to conservatism that
didn’t allow the state interference in the economic life, permits some participation of the state
in the macroeconomic regulation of economic activity, although it limits the direct active
production role of the state. Under the new circumstances, market and state have started to
play an essential role in modern economic regulation supplementing each other” (Vorotin,
2002). Another thing is that this interference is not the result of arbitrariness, “somebody’s
personal management” that is carried out by separate political leaders or state officials but it is
an embodiment of an undivided and consecutive state economic policy. All things considered,
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“state ( macroeconomic ) regulation of the economics is an organizing and regulating effect
of the state on market participants’ economic activity for the purpose of its systematization
and effectiveness increase” (Vorotin, 2002). It should be remarked that the author of the
monograph determines regulation through regulation that is a tautology; yet, in general his
intention is understandable and his definition can be taken into consideration while
summarizing.

Another group of secondary educational management methods are organizing and
administrative ones. Any educational process needs organization, including formal one,
especially if we speak about education on the state level. To guarantee such an organization
the activity of administrative apparatus is necessary. Among organizing and administrative
methods the authors of the above-mentioned reference vocabulary (Methology of state
management, 2004) name three main subgroups: organizing and stability, of administrative
influence and of discipline influence. These methods are based on power discipline and
responsibility because the main form to apply them is interference in the management to
coordinate the efforts of its participants in order to fulfil the necessary tasks. Organizing and
stability methods include legislation, regulation and instructions. Methods of administrative
influence include orders, resolutions etc. Methods of discipline influence are introduced by
discipline demands and responsibility system.

It is obvious that most of the mentioned administrative methods can easily overcome
the boundaries of the system of state policy and turn into the part of “hand management” in a
certain sphere of social life. For example, from the point of view of logics in the management
of economical processes, V.E.Vorotin accepts administrative-juridical influence on the
economics as the method of direct interference, moreover, “direct interference is connected
with negative consequences, corruption and overuse. (Vorotin, 2002). Though, it doesn’t
mean that administration leads to corruption, as the Romans wrote, “ Overuse is not the
argument against use”. Vorotin refers to the administrative-juridical influence of the
directives which forbid the enterprises or people to do some kind of activities or limit the
access to it through giving licenses on this or that kind of it. The same situation is observed in
education: both state and private educational institutions go through necessary procedures of
licensing and accreditation which seem to be a formal interference in the process of education,
but in fact their task is to ensure the high level of educational services. These methods of
influence are indirect because they are used with a great but strict periodicity — as the
institution has enough freedom and space within the limits of license and accreditation
provided by directions of education. In conclusion we can say that economic methods can be
referred to indirect methods of influence, and administrative — to the direct ones.

In our opinion, it is not correct to attribute indirect methods of influence on educational
institutions only to economic control through monetary and fiscal policy: support or the lack
of support of certain institutions and their activities (e.g. giving public or private orders for
training for a particular specialty). These methods are, to our mind, the best proof of this, it is
also the opinion of the authors of the dictionary-reference book "Methodology of State
management”, who regard administrative methods as "means of direct influence on facility of
management, based on a power regulator (government body or principal) to give orders,
guidelines and other regulations and subordinate to duty (specific facility of management) to
fulfill them (Methodology of State management 2004).

Although the direct impact is based on these powers, but is not limited to them.
Indeed, the law sets the general level of decisions, but can not mean a direct impact, as it
doesn’t give any recommendations. Thus, to implement the laws we need to have the so-
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called "by-laws™ - decrees, orders, etc., which specify and apply the law. The authors of that
dictionary-reference book don’t distinguish legal methods in the whole structure of methods
of social control, partly setting their function on organizational methods, but still mention
the method of regulation as "a method of State management”, due to which the management
of public processes and self-regulation is made by the State “by issuing mandatory regulations
and setting legal techniques, tools, ways to influence the state management on society and its
components “(Methodology of State management, 2004). Therefore, in our point of view,
economic and legal methods of administrative influence should be distinguished.

Conclusions and suggestions

In conclusion, we would like to admit that regulation tends to use gentle, indirect
methods of influence, because it is as we suppose the main method of management of
education. Indeed, economic and legal regulations are making the outer parts of the
educational process, balancing one another - by the public demands for education (economic,
but increasingly not only economic ones) and the protection of educational activities from
external interventions (mainly economic, but also political and ideological, etc.).

Administrative methods of direct influence on educational activities (licensing,
accreditation, identification of educational programs, assessment of knowledge of graduates
by external testing, etc.) also perform mainly a regulative function, as don’t make the direct
intervention into the educational process. However, the possibility of such intervention in any
moment can not be excluded, although there should be special reasons for this. In order to
understand the true role of regulation as a way of managing the educational process it is
necessary to evaluate social management in terms of its integrity, concerning the whole
system.
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Introduction

Wyksztalcenie wyzsze zawodowe na Ukrainie przezywa dzi§ trudny okres reform
majacych na celu poprawe edukacji zawodowej, humanizacji procesu edukacyjnego, aktywne
wprowadzanie metodyk innowacyjnych do szkolenia oraz tworzenia takiego paradygmatu
edukacyjnego, w ktorym skladnik lingwistyczno-kulturowy, wraz ze szkoleniem
zawodowym, bylby jednym z najwazniejszych czynnikbw w tworzeniu profesjonalisty
poziomu europejskiego.

Wiasnie wielokulturowos¢ i wielojezyczno$é, w polaczeniu z wysokim poziomem
wiedzy w dziedzinie zawodowej tworza dzi§ wspolczesnego ekonomiste. Dlatego
wprowadzenie dyscypliny jezyka polskiego w wyzszej uczelni ekonomicznej jest bardzo
aktualne i wazne, poniewaz wspodtpraca polsko-ukrainska przezywa obecnie niezwykty
wzrost. Temu sprzyja i integracyjny europejski wektor Ukrainy, i warunki geopolityczne obu
krajow, i wspolna historia. 19 maja 2014 r. na Uniwersytecie Warszawskim odbylo si¢
spotkanie delegacji Konferencji Rektorow Akademickich Szkot Polskich z delegacjg Zwigzku
Rektorow Uczelni Ukrainy, zrzeszajacego 125 rektoréw uczelni ukrainskich. Gtownym celem
porozumienia jest m. in. doprowadzenie do zwigkszenia mobilnosci akademickiej, wymiany
studenckiej i1 naukowej, realizowanie wspoOlnych projektow badawczych oraz lepsze
wykorzystanie osiggni¢¢ uczonych obu krajéw dla rozwoju nauki w Polsce 1 na Ukrainie.

Kurs jezyka polskiego w uniwersytecie ekonomicznym obejmuje podstawowe
sfownictwo 1 informacje gramatyczne, ktére wbudowane sa w konkretne sytuacje
komunikacyjne. Struktury, z ktérymi studenci sa zapoznawani pozwalaja na w miare
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swobodne porozumiewanie si¢ i radzenie sobie w sytuacjach dnia codziennego, zar6wno tych
zwigzanych z rodzing i domem, jak i tych zwigzanych z pracg, np przedstawianie sig,
opowiadanie o sobie, o pracy, o zainteresowaniach, samopoczuciu, robienie zakupdw,
podrozowanie, konwersacje telefoniczne oraz wiele innych przydatnych informacji. Program
ten ma na celu zapoznanie obcokrajowcow z kulturg i stylem zycia w Polsce oraz ulatwienie
funkcjonowania w naszym kraju, ale takze zachecenie ich do aktywnego uzywania jezyka
polskiego.

Program nastawiony jest przede wszystkim na rozwijanie umiejetnosci mowienia i
rozumienia ze shuchu, bo przeciez tak najczesciej si¢ komunikujemy. Stuchacze poznajg
stlownictwo z zycia codziennego, przygotowujac si¢ do samodzielnego porozumiewania w
jezyku polskim w standardowych sytuacjach (np. robienie zakupow, pytanie o drogg,
zdobywanie informacji na dworcu, w hotelu, czy rozmowa w pracy).

Kurs certyfikacyjny "Wspodlczesna polskojezyczna komunikacja biznesowa” natomiast
poza podstawowymi informacjami zawiera specjalistyczne stownictwo z zakresu biurowosci,
zarzadzania firmg, kontaktow z klientami, negocjacji, prezentacji itp. Program zaklada
aktywna nauke jezyka poprzez wprowadzenie studenta w typowe sytuacje komunikacyjne z
jakimi spotykamy si¢ w firmie, podczas udziatu w spotkaniach czy tez wykonujac czynnos$ci
biurowe. Pozwala opanowa¢ umiejetno$¢ prowadzenia korespondencji w jezyku polskim.

1. O Katedrze jezyka ukrainskiego i literatury KNEU, ktéra zapewnia wyklady z
kursu jezyka polskiego

Katedra jezyka ukrainskiego 1 literatury stanowi integralng cz¢s¢ Wydziatu Gospodarki
Migdzynarodowej i Zarzadzania Kijowskiego Narodowego Uniwersytetu Ekonomicznego
imienia Wadyma Hetmana. W murach uniwersytetu Katedra jezyka ukrainskiego i literatury
istnieje od 1961 r.

Aktualnym priorytetem pracownikow Katedry jest rozwo6j] wysokiej kompetencji
jezykowej przysztych specjalistow, ekonomistow, konkurencyjnych na krajowym i
miedzynarodowym rynku pracy. W badaniach naukowych wyktadowcéw Katedry
przedstawiono oryginalne koncepcje autorskie ukrainskiego artystycznego i zawodowego
ekonomicznego dyskursu, ktory uwzglednia narodowe i oryginalne elementy kroskulturalne.
Stata wspotpraca z instytutami Narodowej Akademii Nauk i czolowymi uniwersytetami
Ukrainy promuje rozwdj jezykoznawstwa teoretycznego, w szczegélnosci w dziedzinie
stylistyki i terminoznawstwa, ulepszenie metod nauczania jezyka ukrainskiego jako obcego, a
tym samym sprzyja stworzeniu nowoczesnego dialogu edukacyjnego pomiedzy studentami a
wyktadowcami.

Katedra zapewnia wyktady z réznych dyscyplin jezykowych, normatywnych i do
wyboru (literatura ukrainska, jezyk ukrainski (zgodnie z ukierunkowaniem zawodowym),
jezyk ukrainski jako jezyk obcy, jezyk rosyjski jako jezyk obcy, kultura jezyka naukowego,
jezyk polski, wspolczesny kanon retoryczny etc.

Celem dyscyplin ,,JJezyk polski” 1 kursu certyfikacyjnego "Wspodlczesna
polskojezyczna komunikacja biznesowa” jest praktyczne opanowanie jezyka polskiego i jego
wykorzystanie w r6znych sytuacjach komunikacyjnych. Praktycznym i profesjonalnym celem
kursu jest opanowanie przez studentéw jezyka polskiego w ramach tematéw programu.
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2. Aktualnosé i osobliwos$ci kursu certyfikacyjnego "Wspolczesna polskojezyczna
komunikacja biznesowa”

Biorgc pod uwage perspektywy i aktualnos¢ jezyka polskiego w uczelni ekonomicznej,
Katedra jezyka ukrainskiego i literatury Wydziatu gospodarki miedzynarodowe;j i zarzadzania
Kijowskiego Narodowego Uniwersytetu Ekonomicznego imienia Wadyma Hetmana nie
pozostata na uboczu nowego formatu procesu edukacyjnego. W 2016 roku studentom-
ekonomistom zaproponowano nowy kurs certyfikacyjny "Wspodtczesna polskojezyczna
komunikacja biznesowa”.

Celem kursu certyfikacyjnego "Wspdlczesna polskojezyczna komunikacja biznesowa”
jest aktualizacja znajomos$ci jezyka polskiego w konkretnej dziedzinie komunikacji
biznesowej.

Kursy przeznaczony jest dla studentéw pragnacych rozpocza¢ nauke jezyka polskiego
Iub chcacych podnosi¢ poziom swoich umiejetnosci jezykowych w zakresie biznesowym.
Szczegblny nacisk ktadziony jest na komunikacje w jezyku polskim przy zréwnowazonym
doskonaleniu kompetencji stuchania, czytania, méwienia i pisania. W programie kursu, obok
elementow jezyka przydatnego w $rodowisku pracy, w biznesie, przewidziane sg rOwniez
tematy z zakresu kultury danego obszaru jezykowego. Tematyka kursu wzbogacona jest
zagadnieniami z zakresu kultury polskiej. Zajecia pozwalaja stuchaczom podwyzszaé ich
kompetencje komunikacyjne i pozna¢ polskie realia.

Kurs certyfikacyjny "Wspolczesna polskojezyczna komunikacja biznesowa”
przeznaczony jest dla studentow-ekonomistow, pragnacych dostosowaé swoje kompetencje
jezykowe do przyszlego nowoczesnego i1 wymagajacego Srodowiska pracy. Obszary
tematyczne ujete w kursie to przede wszystkim: komunikacja i obstuga klienta, budowanie
marki, spotkania biznesowe, marketing, handel mig¢dzynarodowy, PR, nowoczesne
technologie w biznesie etc. Szczegodlny nacisk ktadziony jest na rozwijanie tzw. kompetencji
mickkich: table talk, networking, negocjacje, wygltaszanie prezentacji i autoprezentacje.

Autorami kursu sg wyktadowcy Wydziatu gospodarki miedzynarodowej i zarzgdzania
Kijowskiego Narodowego Uniwersytetu Ekonomicznego imienia Wadyma Hetmana.

3. Podreczniki jezyka polskiego dla obcokrajowcow w ramach kursu certyfikacyjnego
"Wspolczesna polskojezyczna komunikacja biznesowa”

W ramach kursu certyfikacyjnego "Wspolczesna polskojezyczna komunikacja
biznesowa” studenci pracuja z réznymi podrecznikami jezyka polskiego dla obcokrajowcow.

Jednym z najbardziej popularnych opracowan do nauki jezyka polskiego jako obcego
jest obecnie seria podrecznikow ,,Hurra!!! Po polsku’’, cieszaca si¢ powodzeniem zaréwno
wsrod uczacych sie jezyka polskiego, jak i lektoréw. Na popularnos¢ serii ,,Hurra!!l(...)”
wsrdd nauczycieli jezyka polskiego wptyneto kilka czynnikow. Przede wszystkim jest to
pierwszy zestaw materiatow do nauki jezyka polskiego jako obcego, ktory zostat opracowany
w tak caloSciowy sposob, zawiera on bowiem nie tylko podrecznik i zeszyt ¢wiczen dla
ucznia wraz z nagraniami, ale rowniez podrecznik metodyczny i plansze do gier
komunikacyjnych. Po drugie, seria Hurra!!! wyroznia si¢ atrakcyjng szata graficzng i
praktycznym formatem A4, w czym przypomina podreczniki do nauki innych jezykow. Poza
tym swa atrakcyjno$¢ zawdzigcza podej$ciu komunikacyjnemu oraz nowoczesnym metodom i
technikom nauczania.
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Nowoczesnym podrecznikiem tez jest ,,Polski, krok po kroku". To jest seria
podrecznikow do nauki jezyka polskiego jako obcego. ,.Polski, krok po kroku” zostat
opracowany z uwzglednieniem standardow wymagan egzaminacyjnych Panstwowej komisji
Poswiadczania Znajomosci Jezyka Polskiego jako obcego. Do podrecznika dotaczona jest
plyta z nagraniami mp3 obejmujgca blisko 3 godziny nagran dialogdéw, tekstow i ¢wiczen.
Podrecznik "Polski krok po kroku" przeznaczony jest do pracy z nauczycielem jak réwniez do
samodzielnej nauki, gdyz jest on zintegrowany z platformg e-polish.eu. Przy kazdym
¢wiczeniu w ksigzce podano numer pozwalajacy na odnalezienie go w wersji online. Daje to
mozliwo$¢ sprawdzenia odpowiedzi do niego, przettumaczenia stow 1 wyrazen w
rozbudowanym stowniku multimedialnym oraz zapoznania si¢ z komentarzem gramatycznym
w kilku jezykach.

Podrecznikiem wiasnie dla ekonomistéw jest ,,Ekonomia to nie boli. Polski jezyk
ekonomiczny dla cudzoziemcoéw”. Podrgcznik adresowany jest gtownie do studentdw z
zaawansowang  znajomoscig  jezyka  polskiego, uczestniczacych ~w  zajeciach
przygotowujacych do studiéw wyzszych w Polsce oraz uczestnikow kurséw wakacyjnych i
specjalistycznych. Moze stanowi¢ takze duza pomoc dla obcokrajowcow, ktorzy zgtebiaja
tajniki jezyka 1 kultury polskiej do celdw praktycznych - pracowanikow firm zagranicznych,
dziennikarzy czy politykow. Ksigzka obejmuje 24 rozdzialy prezentujgce teksty zwigzane z
podstawowymi zagadnieniami ekonomicznymi, wzgogacone obszernym zestawem c¢wiczen.
Podrecznik zostal uzupeliony alfabetycznym stowniczkiem podstawowych termindéw
ekonomicznych, odnoszacych si¢ do zawartych w nim tekstow. Ponadto autorki zamiescity
bogaty zestaw atykutdow prasowych o tematyce ekonomicznej. Dodatkowa zaletg ksigzki jest
klucz do ¢éwiczen oraz 2 ptyty CD z nagraniami tekstow i ¢wiczen propedeutycznych.

Podrecznik ,,0 biznesie po polsku. Wprowadzenie do jezyka biznesu. Podrecznik do
nauki jezyka polskiego (B1, B2)” jest niezbedny dla studentéw uczelni ekonomiczne;j. Jest to
podrecznik, napisany z mys$lg o tych, ktorzy chca poznaé realia prowadzenia biznesu w
Polsce, podstawowe stownictwo oraz struktury syntaktyczne uzywane w tej dziedzinie.

Powstawaniu ,,O biznesie po polsku” przy$wiecata taka koncepcja metodyczna, aby
jako podrecznik specjalistyczny prezentowal on stownictwo oraz struktury uzywane w
biznesie, jednocze$nie przywolywal struktury gramatyczne i slownictwo poznane przez
uczacych si¢ jezyka polskiego na poziomie podstawowym - Al i A2. Podrecznik moze byc
wykorzystywany zarowno do pracy z nauczycielem, jak i samodzielnej pracy uczacego sig.
Stosunkowo prosty uktad poszczegdlnych czgsci oraz klucz do ¢éwiczen pozwalajg na
samodzielng nauke. Stownictwo podzielone zostato na dwie grupy - ogélne oraz tematyczne.
Stownictwo tematyczne zawiera zarowno stownictwo specjalistyczne zwigzane z tematem
lekeji, jak 1 slownictwo ogdlne czy potoczne, ktore rozszerza zasob stow dotyczacych
tematow lekcji. W jego sktad weszly rowniez wyrazenia i zwroty. Cze$¢ stownictwa
tematycznego stanowi punkt ,Latwo =zapamigtasz", w ktorym prezentowane s3
internacjonalizmy etc.

Podrecznikéw polskich dla nauczania jgzyka polskiego w sferze biznesowej dla
studentow specjalnosci ekonomicznych i wydanych przez ukrainskich wydawcow jest bardzo
mato. W szczegolnosci, na Ukrainie mamy podrgczniki w jezyku polskim, przeznaczone dla
ekonomistow i specjalistow pracujacych w sektorze turystyki, ksiggowych i studentow, ktorzy
studiuja stosunki miedzynarodowe.
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4. Innowacyjne metody nauczania jezyka polskiego jako obcego

Pozytywne wyniki w nauce jezyka polskiego jako obcego daje studentom samodzielne
opanowanie materiatdéw audiowizualnych (filmy, opowiadania, shuchanie radia polskiego). Na
przykiad, przez wyktadowce z okazji rocznicy odzyskania przez Polske niepodlegtosci moga
by¢ zaplanowane filmy "1920 Bitwa Warszawska" Jerzego Hoffmana i Jerzy Lubacha
"Cigzkie braterstwo"), ktore opowiadajg zardbwno o przesztosci historycznej Polski i Ukrainy,
dostarczajg duzo nowego stownictwa 1 polskiej frazeologii. Studenci stuchajg wspotczesne
polskie piosenki, przygotowuja prezentacje na rézne tematy, opanowuja pamieciowo wiersze,
koledy i piesni w jezyku polskim.

Lektorzy na zajeciach z jezyka polskiego tacza tradycyjne metody nauczania jezyka z
nowoczesnym podejsciem do kazdego studenta. Podstawowg metoda wykorzystywang w
czasie zaje¢ jest metoda komunikatywna. Bazuje ona na aktywnym usprawnianiu czterech
podstawowych umiejetnosci jezykowych: stuchania, czytania, mowienia oraz pisania. Jest to
forma nauki stwarzajaca atmosfere, w ktorej student jest zmotywowany poshugiwacé sie
wylacznie jezykiem polskim w czasie zaje¢. Oznacza to, ze zaro6wno lektor jak i1 student
starajg si¢ nie uzywac jezyka ojczystego podczas kursu. Metoda komunikatywna jest
wyjatkowo skuteczna i pomaga studentom czué si¢ swobodnie uzywajac jezyka polskiego.

Ponadto nasi lektorzy wykorzystuja metode kognitywna oparta na rozmowie z tzw.
native speakers, czyli osobami, ktorych jezykiem macierzystym jest nauczany przez nie jezyk
polski. Metoda ta ma na celu wyksztalcenie takiej kompetencji jezykowej, dzigki ktorej
mozna rozumie¢ i samodzielnie kreowaé nieskonczenie wiele poprawnych zdan w jezyku
polskim. Metoda kognitywna zezwala na popehianie bledow, gdyz wiasnie dzigki nim
zachodzi proces przyswajania jezyka polskiego.

W celu urozmaicenia zaj¢¢, zmotywowania studentow, ale przede wszystkim
rozwijania ich umieje¢tnosci jezykowych, wykladowcy stosujg interaktywng forme nauki
jezyka polskiego. Dlatego tez w ramach kursu certyfikacyjnego "Wspotczesna polskojezyczna
komunikacja biznesowa” lektorzy korzystaja z pracowni komputerowej. Studenci maja
mozliwo$¢ dostepu do Internetu po to, by w czasie zaje¢ korzysta¢ z polskojezycznych stron
internetowych 1 pod okiem lektora ¢wiczy¢ wymowe, rozumienie ze stuchu czy usprawniaé
umiejetnos¢  czytania ze zrozumieniem. Interaktywne C¢wiczenia z wykorzystaniem
komputerow oraz dostepu do Internetu sa nowoczesng forma nauki doskonale rozwijajaca
umiejetnosci jezykowe.

5. Doswiadczenie i perspektywy

Program kursu certyfikacyjnego "Wspodlczesna polskojezyczna komunikacja
biznesowa” wynosi okoto 60 godzin (36 godzin - zaje¢cia praktyczne, 10 godzin - lekcje
indywidualne, 14 godzin - samodzielna praca). Podczas warsztatow studenci beda
uczestniczy¢ w roznych projektach jezykowych.

W Kijowskim Narodowym Uniwersytecie Ekonomicznym imienia Wadyma Hetmana
kurs jezyka polskiego jako dyscypliny do wyboru oferowany jest przez Katedre jezyka
ukrainskiego i literatury Wydzialu gospodarki migdzynarodowej i zarzadzania. Kurs jezyka
polskiego jako jezyka obcego w naszej uczelni jest prestizowym projektem ostatnich lat,
dyscypling, ktorg co roku wybiera wigcej studentow. W 2014 roku polski kurs byt wybrany
przez 110 studentéw, w 2015 - juz 250, w 2016 - okoto 400. Projekt jest bardzo
konkurencyjny.
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Pierwszg lekcje kursu certyfikacyjnego "Wspodtczesna polskojezyczna komunikacja
biznesowa” w Kijowskim Narodowym Uniwersytecie Ekonomicznym imienia Wadyma
Hetmana 10 lutego 2016 przeprowadzit dla studentéw pan Ireneusz Derek, wiceprezes
Polsko-Ukrainskiej Izby Gospodarczej, cztonek Miedzynarodowego Zwigzku Polskich
Przedsigbiorcow Ukrainy, Prezes polsko-ukrainskiej Izby turystycznej, wspotzatozyciel
polsko-ukrainskiej spotki "Plastics-Ukraina", wspotautor ksigzki "Jestem niewolnikiem czy
wolnym cztowiekiem?". Studenci z wielkim zainteresowaniem stuchali wyktadow 1 aktywnie
uczestniczyli w dyskusji na temat konkretnych aspektéw wspotczesnej gospodarki w Polsce i
na Ukrainie.

W ramach kursu certyfikacyjnego "Wspodliczesna polskojezyczna komunikacja
biznesowa” w marcu studenci mieli warsztaty prowadzone przez Panig Lesi¢ Jermak,
wyktadowczyni jezyka polskiego KNEU, czionka Zwigzku Polakow na Ukrainie. Warsztaty
pt. "Rozmowa kwalifikacyjna" byly bardzo ciekawe, profesjonalne i demokratyczne. Studenci
uczyli si¢ pisa¢ CV w jezyku polskim (CV - curriculum vitae), uczestniczyli w projekc;ji filmu
o tym, jak prawidlowo przygotowaé, przeprowadzi¢ i zakonczy¢ rozmoweg z pracodawca,
wecielali si¢ w rolg kandydata do pracy i pracodawce.

W ramach kursu zaplanowano rowniez: wyktad-prezentacje "Polska komunikacja
biznesowa", cykl seminariow "Polskie media wspolczesne" (na przyktadzie doswiadczenia
polskich mediow na Ukrainie - "Dziennik Kijowski", "Krynica"), trening jezykowy "Praktyka
pracy z audytorium polskojezycznym" (do$§wiadczenia pracownikow Zwigzku Polakow na
Ukrainie), cykl wyktadow "Polski w sferze dyplomatycznej" (lekcje przedstawicieli Wydzialu
Konsularnego Ambasady RP na Ukrainie), seminarium "Polski w sektorze turystyki"
(warsztaty menedzeréOw polskich Organizacji turystycznej w Kijowie), wyklad online
"Websesja pytan i odpowiedzi o jezyku polskim w biznesie" (autor - Pan dr Albert Novatski z
Lubelskiego Uniwersytetu Katolickiego Jana Pawta II), wyktad online "Jezyk polski w nauce"
(pracownik Narodowej Akademii Nauk Ukrainy Lesia Lazarenko, Berlin), seminarium-
trening "Jezyk polski w biznesie" (od przedstawicieli Migdzynarodowego Zwigzku Polskich
Przedsigbiorcow na Ukrainie) i inne. Zaplanowane sa rOwniez warsztaty "Podstawy przekladu
z jezyka polskiego na ukrainski tekstow o tematyce gospodarczej", "Podstawy przektadu z
jezyka ukrainskiego na polski tekstow o tematyce gospodarczej". Po zakonczeniu kursu
studenci przygotowujg grupowe prezentacje jezykowe. Wszyscy absolwenci programu
otrzymujg certyfikaty.

Conclusions and suggestions

Kurs jezyka polskiego w uczelni ekonomicznej daje dzi§ wigcej szans na zatrudnienie
w firmach z perspektywa, podnosi poziom konkurencyjnosci studentoéw. Wspodtczes$nie coraz
wigksza liczba obywateli Ukrainy, ktorzy osiedlili si¢ w Polsce Iub przyjechali tam na studia,
powinna posiada¢ kompetencje sprawnego postugiwania si¢ jezykiem polskim. Wspolczesne
nawigzywanie kontaktow biznesowych pomiedzy przedsigbiorcami, politykami, oraz
instytucjami kulturalnymi i naukowymi Polski i Ukrainy pokazuje, ze biznesowy jezyk polski
jest dzis wazny: politycznie i ekonomicznie uzasadniony.

Wobec powyzszego kurs certyfikacyjny "Wspotczesna polskojezyczna komunikacja
biznesowa" dla studentow-ekonomistoéw — to jest doktadnie to, co jest potrzebne do udanej
kariery. Po kursie studenci bedg mieli nie tylko wiedzg z zakresu wspotczesnej polskiej
terminologii ekonomicznej, ale prawdziwe praktyczne umiej¢tno$ci postugiwania si¢
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jezykiem polskim w biznesie, co jest niepodwazalnym atutem dla przysztej kariery przysztego
specjalisty i ekonomisty poziomu europejskiego.

References

Dunin-Dudkowska, A., Trebska-Kerntopf, 4. (2006). Ekonomia - to nie boli. Polski jezyk
ekonomiczny dla cudzoziemcow. Lublin: UMCS.

Kowalska, M. (2008). O biznesie po polsku. Podrecznik do nauki jezyka polskiego.
Wprowadzenie do jezyka biznesu. Krakow: Universitas.

Malolepsza, M., Szymkiewicz, A. (2007). Hurra!!! Po polsku. — Krakéw. Prolog.

Stempek, 1., Stelmach, A. (2010). Polski, krok po kroku. - Warszawa: Polish-courses.com.

49



PERIODYK NAUKOWY AKADEMII POLONIJNEJ 22 (2017)nr 3
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Abstract. In the dynamics of human life, the choices one makes, play an important
role. Their number is proportional to the degree of freedom and opportunities that posess any
particular person. Conversely, their range and number are diminishing with narrowing
possibilities and degree of freedom. The essence of those choices is a sense of identity and the
conviction that one is the architect of his own fate. At the same time making choices there is
always the risk of making a mistake, do not make not olny the best, but even the wrong
choice. In this case, the responsible of choice is generally the one who as a free entity that
performs. Today's generation of young people is a major beneficiary of the developments on
the forum of civil liberties and the opportunities that has created the modern civilization.
However, this positive situation puts the unit to the dilemmas associated with the choices, for
which responsibility can not be attributed to others. Category of people who need to make
weighty choices are primarily young people. Their choices are relate to such areas as the
choice of school, field of study, occupation, and above all, starting a family, being single or
select the clerical state. Circumstance which makes these choices risky is the young age of
these people and the consequent lack of experience.

Keywords: choices, dilemmas, difficulty making decisions, emigration.
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1. Wybory jako wazny element zycia jednostki

Nowoczesne spoteczenstwo stwarzajac jednostce wielorakie mozliwosci, stawia ja
jednoczes$nie wobec problemu wyboru, a wigc dylematow, podejmowania decyzji odno$nie
do ich realizacji albo pomini¢cia. Tego rodzaju trudno§¢ praktycznie nie jawita przed
miodymi ludZzmi w spoteczenstwach agrarnych. Przed mtodym cztowiekiem nie byto
wielkiego wyboru, z racji wszechwladnego autorytetu rodzicow, a w szczegolnosci ojca. Cate
zycie rodzinne przebiegato pod kontrolg i kierownictwem ojca rodziny, ktory "dzierzyt"
ojcowska wladzg. Dzieci z wielkim szacunkiem odnosity si¢ do ojca zwac go «panem ojcem.
Znajdowato to wyraz w nierzadko unizonych formach szacunku takich jak: calowanie w reke,
upadanie do kolan, niekwestionowanie wypetniania jego woli... Ojciec rodziny nie tylko
organizowat zycie rodzinne, ale takze decydowat o losie dzieci. Wprawdzie zakres wyborow
byt ograniczony, ale i w tym zakresie podlegal woli ojca. Na horyzoncie zawsze widniato
gospodarstwo rolne. Im wigkszy byt jego areal, tym atrakcyjniejsza byla perspektywa.
Rodzice aranzujac matzenstwo dzieci, zawsze mieli to na uwadze. Czasem ojciec decydowat
o pojsciu corki do klasztoru, niedwuznacznie skazujac ja na moze nie do konca akceptowana
przysztos¢ (Zawisza, 1959: 133).

Dziecko dorastato i byto automatycznie wciggane w proces funkcjonowania gospodarstwa
z podzialem na role meskie i kobiece: dziewczynki pomagaly w przyrzadzaniu positkow,
sprzataniu, pracy na roli, a nierzadko opiekowatly si¢ mtodszym rodzenstwem; chtopcy pomagali
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w pracy na roli, dogladaniu zwierzat i w pracach zwigzanych z utrzymaniem i remontem domu...
W ten sposob dzieci w rodzinie preindustrialnej nabywaty umiejetnosci, ktore byly im potrzebne
w zyciu dorostym. Nauka, nawet na poziomie zdobywania umiejetnosci czytania i pisania,
praktycznie nie miata miejsca. Tym przywilejem mogli si¢ cieszy¢ jedynie bogaci i wybrancy.

Chociaz w rodzinie preindustrialnej dziecko bylo ze wszech miar dobrem, to jednak
poziom jego pielegnacji tak na etapie niemowlgctwa jak i na etapie dorastania byt bardzo niski.
Wynikato to z niskiego poziomu zycia w ogole, a rozwoju medycyny w sposdb szczegdlny..
Zorganizowana shuzba zdrowia praktycznie nie istniala, a nieliczne formy pomocy zdrowotnej,
zwykle zwigzane z Kosciolem, nie byly w stanie udziela¢ takiej pomocy, zar6wno ze wzglgdu na
zakres potrzeb, jak i brak wiedzy medyczne;j.

Nowoczesne spoteczenstwo oparte o dwa filary: industrializacj¢ i urbanizacjg, stawia
przed jednostka mozliwosci, ktore wymagaja od niej podejmowania decyzji. Konsekwencja
stworzonych przez industrializacje mozliwosci jest spoteczna ruchliwosci w formie spotecznego
awansu. Dotyczy to w szczegélnosci dzieci rodzicow nizszych klas spotecznych.
Upowszechnienie bowiem nauczania stwarza im mozliwo$¢ spolecznegd awansu poprzez
wyksztatcenie, ktore jest baza, na ktérej uzyskuje si¢ mozliwo$¢ pehienia bardziej
skomplikowanych, ale jednoczesnie lepiej wynagradzanych i cieszacych si¢ wigckszym prestizem
ol spotecznych, ktore stwarza sam proces industrializacji. W ten sposob dzieci stosunkowo tatwo
awansujg w hierarchii spotecznej, dystansujac znaczaco swoich rodzicow. Nadto industrializacja,
kierujac produkcje na rynek, intensyfikuje jej skale i ja dywersyfikuje. To jeszcze bardziej
domaga si¢ specjalizacji petionych rol. Ten rodzaj produkcji i organizacji produkcji zrywa
catkowicie z typem produkcji o charakterze samopomocowym na wlasny uzytek, a przez to jest
zrédtem nowego systemu wartosci opartego na roli, jakg dana jednostka pelni w nowym systemie
produkcji. Przydatnos$¢ jednostki w tym systemie wyrasta na bazie know how to do - umie¢ cos$
robi¢, a nie na bazie statusu spolecznego wyrastajacego z tradycji. Technicznie zaawansowany
proces produkcji wymusza daleko posunietg specjalizacje¢ (Broderick, 1988: 7; Beltrao, 1968: 42-
43).

2. Zrédla ograniczen wyboréw

Zasadniczo s3 trzy rodzaje czynnikoéw, ktore warunkuja wybory jednostek. Sa to:
czynniki osobowe, czynniki o charakterze ekonomicznym i spotecznym.

2.1. Osobowe

Czynniki osobowe warunkujgce osobowe wybory to w szczegodlnosci uzdolnienia i
cechy charakterologiczne jednostki. W pierwszym przypadku chodzi o te cechy jednostki,
ktoére stanowig warunek konieczny do tego, by jednostka byla w stanie osiagna¢ zamierzony
cel. Sg to w szczegélnodci uzdolnienia, jakie warunkuja realizacj¢ stawianych sobie
zamierzen. Realizacja niektorych z tych zamierzen zaklada posiadanie specyficznych
uzdolnien najczesciej okreslanych jako talent.

Waznymi czynnikami, ktére warunkujag dokonywane przez jednostke wybory sg
czynniki o charakterze psychologicznym, osobowo$ciowym. I tak, pozadanymi, a nawet
prawie zawsze koniecznymi cechami osobowoSciowymi sg pracowito$¢é, wytrwalosc,
determinacja, dyscyplina... Nie mniej waznym jest umiejetno$¢ wspétpracy z innymi. Zycie
malzenskie i rodzinne wymaga od jednostki postaw solidarnosci, mitosci, altruizmu. Rzecz w
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tym, ze trudno sobie wyobrazi¢ wlasciwe funkcjonowanie rodziny, w ktorej panuje przemoc,
egoizm czy hedonizm...

2.2. Ekonomiczne

Uwarunkowania ekonomiczne wyrastaja na kanwie ekonomicznej zasady, ze w
ekonomii nie ma nic za darmo, za$ kazdy wybor ma swojg ceng. Zakres dokonywanych
wyborow jest z koniecznosci uzalezniony od mozliwosci ekonomicznych. Studia, kupno
samochodu, mieszkania czy zatozenie rodziny zawsze s3a zwigzane z wydatkami. Brak
srodkow na ich realizacje jednoznacznie blokuje ich zdobywanie. Trzeba jednak dodac, ze
srodki materialne s3 warunkiem koniecznym, ale nie jedynym i wystarczajacym, do
uskuteczniania wyborow. Trzeba nadto zauwazy¢, ze znaczace zasoby materialne nierzadko
utatwiaja realizacje celow. Jest to dowod, ze ekonomiczne czynniki nalezg do wazkich w
zakresie dokonywanych wyborow. Wszystko ma swojg ceng.

Stwierdzenie, Zze kto§ co$§ otrzymal nie jest tego zaprzeczeniem. Jakakolwiek
darowizna, podarek, czy spadek... nie sa w ostatecznym rozrachunku ,,darmowe”. Jesli nawet
,»darmowo$¢” ma zastosowanie w odniesieniu do beneficjenta, to juz nie moze by¢
zastosowana w odniesieniu do tego, kto obdarowuje. Fakt obdarowania pomniejsza jego stan
posiadania o dobro, jakim obdarowuje innego czy innych.

2.3. Spoteczne

Do czynnikow spotecznych warunkujacych wybory nalezg te wszystkie okolicznosci,
ktore sprawiajg, ze nie ma spolecznej blokady dla realizacji stawianych sobie przez jednostki
celow. Dotyczy to zarowno regulacji prawnych jak i zwyczajow, czy uwarunkowan
religijnych. W odniesieniu do pierwszych obowigzuje zasada rowno$ci wobec prawa. Dla
obywatela spoteczenstwa nowoczesnego wydawaé by si¢ moglo, ze jest to postulat
réwnoznaczny z truizmem. Realia Zycia jednoznacznie wskazuja jak dalece postulat ten jest
aktualny. I tak ludzie bogaci rzadziej niz biedni otrzymuja skazujace wyroki sadowe; za$
dzieci rodzicow pracujacych w wolnych zawodach zwykle przejmuja petnione przez
rodzicéw role. To wszystko ma miejsce nawet wtedy, gdy nie mammy do czynienia z otwartg
korupcja.

Roéwniez blokady bazujace na zwyczajach, chociaz zanikajace, to jednak nie zostaty
catkiem wyeliminowanie. Odnosi si¢ to w szczegdlnosci do utartych zwyczajow dotyczacych
wyboru zawodow czy tez panujgcej mentalnos$ci, wyrazanej w formie stawianych sobie
celow. Dobrym tego przyktadem sg wybierane okreslone w wielu spotecznosciach zawody o
stosunkowo niskim prestizu spotecznym. Jest to rodzaj zadowalania si¢ minimalnymi
osiggnieciami. W takim przypadku nawet zdolne osoby nie s3 wystarczajaco motywowane do
nauki, ktora w przysztosci zaowocowataby ich spolecznym awansem. Dodatkowa przeszkoda
jest che¢ szybkiego uniezaleznienia si¢ ekonomicznego, nawet kosztem przysziej kariery
zawodowej*

Wreszcie mozliwe sg blokady o charakterze religijnym. Dobrym tego przyktadem jest
system kastowy w Indiach. Religijnie usankcjonowany system klasowy ma swoje

! Przyktadem spotecznych czynnikéw majacych wptyw na wybér jednostki bylo przekonanie w
szlacheckiej Polsce, ze zajmowanie si¢ handlem nie godzi si¢g ze stanem szlacheckim. To
przyczynito si¢ do bogacenia si¢ niektérych grup, jak na przyktad Zydow.
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odzwierciedlenie w kontroli zawodow przez okreslone kasty o charakterze religijnym. I tak:
zasadniczo tyle jest kast ile zawodoéw, poniewaz kazda kasta kontroluje okreslony zawdd.
Caly za$ system jest religijnie usankcjonowany. Oznacza to, ze che¢ zmiany tego stanu rzeczy
bytaby buntem przeciw Bogu, ktéry ten system sankcjonuje. Chociaz w naszej kulturze nie
istniejg tego rodzaju blokady to jednak religia moze mieé¢ wpltyw na wybory milodego
czlowieka.

3. Mlody Polak wobec alternatyw
3.1. Wybor zawodu, szkoty

Jak to zauwazono wyzej, cechg nowoczesnego spoteczenstwa jest daleko posuniety
podzial pracy i specjalizacja. Wyrastaja one w kontek$cie rozwoju nauki i potrzeby
posiadania ugruntowanej i specjalistycznej wiedzy zawodowej. Takiej wiedzy zwykle nie
posiadajg juz rodzice dzieci nowoczesnego spoleczenstwa, a zatem nie s3 w stanie
przygotowa¢ dziecka do wyspecjalizowanych rol. Instytucja, ktéra ma pemic tg role jest
szkota. Nie uwalnia to jednak jednostki od dokonywania okreslonych wyboréw w tej materii.
Szkota pomaga mlodemu cztowiekowi jedynie je uskutecznia¢. Podstawowymi kryteriami
dokonywanych wyborow sa: osobiste zainteresowania, mozliwos$ci ich realizacji, oraz
ponoszone koszty tak materialne jak niematerialne.

Osobiste zainteresowania jako kryterium wyboru szkoty i zawodu sg znaczacym
gwarantem sukcesu w tej materii mtodego cztowieka. Nie znaczy to, ze preferencje szkolne i
zawodowe mtodego czlowieka nie bedg sie zmieniaé, chociaz te zmiany zwykle nie wychodzg
poza pewne ramy problematyki. W kontek$cie wyboru zawodu waznym kryterium sa
uzdolnienia i1 predyspozycje osobowosciowe.

Chociaz obecnie znacznie poszerzyly si¢ mozliwosci realizacji szkolnych i
zawodowych aspiracji mtodego cztowieka, to jednak nierzadko bywa, ze nie jest on w stanie
je w pehi zrealizowa¢. Ograniczenia moga mie¢ swe zroédlo w szeregu czynnikdéw: braku
instytucji szkolnych, wysokich kosztéw materialnych czy czasowego horyzontu studiow...

3.2. Pozosta¢ w kraju lub emigrowaé

Dylemat emigracji rodzi si¢ w kontek$cie roznicy mozliwosci, w szczegdlnosci
ekonomicznych, jakie oferuja rodzinny kraj i ewentualnie kraj, do ktérego ma si¢ emigrowac.
Zawsze jednak rodza si¢ wielorakie problemy w zalezno$ci od sytuacji jednostki i typu
emigracji.

Najmniej negatywna dla jednostki forma emigracji jest wtedy, gdy emigruje dorosta
osoba, wolnego stanu. Problemy emigracyjne, jakich do$wiadcza, nie dotykajg innych,
zwlaszcza jak to ma miejsce w przypadku emigracji meza-ojca lub zony-matki. Nie oznacza
to, ze nawet w takich okoliczno$ciach emigracja nie nastrecza wielorakich trudnosci. Oto one:
nowe i obce srodowisko, brak znajomosci jezyka, trudnosci ze znalezieniem pracy, brak
rodzinnej atmosfery, brak przyjaciot i znajomych... Te negatywne aspekty emigracji sg w
znacznym stopniu tagodzone, je§li emigrujgca osoba udaje si¢ do miejsca, gdzie juz sg
emigranci z tego kraju. Dobrym przykladem takich okoliczno$ci byta emigracja Polakéw do
Stanow Zjednoczonych, gdzie istnialy juz ustabilizowane osady polskie. Takimi byty polskie
osady w Chicago: Trojcowo, Helenowo, Kantowo... Polacy mieli swoj polski kosciol, szkote,
sklepy i mniejsze zakltady... Nowoprzybyli do takiego srodowiska nie spotykali si¢ z totalna
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obcosciag otoczenia. ROwniez obecnie, zwazywszy skale polskiej emigracji, dos¢ tatwo jest
znalez¢ rodakow juz na emigracji ustabilizowanych, co jednak nie zawsze oznacza mozliwo$¢
otrzymania znaczacego od nich wsparcia. Niebezpieczenstwo bycia wykorzystanym przez
ustabilizowanych rodakéw jest zawsze dos¢ wysokie.

Inng zgota sytuacja jest emigracja meza lub zony. W tym przypadku do niedogodnosci
wspomniane] wyzej trzeba doda¢ nowe jej aspekty: pozostata w kraju rodzina i fakt
przebywania poza wlasng rodzing. Jednak i w tym przypadku nalezy mie¢ na uwadze kilka
czynnikdéw: odlegltos¢ docelowego miejsca emigracji, rodzaj emigracji: emigracja stata lub
czasowa, czgstotliwo$¢ kontaktow emigranta z rodzing pozostawiong w kraju pochodzenia...
W przypadku emigracji m¢za lub zony (najczeSciej ojca czy matki) rodzina zostaje
przynajmniej czasowo zdekompletowana, a przez to, z racji swego charakteru, doznaje
uszczerbku w swym wymiarze jako$ciowym. Jest rzecza oczywista, ze dluzsza nieobecnosé
wspotmatzonka, ojca czy matki, w rodzinie musi zakltoci¢ naturalny rytm rodzinnego Zycia,
poniewaz dekompletuje rodzinng wspolnote. Tak uszczuplona rodzina ma petni¢ funkcje,
ktére jest w stanie pelni¢ jedynie rodzina kompletna i to we wspolnym wysitku i udziale
wszystkich jej cztonkéw. Sytuacja rodziny zdekompletowanej przez emigracje podobna jest
do sytuacji rodziny zdekompletowanej przez $mier¢ ktoregos z jej cztonkoéw, a zwlaszcza ojca
lub matki. W pewnym sensie, przynajmniej z punktu widzenie psychologicznego, sytuacja
jest jeszcze bardziej dyskomfortowa, poniewaz towarzyszy jej swiadomo$¢, ze emigracja jest
konsekwencja wlasnego wyboru, a nie zdarzenia losu, na ktérego bieg nie miato si¢ wptywu.

Emigracja obu mtodych matzonkéw wydaje si¢ by¢ mniej dysfunkcyjna dla rodziny.
Wprawdzie nie ominie ich ,,gorycz” emigracji, ale kazdy z nich moze liczy¢ na wsparcie
drugiego wspdtmatzonka. Zaden z nich, z racji swego osamotnienia, nie bedzie tez
bezposrednio narazony na pokusy nawigzywania bliskich relacji z innymi osobami, ktore
moglyby zagraza¢ jego matzenstwu. Nie oznacza to jednak gwarancji ich satysfakcjonujacego
urzadzenia si¢. Nierzadko sytuacja materialna malzonka zmusza go do cigzkiej pracy, co
moze negatywnie odbi¢ si¢ na relacjach matzenskich.

Dysfunkcyjnos$¢ emigracji najbardziej jest widoczna w przypadku emigracji jednego z
malzonkow. W tym przypadku do przytoczonych wyzej negatywnych aspektéw emigracji
trzeba doda¢ dwa bardzo wazne. Jeden dotyczy emigrujacego matzonka, drugi
wspotmatzonka pozostatego w kraju i ich dzieci. W pierwszym przypadku chodzi o fakt, ze
pozbawiony mozliwosci zaspokojenia popedu seksualnego maz lub Zona beda szukaé
znajomosci, ktore stworzg im taka mozliwos$¢. A poniewaz wielu emigrantow znajduje si¢ w
podobnej sytuacji, to prawdopodobienstwo, nawigzania takiej znajomosci jest bardzo duze.
Naprzeciw takiej potrzebie wychodzi tez brak nieformalnej kontroli w obcym $rodowisku.
Prawdopodobienstwo takiego obrotu sprawy jest tym wicksze, im rzadziej emigrant powraca
do rodziny.

Trudnosci doswiadcza roéwniez pozostaly w kraju wspotmatzonek: pozbawiony jest
wspoltzycia seksualnego, czuje osamotnienie, brak mu pomocy w prowadzeniu gospodarstwa
domowego i wychowaniu dzieci. I chociaz zwykle na skutek emigracji m¢za-rodzica polepsza
si¢ sytuacja materialna rodziny, to jednak cena, jakg rodzina ptaci jest bardzo wysoka. Ceng te
ptaca zwlaszcza dzieci poniewaz ,,dziecku dla prawidtowego rozwoju potrzebne sg nie tylko
odpowiednie warunki materialne, ale przede wszystkim czynna zyczliwa obecno$¢ obojga
rodzicow. Kazde z nich wnosi bowiem do procesu wychowawczego wilasciwe sobie
elementy” (Juszczak, 2009: 97).

Wychowawcze konsekwencje dla dziecka stajg si¢ jeszcze bardziej grozne, gdy oboje
rodzice emigruja, pozostawiajac dziecko pod opicka dziadkow, a nawet kogo$ z dalszej
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rodziny. Pozbawione bezposrednich relacji z rodzicami dziecko dozna uszczerbku na swojej
psychice, co moze mie¢ negatywne konsekwencje w calym dorostym zyciu. Sytuacja moze
okaza¢ si¢ tak dramatyczna, ze dziecko bedzie ze smutkiem wspomina¢ dzien wyjazdu na
emigracje zarobkowsg swoich rodzicow.

Chociaz emigracja zarobkowa jest wielkg niewiadomg i ryzykiem, to jednak bedzie
zawsze kusi¢ mozliwoscia poprawy warunkoéw materialnych bytu. Emigrant wprawdzie
nigdy nie jest w stanie przewidzie¢ jak potoczg si¢ jego emigracyjne losy, bilansu zyskow i
strat, to nadzieja bardziej wygodnego zycia bedzie wystarczajacg sita, by podejmowac ryzyko
zwigzane z emigracjag. Swiadomos$¢ ryzyka, jakie niesie emigracja, jest wazna, by
podejmowana w tym wzgledzie decyzja byta doglebnie przemyslana.

3.3. Zatozy¢ rodzing lub pozostan singlem

Widocznym fenomenem wspotczesnego spoteczenstwa jest wzrost liczby singli.
»Fenomen singli zasadza si¢ na znaczagcym wzroscie liczby miodych, zwykle
wyksztatconych, majacych dobra i ciekawg prace Iludzi, preferujacych styl zycia
zdominowany przez okreslony system wartosci w ktorym sukces spoteczno-ekonomiczny
zajmuje naczelne miejsce. Taki system warto$ci narzuca jednostce okre§lony styl zycia, ktory
go warunkuje, a nastgpnie sam przez niego zostaje utrwalany” (Majkowski, 2010: 229).

Chociaz w kazdym wieku i we wszystkich spoleczenstwach byt pewien odsetek Iudzi,
ktorzy nie zatozyli rodziny, to jednak liczba tych osob, powody dla ktorych to miato miejsce a
nade wszystko ocena samego zjawiska, byly zgota inne niz obecnie. W odniesieniu do
pierwszego aspektu zalozenie rodziny bylo powszechnym sposobem zycia, a czgsto
warunkiem przetrwania jednostki oraz znaczgcym elementem spolecznego prestizu. Byla tez
wywierana na jednostke swoistego rodzaju presja, by zatozy¢ rodzing (Majkowski, 1997: 24).
Niezatozenie rodziny wynikato zwykle z braku uwarunkowan jednostkowych do dzialah w
tym zakresie, a nie z intencjonalnego wyboru. Wyr6zniajaca cechg wielu wspotczesnych
singli jest powdd nie zakladania rodziny — osobisty wybdér oraz skala tego fenomenu.
Zjawisko singli jest nie tylko widocznym fenomenem, ale problemem o wazkich
konsekwencjach.

Dopoki zycie rodzinne z rodzinnym gospodarstwem byto $rodkiem spotecznych
zabezpieczen praktycznie nie istniata dla niego alternatywa. ,,Godnie” Zy¢ mozna bylo tylko
w rodzinie, a poza nig bylo si¢ skazanym na nedze i zebractwo. Gdy w nowoczesnym
spoteczenstwie, przygotowany do pehlnienia dobrze platnych roél, mlody czlowiek znajduje
satysfakcjonujace go zrédlo utrzymania, a system ubezpieczen gwarantuje mu utrzymanie na
staro$¢, zalozenie rodziny stracito cze$¢ gatunkowego cigzaru. W konsekwencji rodzina
pochodzenia przestata by¢ dla wielu nie tylko wzorem do nasladowania, ale nawet punktem
odniesienia. Dzieje si¢ tak niezaleznie od faktu, ze to rodzice zwykle inwestuja w jego
zawodowe przygotowanie. Korzystajac z tego faktu, dorosty mlody cztowiek urzadza sobie
zycie wedlug nowych zasad, nierzadko bez wigzania si¢ na trwale w ramach formalnego
zwigzku matzenskiego. Tym sposobem zatozenie rodziny, albo jest przekladane na
nieokre$long przyszto§¢, albo wrecz miody czlowiek z niego $wiadomie rezygnuje.
Pojawiajaca si¢ alternatywa dla zycia rodzinnego — bycie singlem - staje si¢ catkiem realng, a
teraz uwolniong od negatywnych konsekwencji, jakimi byta obciazona w przesztosci. W tym
samym kierunku dziata anonimowos$¢ zycia wielkich aglomeracji, ktéra sprawia, ze na
jednostke nie jest wywierana presja w celu zalozenia rodziny; uwolniona spod nieformalnej
spotecznej kontroli jednostka decyduje sama o sobie.
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W nowoczesnym spoleczenstwie, przynajmniej do pewnego wieku jednostki, zycie bez
wlasnej rodziny przestaje by¢ niedogodne, a nawet jest funkcjonalne dla zawodowej kariery
tej jednostki. ,,Nawet zaspokajanie potrzeb seksualnych, ktore dotad byto zwiazane z rodzing
(malzenstwem) znajduja juz inne §rodowisko. Ma to miejsce w ramach spotkan osob, ktore
mieszkajg osobno, a spotykaja si¢ na rozrywki i seks. Ta forma zycia nazywa si¢ living apart
together — LAT i stanowi jedna kategori¢ singli” (Majkowski, 2010: 231).

Singlizm nie jest latwym do zdefiniowania pojeciem. W jakim wieku i pod jakimi
warunkami jednostka moze by¢ zaliczona do kategorii singli. Trudno bowiem, by dziecko lub
dorastajacy czlowiek nie byl singlem albo ofiara zdarzen losowych takich jak $mierc¢
wspotmatzonka Iub rozwdd... Nawet doprecyzowanie kryteriow singla nie do konca czyni
klarowng t¢ kategorie. Zawsze pozostanie ona kategoria o charakterze arbitralnym. Nie
podajac w tym momencie definicji singla mozna na bazie dwoch kryteriow: trwaty-czasowy i
wolny wybor-konieczno§¢ wyrozni¢ cztery kategorie singli: czasowy z koniecznosci i
czasowy z wyboru; trwaly z wyboru i trwaly z koniecznosci (Stein, 2008: 146 — 147).

Powyzsza typologia, chociaz pozyteczna dla zrozumienia fenomenu singli w
nowoczesnym spoteczenstwie nie jest jednak kompletna. Nie obejmuje bowiem tego rodzaju
singli, ktorzy nie do konca z wlasnego wyboru, ani tez nie z koniecznos$ci zostali singlami. Ich
status singla jest bardziej wynikiem niezdecydowania i odktadana decyzji, niz konsekwencja
swiadomego wyboru. Kazdy rok w odtozeniu decyzji pomniejsza ich szans¢ na znalezienie
partnera matzenskiego, poniewaz kazdego roku ubywa wolnych oséb ich kategorii wiekowe;;
ich réwiesnicy albo majg wilasne rodziny lub powzi¢li inne decyzje co do swego zycia.

Tak wigc definicja singla jest zawsze sprawg umowng. Rzecz bowiem w tym, Ze nie
ma biologicznego czy spotecznego wieku, ktory by oznaczat wejscie w t¢ kategorie
spoteczng. Trzeba raczej szukaé przestanki lub przestanek, ktére moglaby uzasadnié
sformutowanie takiej kategorii. Tym kryterium begdzie zapewne wiek. Wydaje si¢ tez, ze wiek
30 lat moze stanowic taka linig demarkacyjng. Racje przemawiajace za tym sa tak spoleczno-
ekonomiczne jak i psychologiczne. Co do pierwszych to istnieje przekonanie, ze jednostka w
wieku 30 lat powinna by¢ ekonomicznie niezalezna i spotecznie dojrzala, tak by mogla
zadecydowaé o swojej przysztosci. W odniesieniu do wymiaru psychologicznego wiek 30 lat
moze stanowi¢ ostatni moment, by podja¢ zyciowa decyzje dotyczaca zawarcia matzenstwa i
zatozenie rodziny. Kazdy rok zwloki w tym wzgledzie powigksza trudnosci co do zmiany
utrwalonego ,,singielskiego” stylu zycia. Nawyki ,.bycia wolnym” staja si¢ stylem zycia, z
ktorego nie tatwo juz zrezygnowaé. Wreszcie nie bez znaczenia jest tez fakt, ze kazdy rok
pomniejsza kohorte wiekowa singli. W nastepstwie radykalnie zmniejsza si¢ kategoria
ewentualnych kandydatow na meza lub Zone ,ciggle jeszcze osdéb wolnego stanu. Jest to
proces nie do zatrzymania. Przyjmuje si¢, ze jednostki stanu wolnego w wieku 35 lat maja
nikle szanse na znalezienie kandydata do matzenstwa: mezczyzni 7%, a kobiety zaledwie 2%.
Nadto zwykle sa to osoby rozwiedzione (Tymicki, 2001: 82).

Najbardziej ciekawym, o powaznych spofecznych konsekwencjach, jest typ singla:
trwaly z wyboru. P. Stein przypisuje tej jednostce duze zdolnosci przystosowawcze i
eksploratywne. Te ostatnie wynikajg z faktu, ze ,,budujac swoje zycie, ponoszac ryzyko oraz
zapuszczajac si¢ w nieznane i niezbadane obszary, nie majac gotowych modeli wykonywania
ol spolecznych ani wsparcia ze strony spoteczenstwa jako catosci” (Stein, 2008: 155). Ten
osad singli na state z wyboru wydaje si¢ by¢ bardzo poblazliwy, poniewaz u podstaw
dokonanych przez nich wyboréw leza: ekonomiczna kariera, niezalezno$¢, wolnos$¢, szerokie
grono znajomych i przyjaciol, pogon za rozrywkami i hedonizm. To nie sg ani anachoreci ani
mnisi, czy ,,Judymowie”; zwykle staraja si¢ korzysta¢ z zycia na ile si¢ da, myslac o swojej
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przysztosci jedynie w kategoriach ekonomicznych. Nowoczesny system zabezpieczen pewnie
im zapewni na staro$¢ stosunkowo komfortowy poziom zycia materialnego, ale nie zapewni
osobowych z racji wigzéw rodzinnych relacji; jesli bedzie im §wiadczona przyjazn, to na nia
nie do konca zashuzyli.

3.4. Kohabitacja jako mozliwy wybor

Kohabitacja jest formg quasi rodzinnego zycia, ktorej podstawowa cechg jest to, ze
kohabitanci nie zawarli formalnego zwiazku matzenskiego. Powody, dla ktorych kohabitanci
wybierajg t¢ forme zycia, wyznaczaja rodzaje kohabitacji.

Pierwszym rodzajem kohabitacji jest kohabitacja poprzedzajaca zawarcie formalnego
zwiazku malzenskiego. Jest ona rodzajem przedluzonego narzeczenstwa, okresem
»Sprawdzania si¢” celem podjecia ostatecznych decyzji: sformalizowanie ,,zwigzku” 1ub
rezygnacji z kohabitowania. Pozostajacy w tej relacji partnerzy tlumacza swoje zachowanie
potrzeba lepszego poznania si¢ bez wczesniejszych formalnych zobowigzan. Ten rodzaj
kohabitacji zwykle prowadzi do sformalizowania zaistnialego stanu rzeczy. Gdy jednak
kohabitanci decydujg si¢ na rozstanie, to nie majg przeszkéd prawnych, aby to uczynic.
Zwykle nie majg wzgledem siebie zobowigzan, a wigc 1 sam proces rozstania jest krotki.
Terminacja kohabitacji jest niekiedy nazwana ,przedmatzenskim rozwodem” (Kwak,
2014: 227).

Druga forma kohabitacji jest kohabitacja bedaca uktadem o charakterze bardziej
trwatym. Wchodza w niag osoby, dla ktérych instytucja matzenstwa stanowi zbyt wielkie
skrepowanie i dlatego z niej rezygnujg, ale jednoczesnie majg potrzebg pewnej stabilizacji,
przy zachowaniu duzej dozy wolnosci. Osoby te zwykle akcentujg potrzebe wiezow
emocjonalnych i sg przekonane, ze ten rodzaj nieformalnego zwigzku moze te potrzebe
zaspokoié.

Trzecig formg kohabitacji jest uklad w ktorym heteroseksualni partnerzy z zasady nie
sg zorientowani na tworzenie wspolnoty rodzinnej. Oznacza to, ze ani w blizszej ani w dalszej
perspektywie nie my$la o malzenstwie, a sam uklad nie nosi cech trwatosci. Jednak ten rodzaj
relacji nierzadko utrwala sam uktad, chociaz raczej nie ma nastepuje jego formalizacja.

Do natury ukladéw kohabitacyjnych nalezy ich nietrwato$¢. Jedne z nich sg
formalizowane, a wigc przestaja by¢ kohabitacjami, inne si¢ rozpadaja. Sposdb terminacji
kohabitacji jest skorelowany z dtugoscig okresu jej trwania. ,,W czasie pierwszego roku
jednakowo cze¢sto kohabitacja zmienia si¢ w malzenstwo, jak i rozpada si¢ (dla okoto jednej
czwartej przypadkow dla kazdej sytuacji). Przy dwoéch latach trwania najcze$ciej
pojawiajacym si¢ sposobem wyjscia z kohabitacji byto matzenstwo. Do konca drugiego roku
40% par kohatitujacych sformalizowato zwiazek, a 32% sie rozstato” (Kwak, 2014: 232).

Kohabitacja jest ze swej natury antyrodzinna. Jej sedno jest zaprzeczeniem tego, czym
jest rodzina. Rodzina jest klasycznym przyktadem grupy podstawowej (primary group), ktorej
cechg jest to, ze ma charakter trwaly, ze jej czlonkowie angazujg si¢ w grupe calg swoja
osobowoscig 1 dlatego sg niezastepowalni. Kohabitacja jest zaprzeczeniem takich postaw.

Najpierw w odniesieniu do kohabitacji niestusznie uzywa si¢ nazwy zwigzek. Istota
kohabitacji polega wiasnie na tym, ze kohabitanci niczym nie sg ,,zwigzani”2. To co ich

2 Trudno zatem zgodzi¢ sie z K. Kiernan, ktora przewiduje, ze kohabitacja tak sie upowszechni i
tak dalece bedzie akceptowana, ze kohabitacja i zwigzek matzenski bedg na réwni traktowane z
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,»Wigze” to wspolne zamieszkanie, wspolne prowadzenie kuchni i zycie seksualne. Jest to
najbardziej instrumentalna forma bycia we dwoje, a nie zwigzek. Trwalo$¢ ich bycia razem
nie wykracza poza prostacki utylitaryzm.

Kohabitacje sg ze swej natury antynatalistyczne i antyprokreacyjne. Gdyby kohabitanci
byli zainteresowani rodzicielstwem, to zawarliby zwigzek matzenski. Zwigzek malzenski jest
trwalag forma zobowiazan, a te sa konieczne w przypadku rodziny. Jesli cecha rodziny
nowoczesnego spoteczenstwa jest jej niska plodnos¢ jako zaplanowany styl zycia, to
kohabitacje sg ze swej natury antynatalistyczne. Najpierw kohabitanci intencjonalnie
wykluczaja posiadanie dzieci i to jest nastawienie antynatalistyczne ze swej natury. Poza tym
kohabitacje sa nietrwalymi formami bycia razem. Z badan wynika, ze ,,wraz z uptywem czasu
ros$nie liczba oséb niezadowolonych ze zwigzku kohabitacyjnego, a maleje zadowolonych”
(Kwak, 2014: 234).

Kohabitacja jako substytut Zzycia rodzinnego jest odzwierciedleniem zmian, jakie
zachodzg nie tylko w rodzinie, ale i w szerszym spoleczenstwie. ,,Wyrazaja si¢ w nich
wszystkie zasadnicze przemiany dzisiejszej kultury symbolicznej i struktury spolecznej, a
przede wszystkim rozw6j poczucia wolnosci, wzrost subiektywizmu i indywidualizmu,
upowszechnienie si¢ ideologii osobistego szczeScia i sukcesu, laicyzacja $wiadomosci,
ksztattowanie si¢ postawy biernej i nieangazowanie si¢ catg swojg osobowoscig w cokolwiek,
rozwoj skomplikowania zycia i otwartosci” (Kwak, 2014).

3.5. Rodzicielstwo - w jakim stopniu?

Jak to juz zostalo wspomniane wyzej wielodzietno$§¢ rodziny preindustralne;
wyznaczaly czynniki natury ekonomicznej, zabezpieczenia spotecznego i uczuciowego. W
systemie produkcji preindustrialnej rodzina wielodzietna byla rodzing ze wszech miar
funkcjonalna. W tym systemie gospodarstwo rodzinne byto Zrédlem utrzymania wszystkich
cztonkow rodziny. Jednoczesnie wszyscy domownicy, kazdy na miar¢ swoich mozliwosci,
wlaczali si¢ w wykonywanie prac w domu czy na polach. Kazde dodatkowe dziecko
stanowito nowa parg rak do pracy od najmtodszych jego lat, przy minimalnych kosztach, jakie
ponosita rodzina, zwigzanych z jego wychowaniem i wyksztatceniem.

Po drugie, zwazywszy fakt, ze rodzina byla jedyng instytucjg spolecznego
zabezpieczenia na staro$¢ oraz powszechnie wysoka $miertelnos¢ noworodkéw, trzeba byto
mie¢ duzo dzieci, aby mie¢ gwarancje, ze jedno lub wigcej z nich zaopiekuje si¢ rodzicami w
staro$ci. Wielodzietna rodzina bezsprzecznie stwarzala wigksza gwarancje, ze starzy rodzice
nie zostang na staro$¢ pozbawieni srodkow do zycia. Nie dziwi zatem fakt, ze rodziny tego
okresu byly wielodzietne; rodzina tamtego okresu nie stawata wobec dylematu, czy miec
dodatkowe dziecko, a raczej ile dzieci jeszcze moze mie¢ i to nie ze wzgledu na warunki
materialne, lecz ze wzgledu na biologiczny rytm zycia. Powszechnie przyjmuje sig, ze jeszcze
w pierwszej dekadzie 20 wieku na polskich ziemiach kobieta rodzita §rednio 9 dzieci. Jednak
co czwarte dziecko umierato jako niemowle.

Sytuacja ulegla zgota zmianie, w spoleczenstwie zindustrializowanym. Najpierw
zmalata $miertelno$¢ dzieci, co oznaczato, ze nawet przy mniejszej ilosci posiadanych dzieci,
szansa, ze ktore§ z nich lub nawet wszystkie przezyja rodzicow i w staro§ci si¢ nimi
zaopiekuja, byta bardzo wielka. W tym samym kierunku zadziatal system zabezpieczen na

racji posiadanych dzieci. Rzecz jednak w tym, ze brak bedzie sposobu przypisywania dzieciom ich
biologicznych rodzicéw.
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wypadek choroby czy starosci: renty i emerytury. Na wypadek, gdyby dzieci umarly
wczesniej albo nie chcialy lub nie mgly zaopiekowac si¢ rodzicami, ci ostatni nie sa
pozbawieni $rodkow do zycia. Inny czynnik, ktory zadziatat w kierunku zmniejszenia si¢
dzietno$ci rodzin to wzrost kosztow zwigzany z wychowaniem i daniem wyksztalcenia
dziecku. W spoteczenstwach nowoczesnych z kazdym dodatkowym dzieckiem zwigzane sa
dodatkowe koszty, ktore obecnie rodzina ponosi, az do momentu jego usamodzielnienia sig,
co nastepuje bardzo p6zno, bo okoto 25 roku zycia.

Zakonczenie

Wybory ludzkie, a zatem i mtodych ludzi, majg zawsze swoje odniesienie do dwoch
ptaszczyzn: indywidualnych predylekcji i mozliwosci oraz czynnikoéw zewnetrznych. Kazda z
tych ptaszczyzn na swoj sposob moduluje dziatania cztowieka, zwlaszcza mlodego. Jednak
cztowiek miody, bardziej niz wiekowo zaawansowany, podlega wplywom zewnetrznym:
modzie, reklamie, presji otoczenia... Oddziatywanie to moze by¢ tak silne, ze staje si¢ forma
sterowania jednostka. W tym przypadku jednostka jest poddana kontroli, a jej postepowanie
nabiera cech przymusu. Niezaleznie od tego ciggle ma swojg racje bytu twierdzenie, ze kazdy
jest kowalem wlasnego losu. Rzecz bowiem w tym, ze to ostatecznie jednostka podejmuje
decyzje co do swojej przysztosci, czy aktualnych dziatan. Dotyczy to nade wszystko spraw
najwickszej wagi: zatozenia rodziny, posiadanego potomstwa czy emigracji. To od tych
decyzji w duzej mierze bedzie zaleze¢ jako$¢ zycia jednostki.

Trzeba tez doda¢, ze dokonujac wybordw, jednostka musi mie¢ na uwadze nie tylko
hic et nunc, ale tez dalszg przysztos¢; nie tylko osobiste korzysci, ale i dobro wspdlne, nie
tylko dobro materialne, ale i duchowe. Cztowiek bowiem to compositum, w ktérym zawsze
sciera si¢ to co indywidualne ze spolecznym, materialne z duchowym, wznioste z
przecietnym. Z tego odniesienia jednostka nigdy si¢ nie wyzwoli.
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Abstract. The paper considers the task of the implementation of dialogue technologies
with the account of linguocultural characteristics. The authors prove that communication is
carried out in the process ofdialogization (in the context of the research —educational one)
which provides the formation of language, linguocultural and intercultural competencies. The
paper outlineslinguoculturemes, which are realized at different levels of the language system
in general and nationally marked levels in particular. It is gradually proved that educational
dialogizationcan be built with the account of semantic realizations of linguoculturemes. The
authors present the classification of linguoculturemes, outline thematic groups of nationally
marked vocabulary, used in the process of intercultural dialogization. They associate the
formation of linguistic personality of future professionals with the working-out of the
appropriate levels, achieved in the process of future specialists’ cognitive activity.

Keywords: dialogue technologies, linguocultural characteristics, cognitive activity,
humanities, linguistic personality, linguocultureme.
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Introduction

Traditional system of teaching in higher educational establishments assigns a key role
in developing and conducting practical classes to the teacher.According to the innovation
strategy of the educational process educational dialogization is upraised to the foreground.

The concepts of communication structure represent three main components (functions,
sides, components): three fundamental dimensions (characteristics, parameters) of
communication: communicative reflection, communicative appeal and communicative
attitude  (Mjasishhev, 1995); communicative, interactive and perceptive components
(Batsevych, 2007); cognitive, affective and regulatory functions (Kolominskij,1972); gnostic,
behavioral and affective components (Obozov, 1979); gnostic, praxeological and affective
components of communication (Bodalev, 1982); informatory, regulatory and affective
functions (Lomov, 1984).

The above mentioned allows developing a level of cognitive activity of students in the
dialogical learning.It is determinedby the following requirements: 1) reconstructing the
professionally oriented environment in which the participants of a dialogue perform the roles
of the bearers of definite social and professional roles; 2) taking into account psychological
and age characteristics andthe level of students’ language competence.
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The analysis of theintroduced groups of communication components shows that due to
their psychological and pedagogical essence they are closelyconnected. That allows us to look
at them as varieties within theoutlined paradigm of the structure and functions of
communication, expressing the content of information and cognitive, regulative and
behavioral as well as emotional and affective components of the communication structure.

Implementation of dialogue technologies with the account of linguocultural
characteristics

The aim of our paper is to outline the linguoculturological features of dialog
technologies in organization of university students’ cognitive activity in the process of
teaching of humanities.

The conception of behavioral and regulatory along with interactive and effectual
communication functions is associated with the manifestationof subjective activity of
communication participants and peculiarities of their interaction. The potentiality is
determined by the manifestationof intersubjective relativity — procedurality, contextuality
andthe correlation of subjectivity of communication participants, making possible the
formation of linguistic identity.To reveal the nature of communication in close relationship
with the intercourselet us briefly outline the features of manifestation ofa linguisticpersonality
and a communicative personality. Whilea linguistic personality (Batsevych,2007)refers to a
person who reveals himself/herself as one possessing a sufficient level of means of a native
language code (the codeis a system of symbols and rules of information transmission by
channels of connection (communication) in accordance with socio-cultural peculiarities) in
different communicative situations, a linguistic personality (Batsevych,2007)is treated as a
person possessing a unique cognitive base and knowledge of a specific idioethnic language at
verbal, semantic, pragmatic and cognitive levels.

The implementation of language personality is carried out in the process of
communication, which is traditionally defined as a set of connections and interactions of
language personalities, societies and subjects within which there occurs an exchange of
information, experience, abilities, skills and results of activity. Communicationis a complex
concept, covering all possible types of processes of connection and interaction between
people: informational (information exchange), interactive (connections and influence of the
participants); perceptive (perception by sensory receptors).

Accordingly, if the communication is one of necessary and universal conditionsfor the
formation and development of the society and the personality, the communication is primarily
associated with the information connection.

In the content of future specialists’ philological training it is necessary to consider
communication as one of the modes in the existence of phenomena (along with the language
and speech); notional and ultimately semantic aspects of social interaction and
communication; a complex, symbolic, personal and transactional process of the exchange of
signs in the course of which we can observethe transmission of certain external or internal
information, and also the display of status roles which the participants of communication
takein regard to each other.

Communication is carried out in the process of dialogization (in our case —the training
one), which provides the formation of language, linguocultural and intercultural
communication (tab. 1):
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Table 1

Competence Realization

Language competence participants of intercultural communication know the
language (language code) of communication, first of
all have a good command of all language levels, the style
of language and speech, the rules for creating language
constructions and messages (Batsevych,2007)

Linguocultural competence | interlocutors know basic culture elements (national
customs, traditions, realities) of the country, the language
of which is used for communication; able to identify in the
language the informationspecific for this country and use it
to achieve the intended communicative purpose; able to
carry out cross-cultural communication, which requires
knowledge of lexical units with a national-cultural
semantic component and skills of their appropriate use in
the situations of intercultural communication as well as the
ability to wuse background knowledge to achieve
understanding in the situations of indirect and direct
intercultural communication (Batsevych,2007)

Intercultural competence participants of intercultural communication know habits,
customs, laws and regulations of a specific communication
society, a national linguocultural community,which form
individual and group motivation purposes, types of
behaviour (especially — the communicative one), non-
verbal components (gestures, facial expressions); national
and cultural traditions, systems of values (Batsevych,2007)

Considering that the intercultural communication is understood as a communication of
people from different cultures, who speak different languages. Soat the linguocultural level, it
is primarily a particular type of culture, which is characterized by the interaction of national
cultures, ethnic and cultural competence of individuals, the desire to achieve interethnic
consent in all areas of communication.

The observation of the cultural stock (as a complex of knowledge, a certain outlook, the
orientation in the areas of the national and world culture, which a typical representative of a
certain culture possesses and a set of basic units included in a certain national culture) of the
languages under study may serve as a good example (tab. 2):

Table 2
Ukrainian and English linguocultures

Linguocultureme Dictionary meaning Linguocultural interpretation
accumulates bothlinguistic
concepts and inherent
extra-linguistic ~ cultural
environment; can be
expressed in a word, a
phrase, a sentence or a
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text; is a carrier of a
connotative meaning,
which is fully realized
only in cases of thorough
familiarity ~ with  the
language and the culture
of a particular ethnic

group.

Towel

1) a long piece of fabric
(cotton, linen) used for
drying oneself or wiping
things dry;

Typical for Ukrainian (you
won'’t find this meaning in
the English dictionary):

2) a piece of decorative
fabric with an embroidered
or  woven ornament;
traditionally used for house
decoration as well as the
Ukrainian folk rituals

For the Ukrainian people the
towel is a symbol of the family:
the bride and the bridegroom
used to stand on the towelat the
wedding

(‘And we were standing on a
towel, and we weretaking our
oath...” — folklore);

to prepare/take/bring towels

to sent for towels

‘Standing on a towel’is
associated with different stages
of the ceremony related to the
readiness of a girl for a family
life, herengagement  and
marriage.

It is the symbol of ritualism
(the baby was taken with a
towel from abirthing mother;a
towel was used for binding
abargain, raising a beam on a
house, giving a send-off before
a long journey — the symbol of
the way); towels, hung in the
house, act as protective amulets

Tea

1) a hot drink made by
infusing the dried crushed
leaves of the tea plant in
boiling water

2) the evergreen shrub or
small tree which produces
tea leaves, native to
southern and eastern Asia
and grown as a major cash
crop

Typical for English (you
won'’t find this meaning in
the Ukrainian dictionary)

For the British tea is a symbol
of refreshing comfort, warmth,
home, family, friends and life.
(‘If the day is a sentence, tea
for me is the punctuation.” —
Andy Callaghan);

to have/drink/sip tea

to ask/invite to tea

to pour tea
morning/afternoon/high tea
The word is widely used in
idioms and set phrases:

- all the tea in China (a
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3) a meal:

- breakfast, typically
consisting of a hot drink
and bread;

- afternoon tea — a light
afternoon meal consisting
typically of tea to drink,
sandwiches, and cakes;

- high tea — a meal eaten
in the late afternoon or
early evening, typically
consisting of a cooked
dish, bread and butter, and
tea.

priceless amount or value;
something of such great value
that it cannot be quantified);

- be not (one's) cup of tea (To
not be something one prefers,
desires, enjoys, or cares about);
- weak tea (slang Something
that is particularly
underwhelming or
unimpressive), etc.

Tea in English Literature:

- ‘As far as her mom was
concerned, tea fixed
everything. Have a cold? Have
some tea. Broken bones?
There's a tea for that too.
Somewhere in her mother's
pantry, Laurel suspected, was a
box of tea that said, 'In case of
Armageddon, steep three to
five minutes’.  (Illusions by
Aprilynne Pike);

- ‘In Britain, a cup of tea is the
answer to every problem.

Fallen off your bicycle? Nice
cup of tea.

Your house has been destroyed
by a meteorite? Nice cup of tea
and a biscuit.

Your entire family has been
eaten by a Tyrannosaurus Rex
that has travelled through a
space/time portal? Nice cup of
tea and a piece of cake.’
(Mr Stink by David Williams).

The cultural stock allows observing the cultural

background of the word — the

description of nominative units, which represent the phenomena of social life and historical

events.

In the context of the biomorphic code of the culture, which reflects the conceptions of a
certain national linguoculturalcommunity about the world of plants and animals we can
observe the stereotypes of the culture, the perception and assessment in its terms

ofthe whole creationthat surrounds a man (tab. 3).
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Table 3

Biomorphic code of linguocultures

Type of
culture

Word

Literal translation
into Ukrainian

Peculiarities of linguocultural
interpretation

English

Rose

Oak
(atree)

Poza

Hy6

The Rose of England, was adopted as
a symbol of peace and merges a white
rose (representing the Yorkists) and a
red rose (representing the
Lancastrians). During the War of the
Roses, these two sides fought over the
control of the royal house.

The Oak is the national tree of
England, representing strength and
endurance. The Royal Oak and Oak
Apple Day commemorate the escape of
King Charles Il from the grasps of the
parliamentarians after his father's
execution; he hid in an oak tree to
avoid detection before making it safely
into exile. The Major Oak is an 800- to
1000-year-old oak in Sherwood Forest,
fabled as the principal hideout of Robin
Hood.

Ukrainian

Periwinkle

Cherry
(a fruit
tree)

Bapsinox

Bumasa

The Periwinkleis a symbol of life and
immortality; first love, virginity,
sanctity of marriage, a young man, the
universe

(to pick a periwinkle means to go on a
date;

A blossoming periwinkle — aconfession
of love;

A periwinkle in full bloom — a happy
marriage;

A faded periwinkle —an unhappy
marriage)

The Cherryis a symbol of a girl;
parental home; a family

In the process of language learning it is methodically reasonable to use linguocultural
comparisons that involve the procedures of identifying similarities and differences in
languages and cultures of different national linguocultural communities. As an example we
represent a table withlinguoculturalcomparisons within Slavic, Germanic and Romance
languages (tab. 4):
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Table 4
Comparison of the lists of months
in Slavic,Germanic and Romance languages
Ukrainian Polish Russian English French Latin
CiueHb Styczen STHBapb January Janvier lanuarius
JTroTuit Luty depa’b February Février Februarius
bepesenn Marzec Mapt March Mars Martius
KsiteHn Kwiecien Amnpenb April Avril Aprilis
TpaBenn Maj Mait May Mai Maius
YepBeHb Czerwiec HWronb June Juin lunius
JlunieHn Lipiec Wrons July Juillet lulius
CepricHb Sierpien ABrycr August Aot Augustus
Bepecenn Wrzesien Cents6pnb September Septembre | September
XKosrenp | Pazdziernik | OkTs6ps October Octobre October
Jlucroman Listopad Hos6pb November Novembre November
I'pyneHb Grudzien Hexabpsb December Décembre December

In the content of professional training of future specialists the activation of cognitive
activity allows forming alinguistically cultural personality — a person who possesses a unique
cognitive base, the knowledge of all levels of a particular idioethnic language, culture
(especially spiritual one), flexible communicative strategies and tactics, common within a
particular national linguistic community. The concept of communication involves a linguistic
personality who has a handle on a speech situation, reveals individual communicative
behaviour (communication style) as a functionally stylistic variety of a linguistic code.

In the integral structure model of a linguisticpersonalitywe distinguish the following
levels of language proficiency:

- verbal and semantic level determines the proficiency level of a native language based
on the knowledge of a language system;

- linguo-cognitive level allows buildingthe linguistic picture of the world by
regularizing and systemizing individual concepts, conceptual words, images;

- motivational and pragmatic level (of pragmatic communicative needs) promotes the
awareness of the system of motives and personal values in the linguistic picture of the world.

The above characterized levels correlate with the definite components. These are the
components of values, of worldview, culturological, personal, cognitive, behavioural and that
of language proficiency and linguistic feeling. They represent the complex formation of a
linguistic personality and are initially formed in the process of educational communication
(tab. 5).

Levels of the cultural code of a linguistic personality correlate with linguoculturemes in
accordance with thematic characteristics.

The vocabulary with national and cultural specific character covers the following
thematic groups:

- material culture (national symbols, traditional dwelling, household utensils, tools, food
and drinks, traditional clothing, centres of public gathering);

social rituals and customs (family traditions and rituals, calendar holidays and
ceremonies, labour traditions and holidays);
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- societyorganization (family, clan, economic activity, crafts and trades);

- knowledgeabout the world and the nature (astronomy, meteorology, demonology, flora,
fauna);

- quantityand calculation (mathematics, metrology);

- health of people and animals (traditional healers, diseases);

- etiquette (greetings, wishes (congratulations), family relationships, etc.);

- abstract concepts (fortune, misfortune,happiness, grief, truth, lies, wealth, poverty,

etc.).
Table 5
Components of linguistic personality
Of Values System of values
Of Worldview System of reasons for existence
Culturological Level of culture mastering
Personal Individual
Cognitive Understanding of lexical and idiomatic potential,

grammatical forms and structures, stylistic diversity of
the native language

Behavioural Linguistic  behaviour, behaviour in  typical
communicative situations

Of Language Proficiency and Ability of an individual to present own views according
Linguistic Feeling to linguistic norms and select from the possible options
the most successful and accurate in semantic and stylistic
regard

Thematically defined linguoculturemesare implemented at different levels of the
language system in general andat nationally coloured levels in particular.
Educationaldialogizationcan be built with the account of semantic realizations of
linguoculturemes (tab. 6):

Table 6
Levels of the cultural code of a linguistic personality:

Linguocultureme

Linguocultureme — a real thing

(a language sign, naming a national artefact,which does not have a verbal equivalent in
a different culture)

For example: a) Ukrainian: weodpiska (shchedrivka); seepmen (vertep); 6anoypa
(bandura); yumbanu (cymbals); sapenuxu (vareniki); 6opws (borsch); mazanxa (mazanka);
mun (tyn); b) English:bill(6inw), cottage (cottage), pub (nab), cricket (kpuxem), golf (convgh),
hamburger (hamburger), sandwich (canosiv), lift (nigpm)

Significative linguocultureme

(the denotatum is common for the cultures under comparisonwhile thesignificatums
differ inthe importance and content of cultural information)

For example: a) Ukrainian: 6amoxo-wamu (mother-father); 6amoxiswuna (cnaowuna)
(homeland (heritage)); xo63ap (kobza-player); nooasamu pywnuxu (to bring towels, which
can mean according to the context — to give the consent to the marriage);b) English:mother-
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father, homeland(heritage), a northerner, a piece of cake (according to the context can have a
meaning of something very easy or easily achieved)

Connotative linguocultureme

(contains cultural information only through the connotation of alanguage sign while its
subjective conceptual content is identical or very similar in the compared languages)

For example: a) Ukrainian:6apsinox (periwinkle); max (poppy); uopno6pusyi
(marigolds); monons  (poplar); xpunuys (well); nacmiskam  (swallow); zenexa
(stork);b) English: shamrock; bluebell; thistle; daffodil; oak; lion; apple pie; cats and dogs

Trope and figurative linguoculturemes of mythological, folk and poetic, idiomatic and
of written literature origin.Havinga culturological semein the denotation of the content they,
as a result of a sense transfer and a shift in meanings, acquire an additional connotative
culturological seme.

For example: a) Ukrainian: Cowsuna oonsn (lit. (literal) Sunny fortune); consuni
xkaapremu (lit.sunny clarinets); keimuacma 6amoxiewuna euwni i conoseixa (b.1. Anmonuy)
(lit. the flowery motherland of the cherry-tree and the nightingale (B.I. Antonych)); A eac
mobo, sk cins ceoio Cusawt | six nic y epyouicsii aucmok ocmanniti (Binepanoscokuii) (lit. |
love you like the Sivash loves its salt and likethe wood in December loves its last leaf
(Vinhranovskyi));b) English: Bloody Nora; the bee's knees; a mist before one's eyes; She
Walks in Beauty, Like the Night (Lord Byron); like a curate’s wife to whom the squire’s lady
was being very kind (W. S. Maugham)

Linguoculturemes — a phraseological unit ofethnic, colloquial and written literature
origin

For example: a) Ukrainian: Pospuma moeuna (Devastatedgrave) / B ceoiii xami c6os
npasda i cuna, i eoas (In your own home — your own truth, your strength, you will) / Hawa
oyma, nawa nicus ne empe, ne sazune (Our thought, our song won'’t die and won’t be lost);h)
English:Let shittheroad / One swallow doesn’t make a summer /Out of the blue / Go to the
bow-wows

Linguoculturemes — folk nomens

(based on  month  names; traditional  festivals;astronomical,  earthly
andbiomorphicpicture of the world)

For example: a) Ukrainian: 6epesens (March) — oypunvnuk, eéecnsseyn, eecrnompiil,
BECHOKIIUY, BECHOBI, KPANEIbHUK, NeP8OYEIm, NMaxoepail, paco ceim; COHAUHUK (sunflower)
— conyenoxaonnux, conyemod, comyebpus; b) English:Plough Monday; Shrove Tuesday;
Rochester's Sweeps Festival; autumn — fall, crown of the year; sere and yellow leaf; the fall of
the leaf; spring — springtime, ice run, prime; spring tide, the prime of the year, vernal season,
Mae, youth; winter — wintertime, winter-tide, hog season, hiems, Mister Hawkins; April
(Aprilis, April day, April fish, April Fool's Day, April Fool April shower)

Symbolic linguoculturemes (symbolic and substantive) — linguistic signs with cultural
content, expressing characteristic features of the world perceptionof a national linguoculture
and perceived in the society like symbols

For example: a) Ukrainian: Ykpaina (Ukraine); Juinpo — Crasyma (Dnipro — Slavuta);
Kobsap (lit. Kobza-player); Kamensp (lit. Stonemason); Benuxuu Jlyz (lit. Great Meadow —
Velykyi Luh); Xopmuys (Khortytsia); Yymayoxuii Hnsx (lit. the tchoomaks’ way — the Milky
Way); b) English: Big Ban;The London Eye;The Tower; Stonehenge; The Tube; Peter Pen;
beefeater; pub; Housesof Parliament; Magna Charta; Bill of Rights;Williamthe Conqueror;
Guy Fawkes

Symbolic linguoculturemes of social and national behaviour
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(language etiquette)

Forexample: a) Ukrainian: Jo6puoens! (Good afternoon!); Iepenpowyio! (Sorry!);
Moe wanysanns! (My compliments!); Crasa Icy! (Glory be to Jesus Christ!) Booiwce nomoarcu!
(God help us); b) English: How do you do! | beg your pardon! Thank God! Good Gracious!
Don’t mention it!

Educational communication in general and didactic communication within the
linguoculturologicaldiscourse is defined as the interaction process, resulting in the
transformation of each participant’sstateand bringing it to the maximum possible proximity to
themutualstate, whichas an integral whole comprises the consistency of opinions and
estimates. Therefore, as a result of communication we do not have just an exchange of views
and ideas but the state transformation of each subject (object) into their comparable property,
mutual experience and common knowledge.

Conclusions and suggestions

To summarize, the main function of dialogization (didactic communication) taking into
account linguocultural characteristic is changing by one of the subjects (an addresser — a
teacher) of attitudes, beliefs, actions, knowledge,abilities and skills of another subject (a
recipient — a student) sometimes pursuing his/her own interests or,as a rule, according to the
realities of socio-cultural reality.

The particular qualities of a dialogical discourse are first of all revealedin its
professional focus. Linguocultural characteristic of educational communication in terms of
higher educational establishment is characterized by a threefold focus on educational
cooperation, future professionals (relevantstate, promising lines of development) and the
subject of learning. At the same timeeducational dialogization in the process of professional
training of future specialists is notable for its subjects’ personal, sociocultural and subject
orientation.

Further research will be focused on the development ofdialogue techniques with due
consideration of the parameters of communicative behaviour and linguocultural distance.
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Abstract. The article refers to the issues related with the importance of emotions in the
process of communication. The article presents types of emotions; it describes one of the
types of feedback, which is expressing sympathy, pointing to verbal phrases, which do not
comfort the interlocutor. The authors also note the importance of non-verbal communication
as a form of communication primarily serving the transmission of emotions, stressing that the
face and eyes are the main means of expressing emotions. The article also presents the
relationship between the nature of parental communication and self-esteem of the child,
pointing to examples of positive and negative messages.
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Introduction

The transfer of information from the sender to the recipient using a variety of tools and
forms of communication is the main function of the communication process. However, next
to the information function, the communication process also serves another crucial function,
such as building an impression made on others, influencing or expressing emotions.

The issue of emotions, the possibility of their expression and reading is an extremely
complex issue, which is of particular importance in the face of family communication.
Because the family is a place, where children are taught how to deal with the experienced
emotions, how to express them, how to talk about them and how to interpret emotional
information. The feedback plays an important issue in this regard, which can serve support,
encourage the sender to a longer speech, indicate understanding of the feelings experienced
by the interlocutor, identifying with his emotions, and finally assessing or advising.

The article is an attempt to answer the question of what place the family
communication plays in the sphere of skilful expression of emotions, empathy and
understanding. On the one hand, the authors point out the significance of emotions in
communication, while on the other hand, they present the role which is played by the family
in this respect because the family “is irreplaceable in the life of every human being. It is a
place for communicating basic life experiences, as well as the future of the next generations.”
(Janigova, Ferencikova, 2016: 42). It is a place, where children learn how to use the
communication tools, how to express emotions or which communication strategy to adopt in
the face of conflict. “The family is the first and natural environment for raising children. [...]
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The parenting style adopted by the family is a kind of a statue, which we pass on to the
children.” (Pawluk-Skrzypek, Witek, 2016: 23).

Emotions in the communication process

Transferring and acquiring information are the main functions of the communication
process. In addition to the information needed to implement the basic necessities of life, in the
process of communication the interlocutors also transfer emotions, which are the motivating
force to undertake certain actions and to respond in a certain manner to a given
communication situation. “So the emotions are the motivating force, as they not only organise
the subjective experiences of people, but they also energize their reactions and provide these
reactions with a direction.” (Turner, Stets, 2009: 25). Therefore, one can draw a conclusion
that the emotions underlie the bases of, e.g., interpersonal communication, but also other
types of communication, which determine the strength with which the basic goals of the
communication process are implemented. “What’s more, after a moment’s thought it
immediately becomes clear that emotions are a «binder» connecting people together and
creating commitment into great social and cultural structures.” (Turner, Stets, 2009: 15). It is
difficult to consider issues relating to the effective and efficient communication without
paying attention to the emotions and their types. In the case of non-verbal communication it is
worth noting that one of its main functions is the function of expressing emotions as this is the
form of communication, which is an essential and main means of expression of emotions.
(Leathers, 2007: 36). However, it should be kept in mind that "one of the unique properties of
the people is that they base the construction of the social ties and the formation of complex
socio-cultural structures on emotions.” (Turner, Stets, 2009: 15). Therefore, emotions can be
likened to the driving force of the communication process, because they make the process of
communication take on a specific form and direction. They determine the selection of the
communication channel, time and place of a conversation. Emotions can be divided into
positive and negative, but this is not the only division, because emotions can also be
compared to colours. The basic ones “after combining” give a different colour, what is more,
some colours are vivid, intense, while others are less so. R. Plutchik distinguishes eight
primary emotions, indicating that these emotions function as reactions to the environment.
According to him, these emotions include acceptance, surprise, fear, sadness, disgust,
expectation, anger and joy. In his opinion, some emotions are primary, while others result
from them — therefore, they are secondary. (Turner, Stets, 2009: 31). “He presents the primary
emotions graphically, as something that works very similar to the colour wheel, and the
«mixtures» of these primary emotions generate new, diverse types of emotions in people.”
(Turner, Stets, 2009: 31). Therefore, a mixture of two primary emotions (original dyad) is, for
example, anger and joy, which generate pride, or another example — joy and acceptance
generate love and kindness (Turner, Stets, 2009: 31).

When considering issues related to emotions, attention should also be paid to
instinctive and conditioned emotions. Instinctive emotions are experienced properly without
our conscious participation, which is exemplified by fear. These emotions are triggered
automatically, which constitutes a response to stimuli coming from the environment (Adler,
Rosenfeld, Proctorll, 2006: 220). The conditioned emotions are “triggered by «emotional
scripts» or «emotional knowledge», which is acquired in the process of socialisation.” (Adler,
Rosenfeld, Proctorll, 2006: 220). Shame is an example of the conditioned emotions.
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Given the wide range of emotions, it is worth noting that it is communication that
enables the interlocutors to understandwhat the interlocutor experiences, his mood, and the
emotions he experiences. In the area of transmitting emotions, the key role is played by non-
verbal behaviour. It must be remembered that non-verbal communication is “the richest
source of information about emotional states, but we are also aware that non-verbal signals
are solid and stable indicators of emotions, which were transmitted or received.” (Leathers,
2007: 21). A special role in the field of transmission of emotional information is played by the
face and eyes. The significance of the eye speech is evidenced by a wide variety of statements
or proverbs, such as “icy stare”, “kill someone with the look™, “gooey eyes”, “frowning upon
someone”. The eyes indicate the intensity of the experienced emotions. As D.G. Leathers
observed, “the expression of our face reveals the type of emotion we are experiencing, while
our eyes communicate the intensity of our emotions.” (Adler, Rosenfeld, Proctorll, 2006: 80).

Discussing issues related to emotions and non-verbal behaviour we should also pay
attention to the fact that communication is a process, which not only allows transferring
information about the experienced emotions, but what is more, it leads to infecting with
emotions. We can infect the interlocutor with emotions, just like we can with a runny nose.
Sadness shown by the interlocutor may lead to sadness experienced by the recipient, joy and
smile of the interlocutor may evoke joy and smile on the recipient’s face. In fact, regardless of
where the people are located, if they stay in the presence of others, they are at risk of “being
infected with emotions.” J. Bauer observes that “whenever people stay together, they attune
with great regularity with their emotions to the moods and situations, in which others are
located, and they show this through various forms of body language, mostly by mimicking or
imitating behaviours belonging to specific emotions.” (Bauer, 2008: 12). Of course, a smile
on the face can occur not only during a conversation face to face, but also in the case of
indirect communication. A photo of a laughing child may evoke a smile on the face of a
viewer. Just like recalling pleasant memories, the viewed images or photos can bring a smile
or facial expression reflecting sadness or regret.

Then, it is clear that non-verbal communication is used to transfer emotions, and it can
even lead to “infecting” with emotions. However, attention should be paid to one more
important function which is played by non-verbal messages in this regard. The face, eyes and
body language can indicate the experienced emotions, but they are also a source of
information for predicting how the given communication situation will look like later on and
how the interlocutor will behave. “The facial expressions, stares, gestures and behaviours
perceived in others [...] lead to the inner conviction about what we can expect in the further
course of events.” (Bauer, 2008: 13). The non-verbal behaviour observed by the recipient is
an important indicator not only of what the sender feels, which emotions he experiences, but
most of all how he will behave and where the conversation is going. “Every day we need for
the observed behaviour to provide us the directly accessible, intuitive knowledge about the
development of the events.” (Bauer, 2008: 13).

With regard to the transfer of emotional information, it is worth noting that not only the
body language plays an important role here. Although the face and eyes are the main sources
of emotional information, it is also worth remembering that there are voice signals. D. G.
Leathers notes that “in order to express emotions, we must be able to use the voice
effectively, as well as to accurately identify the emotions expressed vocally by others.”
(Leathers, 2007: 21).

Non-verbal communication provides the interlocutors with a wide range of diverse
possibilities for transferring emotional information. Therefore, it is worth remembering that
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although words are the primary source of information, the proper interpretation of verbal
messages becomes easier thanks to non-verbal communication. Non-verbal communication is
used to supplement and complement the verbal messages.

Emotions and communication in the family

When considering issues related to expressing emotions and interpreting non-verbal
behaviours that serve as indicators of emotions, it is worth paying attention to the family
communication. Because the family is a place, where children learn how to use the available
tools of communication, how to use non-verbal behaviours and voice messages to properly
interpret the emotional information. It is the parents and the school that “are co-responsible
for the socialisation of children. Beneficial effects in this respect occur when the parents and
school have common goals and a sense of mission to the children.” (Pawluk-Skrzypek, Witek,
2016: 65).

It is worth noting that the way in which parents talk to children about emotions is an
extremely important issue in the area of skilful expression of emotions — which in turn results
in a skilful formation of relations. Because “the way parents talk to the children about
emotions exerts a tremendous influence on the child’s development” (Adler, Rosenfeld,
Proctorll, 2006: 219). One can talk about two styles of such parental communication, i.e.,
“training emotions” and “dismissing emotions”. There is no doubt that parents, who choose
the first style — “training emotions” — “teach the children the ability to express feelings, which
later in their lives will result in establishing satisfactory relations with others.” (Adler,
Rosenfeld, Proctorll, 2006: 219).

Another important issue in the area of family and parental communication is the
feedback, which comes in the form of expressing empathy, and actually the use of phrases,
which may seem an expression of identification with the interlocutor according to the sender,
in reality indicate that the sender does not feel empathy. This type of behaviour can be
exemplified by revoking others the right to their own feelings, downplaying the importance of
the situation, protection of the “self” or a glass of cold water. (Adler, Rosenfeld, Proctorll,
2006: 197-198).

Revoking the right to own feelings (Adler, Rosenfeld, Proctorll, 2006: 197). is limited
to the use of such verbal phrases, like: “Do not worry”, “It is not worth worrying about”.
These are phrases, which do not allow reassuring the interlocutor, they do not belong to the
phrases, which allow the expression of empathy, but they transmit a hidden message in the
form of the following advice: “Stop feeling what you are feeling, because there is no point in
being sad (anxious)”. Thus, “the interlocutor wants the person he is addressing to feel
differently. Ironically, such advice will certainly not help, as it is unlikely that someone can or
wants to stop feeling anxious just because someone advises him so.” (Adler, Rosenfeld,
Proctorll, 2006: 197).

Downplaying the situation is also a kind of feedback, which does not bring comfort.
An example of this type of feedback is the phrase “It is just a test”. However, this “test” could
have been an extremely important event to the interlocutor. The lack of understanding in this
regard can be a serious problem and a “blow” for the man, who is aware of the consequences
of the situation.

Another example of the lack of empathy refers to the situation, in which the sender
cares more about the protection of the recipient than helping him. Identifying with the
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interlocutor is not possible in a situation, in which the sender thinks only about justifying his
own action.

The last message, which indicates a lack of empathy, refers to the message, in which
the interlocutor provides information about his success, achievements, joy and happiness. A
child coming back home and calling out, “I have got a B for a math test”, is treated extremely
badly and unfairly by the parent, who in response says, “Why not an A?”. “Cooling
someone’s enthusiasm is the opposite of feeling empathy.” (Adler, Rosenfeld, Proctorll,
2006: 198).

In the sphere of family communication an important issue is related not only to the
expression of acceptance and understanding, but building the family communication based on
openness. Because building an atmosphere of the home’s hearth remains extremely important,
it is based on expressing the experienced emotions, thoughts, needs and expectations. Healthy
and effective family communication is open that is based on the principle, which allows an
open expression of thoughts and feelings, and which points to the importance of listening.

Table 1
Examples of positive and negative parental messages

Negative messages

Positive messages

ignoring, rejecting child’s feelings (sadness,
joy), punishing, ridiculing, humiliating

expressing positive feelings towards the
child, both in the form of words and
gestures

(e.g. hugging);

demanding that the child pretends to be
someone else than himself, to make an
appropriate impression on others, or to get
something that He wants

talking to the child and listening to him
attentively

comparison to others unfavourable for the
child

providing the child with a sense of security,
trust, devoting time to be with the child

disregarding the views and opinions of the
child, especially in matters, which do not
involve him

encouraging the child to manifest his own
individuality, involving in household duties
and learning important life skills, which will
help him become independent in the future

denying a rational justification to the child

encouraging the child to express his own
opinion, enabling him the ability to learn
from his own mistakes, accompanying him
in exploring the world

the
family

attributing a
individuality of
member

label  destroying
the youngest

accusing someone abort leading the loved
or respected one to destruction

Source: (Lindenfield, 1998; Pawluk-Skrzypek, Witek, 2016: 27-28).

Effective family communication, including the effective and open parental
communication, determine not only the quality of the relations built, but also constitute an
important tool for building the self-image by the youngest family members. It should be
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remembered that “the way of communicating with the child is a reflection of how we perceive
him.” (Pawluk-Skrzypek, Witek, 2016: 27).

In the sphere of parental communication we can distinguish negative messages, which
destroy the child’s self-esteem and positive ones, based on open communication associated
with attentive listening to the child or using the supportive messages — both those of a verbal
and non-verbal nature. (Pawluk-Skrzypek, Witek, 2016: 27-28). Examples of positive and
negative messages are presented according to G. Lindenfield in table no. 1.

Parental communication therefore represents a powerful tool in the hands of adult
family members, who through the selection of appropriate forms and means of
communication not only do not communicate the value, norm and the rules of conduct,
communicating knowledge about the world around, but they also allow the formation of
relationships, meeting the needs of security and belonging, and they determine the self-image
of the youngest family members, because “the way of communicating with the child is
essential for shaping his image of his own self.” (Pawluk-Skrzypek, Witek, 2016: 28).
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Introduction

The quite obvious question to be answered by modern higher education institutions is
the outcome of academic discourse, i.e. who the employers are waiting for, what professional
competences must the modern students have, what personal qualities have developed during
the study. If you create a generic profile of the graduate, mostly he/she has to think creatively,
freely work in a team (from mono to multinational), but manifest his/her abilities at distance,
beyond the immediate working environment, be disciplined, show responsible attitude to
duties, be customer-oriented and have highly-developed communication skills. In the opinion
of the leading HR managers that is how an ideal graduate, specialist, whom the university
taught something and who learned something should look like. Thus, we are talking about the
professional component of educational paradigm, but emphasize that any communication (in
particular, professional) is unthinkable without a universal tool that reveals integrated
competence of a student, a future specialist in language studies. You cannot teach to think
separately, analyze separately, make judgments separately, and generalize separately.
Language is at the intersection of academic, scientific, educational discourses as a modern
student has to communicate freely in the national and foreign languages taking into account
specifics of foreign and other cultural environment. Thus, it is essential to change the content
of a particular educational paradigm from knowledge transfer to education based on
competencies focused on the actual process, but the competency model of a specialist should
have two main components: special (professional) and language (Dribas, 2014).

Structural model of language education

Analyzing the lingual aspect of training of a student of a non-core higher education
institution it is worth talking about improvement of verbal and nonverbal communication
skills already acquired in the earlier stages of language learning. Thus, the principle of
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lifelong education is implemented. Obviously, language as a factor of self-identity, national
identity and means of self-expression of linguistic identity of a future specialist refers to
effective pedagogical instruments of formation of his/her professional competence. Improving
students' knowledge of their native language the priority of forming their language and
cultural competencies as part of educational competence should be promotion of personal and
professional growth of students, education of a nationally conscious patriot.

Communicative space of modern economic university enabled to form linguistic and
vocational education model by industry criteria with regard to their specifics, levels of
mastering linguistic material, which ensures its mobility. The Kyiv National Economic
University applies such model of native language education of students, which brings together
disciplines of different structural levels of training, namely Ukrainian literature, Ukrainian
language for professional purposes (regulatory); culture of scientific language, modern
rhetorical canon, linguistic culture of modern business communication, practical rhetoric,
copywriting, linguistic advertising, art of presentation, linguocultural studies (selected). It
provides status of the Ukrainian language as a component of cultural and corporate code of
the Kyiv National Economic University as university is, above all, the organization where
corporate culture, appropriate language behavior in a hierarchy of communication is
important.

Taking into account the common purpose, each language course has its assignment as it
is responsible for mastering particular language segment of knowledge and forms definite
object competences. The basic course of Ukrainian literature is an integrated course that meets
the needs of a student in a quality professional communication and smoothly introduces to
national linguistic culture discourse. The student when doing the proposed stylistic program
according to the communication situation learns to use the whole arsenal of expressive means
of language taking into account own language experience. Active approximation of oral and
bookish genre forms often causes loosening of established literary rules or creates stylistically
reduced texts (Ukrainska slovesnist, 2011).

Thus, updating knowledge about the system of rules of contemporary literary language,
dynamic stability as their main feature, mastering the ecological approach to the use of
language resources, practical reliance on the best achievements of Ukrainian artistic
expression increase intellectual level of students of economic university, among whom every
year there are less the so-called standardized language personalities and more people who can
be called non-standardized, as having a high level of language, cultural (background)
knowledge. Therefore, linguodidactic approaches to teaching language courses are based on
situational assignments, with a focus on intercultural specifics of the modern world, where
language personality should be able to self-identify easily. Associational and communication
experiments, language exercises, reconstruction of precedent texts of classical and
contemporary literature enable to plunge into the world of word, generate the student's attitude
to the word as a phenomenon of national culture, communication tools (Pisaruk, 2014).
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Therefore, updating knowledge of rules of contemporary literary language system,
dynamic stability as their main feature, mastering the ecological approach to the use of
language resources, practical reliance on the best achievements of Ukrainian art of expression
raise the intellectual level of students of university of economics, among whom every year
there are less the so-called standardized linguistic identities and more of those who can be
called non-standardized, having a high level of linguistic, cultural (background) knowledge.

Language and vocational component of language learning at the university is
actualized by the fact that traditional matrix of specialist training is continuously renewed
through diversification of industries and specialties. Hence the emphasis is laid on
competence approach to professional language learning that takes into account the specific
requirements of a particular industry standard. Development of knowledge and skills in
professional scientific communication, without limitation of mastering terminological
apparatus of the relevant branch of knowledge is another assignment of the course "Ukrainian
literature™, which is diversified by different specialties (Lisniak, 2014). Students learn not
only to organize communication according to the rules of literary language in any situations
of professional communication, but also to appropriately use knowledge of communication
strategies and tactics of such communication. For effective mastering the basics of
professional language we use text that combines information, content and language levels.
Therefore, using methods of work in small groups, situation tasks, role-playing games in the
classroom we work out communicative needs of students not only in adequate obtaining of
professional information from ready specialty-related texts, but also the need of producing
own text as a monologue statement that is similarly adequate to the programmed professional
situation at the level of linguistic expression (Kolesnykova, 2013).

Modern science as a result of cognitive activity of universal intelligence often offsets
national signs of language and converts scientific style into functional subsystem having no
national signs. However, national originality of scientific world building is directly reflected
in the texts of scientific style of modern literary language. Therefore, a future specialist in any
branch of knowledge, including such a dynamic and open to innovation branch as economics,
must learn to meet the general criteria while representing the level of individual mastering the
system of means of scientific language. To support scientific vector of educational paradigm
and work out the course of flow-through language training the optional course "Culture of
scientific language" is taught at the university. The course focuses on the most significant
challenges of mastering the language of professional and scientific communication,
development of a clear balance between terminology and communicative orientation of the
course. The essential requirement is connection with the vocation-related subjects that enables
to work out a common approach to development and deepening of the appropriate
competence. Mastering the training material, the students form the skills of making texts in
different situations of scientific communication; professional word proficiency in oral
scientific communication, free use of rules of language and structural logic execution of
scientific research (Kozlovska, Tereshchenko, 2011). Permanent complication of modern
intellectual product needs it the same as constant verbal and non-verbal interpretation.
Industry profile of the university logically entails active research of economic terminology of
the modern language of science, thus, students of various specialties master the appropriate
terminology as information core area of industry sublanguage. The assignments in the form of
mini-case studies represent problematic aspects of modern terminographic area, including the
phenomenon of borrowing of lexical units and their adaptation to the established language
patterns. Some research projects of students, who are advised by teachers of vocation-related
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subjects, reveal interest of the future economists in the codified development of language of
modern economics, creation of electronic versions of dictionaries of its separate
sublanguages. Therefore, development of language professionalism is facilitated by
integration nature of the course and cooperation of teachers of language and teachers of
vocation-related subjects.

The course "Linguistic culture of modern business communication™ shifts the
educational focus on communication skills of a future economist in another field of
communication — business. It is recognized that official business style of literary language has
a high degree of functional activity nowadays. Thus, the objective of the course is to develop
skills to choose the language strategies and tactics of business communication and use them
effectively. Traditional for vocation-related subjects form of mini-case studies enables
students to solve problematic situations of business communication, work out oral and written
business communication skills during language trainings, communicative games (Kozlovska,
Tereshchenko, 2015). The specific situation assignments teach how to use effectively the
basics of language culture in heretomorphic situations of oral and written business
communication, create a corporate text, and improve the communicative competence of
students. No doubt that the training material is coordinated with the disciplines of professional
training cycle such as "Personal management”, "Cross-cultural management”, training courses
"Entrepreneurship and business culture”, "StartUp" and others.

This approach makes it possible to acquaint students with the basics of organizational
linguistics the elements of which, in fact, represent the optional language subjects. Activation
of oral field of language and vocational communication in terms of global communications
actualized the need of subjects such as "Modern rhetorical canon” and "Practical rhetoric".
These training courses offer students theoretical and applied knowledge in the field of rhetoric
and modern speech etiquette, in particular for communication with business partners who
represent other cultures. Their assignments correlate with

Result - system of language skills to model
professional and business communication

/\

Ability to effective oral and
written business
communication

—

Linguistic culture of modern business
communication

Tolerance in corporate and
intercultural communication

Fig. 2. Competence micro model of integration course **Linguistic culture of modern
business communication*
(Structural model of language education in the university of economics, 2016).
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vocation-related subjects of different specialties as far as they deepen knowledge of general
cultural background of communication, rules of linguistic behavior and interaction in the
relevant communicative situations, form the students’ set of competencies sufficient for the
initial communication with domestic and foreign business partners. Practical sessions
envisage updating knowledge of culture of oral speech, because the students learn to express
opinion efficiently, present the generated text to the target audience. The complex of
individual and group exercises is intended to teach a student to avoid conflict situations
resolving them using language means, master the skills of successful dialogue with business
partners, choose the most effective methods of communicating with the representatives of
domestic and foreign businesses. Thorough linguistic cultural vector of language training is
supported by updating knowledge of national peculiarity of speech etiquette in multiethnic
contemporary world.

The new integration course "The Art of Presentation™ is aimed at forming the ability to
create different types of presentations, operate communication technologies for successful
presentation as a part of effective public speaking in any field. The contemporary speaker
should be able to actively express his research position using rhetorical mechanisms and
capabilities of different types of interactive multimedia presentations and cloud services. The
students are taught by the teachers of language and literature, the teachers of computer science
and specialized university departments that enables creation of a quality product both in
teaching and professional processes. In practical and laboratory sessions students can learn to
choose effective means of linguistic behavior depending on the particular purpose and create a
monologue or a dialogue, adequately define, structure and analyze different types of rhetoric
situations. Multiformat situational assignments, language workshops help to make a reasoned
presentation that addresses the needs of the target audience and renders own rhetorical
scenario of the speaker. In fact, the result of such learning activity is creation of incentive in
the form of learning lingual knowledge of students’ projects. The authors actively use the new
information and communication technologies, combine verbal and non-verbal material that
makes it possible to present the finished project in Internet environment in the form of
audiovisual compositions. Thus, each future specialist, on the one hand, learns to standardize
own language behavior and, on the other hand, gradually forms a linguistic identity
constructing oral communicative discourse within and outside the university.

To avoid possible communication failures in teaching of all language subjects an
important aspect is to teach the ability to live in today's multicultural world. The Ukrainian
and foreign students need to form intercultural competence combining different strategies of
linguistic behavior in native and foreign language (other cultural) space of Ukraine.
Therefore, a separate vector of language training in the University of Economics is teaching of
Ukrainian as a foreign language (optional). The purpose of such academic discourse is
development of complex strategic and practical skills of free communication in all areas of
communication for a foreign student staying in Ukrainian-speaking environment. At the
second stage a foreign student masters, considering the specificity of the specialty, the
professional language, while improving the acquired communication skills, avoiding cross-
cultural barriers or leveling possible intercultural conflicts. The logical completion of such
language mastering is innovative course "Intercultural communication” for the students of
master’s level, which is coordinated between several language departments of the university.

Separate place in the described model of integration language subjects occupies
teaching of Polish as a foreign language for Ukrainian students. As a result of study of the
Polish language the student’s master oral and written texts on a basic level, learn the
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necessary lexical and grammatical material that enables to communicate freely in basic
professional and everyday communication situations. However, following the professionally
oriented language learning direction at the Kyiv National Economic University, the best
students undergo competitive selection and have the opportunity to learn certification course
"Contemporary Polish-language business communication” under the auspices of the
Association of Polish Entrepreneurs in Ukraine. In content and form it is a kind of "model in
the model” where the accumulated efforts of the representatives of different areas of
communication: diplomatic corps (supported by the Consular Section of the Embassy of
Poland in Ukraine), the Union of Poles in Ukraine, Polish-speaking mass media (newspaper
"Dziennik Kijowski"), entrepreneurial sector, colleagues from Polish universities (including
the Catholic University of Lublin, the University of Warsaw). The students are offered
language training in the appropriate professional situations, language case studies, online
lectures, web-sessions, coaching sessions, master classes, and as a result — the actual practical
skills of using the Polish language in business environment.

Conclusions and suggestions

The proposed model of language learning with the integration disciplines constituents
is an active component of interdisciplinary mobility in the corporate code of the Kyiv
National Economic University that promotes its establishment and improvement. The whole
system of language subjects in a non-specialized higher educational institution is united by
one cross-cutting idea, i.e. formation of a tolerant linguistic identity of the student, who on the
basis of acquired competences improves the ability to use in the optimal way verbal and non-
verbal means in a particular communication situation. It is a set of strategies of linguistic
behavior that build the cross-cutting language trajectory during professional training of future
economists, lawyers, sociologists, and psychologists. The student learns to structure own
communicative space in accordance with the purpose and objectives of effective
communication in the communication space of university of economics.
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Introduction

We cannot change the past, but we can reshape the future.
Young people have the opportunity to create a happier,
better future.

Dalai Lama

In the global problem of interaction between man and nature, the impact of human
society on the environment made obvious the necessity for education of highly moral and
educated generation of people able to solve complex problems of interaction between man
and the environment.In addition, environmental education is now regarded as one of the most
important aspects of socialization, i.e. active adaptation to habitat and responsible
implementation of the laws of life in nature and society.

Integration of environmental education

The Concept of Sustainable Development of Ukraine stated that sustainable
development is the process of harmonization of the productive forces and meeting the
essential needs of all members of society under the condition of preserving and gradual
restoring of the integrity of the environment, creating opportunities for a balance between
natural potential and requirements of people of all generations (Decree of President of
Ukraine Ne5 /2015, 2015).

Environment protection, rational use of natural wealth by humanity is an important
state and national task. Environment protection is a duty of every person. Success in this issue
depends primarily on awareness of the importance of the task, on having skills and abilities to
protect Mother Nature constantly, at every step.School aims to educate students in the spirit of
love for Mother Nature, environment, shape the younger generation with environmentally
friendly behavior and culture.
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Environmental education of students is carried out in different ways: in classroom, at
after class activity, during the tours, at socially useful work, at various school events and
others.

The principles of environmental and energy saving education are implemented in
schools practice during the following types of activity:

1. The acquiring of leading ideas and basic concepts of scientific facts about nature,
which determine the grounds of human impact on nature in accordance with its laws.

2. Understanding of the multilateral value of nature as a source of material and spiritual
forces of society and every individual.

3. Mastering applied knowledge and practical skills of examining and assessment of
environment, making right decisions for its improvement, the ability to foresee the
consequences of their actions and assume no negative impacts on nature in all kinds of work.

4. Conscious adherence to the norms of behavior, which exclude damage to nature,
pollution or destruction of the surrounding environment.

5. Activation of improving the surrounding natural environment and, participation in
the promotion of modern ideas of environmental protection.

6. Analysis of efficient use of natural resources, heating and electricity to attract
students to the process of energy saving at school and at home.

The attitude to nature is closely connected with family, social, industrial, and
interpersonal relations, covering all areas of consciousness: scientific, ideological, creative,
moral, aesthetic and legal ones.Commitment to nature iscomplex characteristics of a person. It
means understanding the laws of nature that determine a person's life and can be demonstrated
in compliance with moral and legal principles of dealing with nature, creative activity for
study and protection of the environment, promotion of correct ideas of nature protection,
fighting against everything that has detrimental impact on the natural environment.

The maincondition of environmentally friendly training and education is integral
ecological educational environment aimed at studying and improving the relationship between
nature and man.The criterion of forming a responsible attitude to the environment is a moral
concern for future generations. The goal of environmental education is achieved in solving the
following issues:

- educationalissues which form system of knowledge about contemporary
environmental problems and their solutions;

- fostering issues which shape motives, needs and habits of environmentally appropriate
behavior and activity, healthy lifestyle;

- developing issues which develop a system of intellectual and practical skills for
researching, assessment and improvement of the environment;

- creation of the pursuit of environment protection activity.

- To achieve this goal it is necessary to focus on such aspects as:

- shaping the knowledge necessary to understand the processes occurring in the system
"man-society-technology-nature” helping in addressing local social and environmental
issues;

- encouraging respect to nature and development of active citizenship based on a sense
of personal participation in solving social and environmental issues and responsibility
for the environment;

- developing ability to analyze environmental problems and predict the effects of human
activities in nature, skill of independent and team adoption and implementation of
environmentally significant decisions.
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Thus, the formation of environmentally friendly culture and behavior must be
implemented by integrating the content of environmental education in general subjects such
as natural science and humanities in the educational system, creating holistic environmental
educational space.

The system "nature - society - man" is analyzed in process of training and education,
the ways of harmonizing of the interaction of its elements are demonstrated, which creates the
idea of the integrity of the relationship of nature and man, facilitates the transfer of acquired
skills of solving environmental problems to all the subjects and components of educational
process .

The content of such school subject as Biology presents eco-cognitive aspect more than
any other one.

In the course of Geography priority is given to the preservation and improvement of
the environment and environmental management. Geography is the only subject that
examines environmental issues at three levels: global, regional and local ones, and includes
material of evaluative nature. This approach is an important part of the whole process of
creating environmental awareness, forming the correct view of the nature, focusing on the
interaction between society and nature, assessing natural and economic activity in the area,
shaping form and rules of behavior in nature.

Study of the Chemistry allows students to understand deeply the laws of nature, form
an idea of the chemical form, movement of matter, broaden and deepen knowledge about
environmental factors, biomes causing disturbances and ways of overcoming the crisis in the
environment.

Teaching Physics includes such aspects as formation of ideas about diversity and
consistency of the world, human knowledge of the world and the impact of human activities
on the environment in the practical use of science and technology.

Greening the content of mathematics makes it possible to reveal the polytechnic and
practical significance of common methods of mathematics as a way to brief descriptions of
complex ecosystems.

Academic discipline History allows tolearn the objective laws of interaction between
human society and the environment at different stages of social evolution.

Being an indicator of the growth of the spiritual culture of modern man, Literature is
intended to convey the idea of ecology as ideology.

Established educational space gives students opportunity to receive the necessary
conditions for self-development and personal potential realization, an opportunity to
demonstrate a proactive stance in terms of ecological approach, participating in research,
expeditions, events, environmental protection activities and so on. Reaching the goal of the
activities is gained by a combination of different forms of work.

School Nature History as one of the parts of the educational work includes
geographical, biological, ecological, historical, literary, ethnographic, folk and other areas.
Each area of school natural history has its own object of study and an independent system of
natural science in school. However, all of them are closely related in content,forms and
methods of use.On the basis of sustainable development of Nature History activities teach
students to look at the world through the eyes of the researcher, creates new ethical standards
of their behavior in nature.Nature History promotes social work skills. Many projects are
carried out collectively; there are common interests and responsibility that enhances
awareness of the usefulness of activity and actual performance.Nature History activity forms
in students love for their native land, national consciousness, responsibility for their family,
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their homeland, which they explore and Ukraine. Nature History creates the conditions for

research that contribute to the development of creativity of students, formation of active life

position, values that meet the needs of sustainable development.Planning of Nature History in
school should be in collaboration with other subjects teachers.

For example, in collaboration with teachers of Physics, studying the problem of air
pollution by traffic, young researchers can mathematically calculate the economic feasibility
of improving the design of internal combustion engines to reduce damage of toxic
components for human health.

Knowledge of Chemistry helps high school students to write essay on the use of
alternative energy sources and ways of obtaining the benefits of biofuels.

The material on Nature History brightens process of perception in the classroom,
makes it more interesting, helps students understand better new scientific concepts and terms,
expands and deepens their comprehension of the environment, instills the ability to influence
it actively. Tourism andNature History material are part of school geography textbooks, which
are built according to the requirements of modern scientific geography and targeted at further
strengthening of communication training and education connection with life.Extracurricular
and educational Nature History are related. Knowledge of nature, studying its laws should be
not only in textbooks, but also during the observations in practice, e.g.in woods and fields,
mountains and plains, rivers and lakes.The main forms of study is the native land tours,
excursions, tourist trips and travels, regional expeditions, tourist rallies, contests,
environmental and other actions.The priority of Nature History excursion activitybased on the
principles of sustainable development is visiting environment protection objects.

The applying of this approach in the educational process is effective both for students
and for teachers.

Thus, experience in teaching "Lessons for Sustainable Development" should give
teachers a range of competencies and special features such as follows:

- propagandist and agitator (teachers involve students in activities, motivate, inspire,
support, encourage, aiming to achieve this goal);

- data medium (teachers are engaged in self-education in various fields, providing
individual and group counseling);

- counselor (teachers help students find the optimal direction of research according to
their psychological, social and cognitive needs);

- head (teachers organize activities of students, creating appropriate conditions for it,
provide the necessary resources, maintain contact with parents and other members of
the educational process);

- -coordinator (teachers help students to do the work according to the established plan,
promote the establishment of contacts between all participants of ecoteam, maintain
feedback);

- experts (teachers analyze the process and the obtained results).

Conclusionsand suggestions

Humanity has a common root and lives on the same planet. Wecannot rely on
somebody in solving our problems but must unite in peace and build our happy future.

The main objective of sustainable development of Ukraine is the construction of highly
economic system that promotes environmental sustainability, productive labor, technological
progress, and has a social orientation.
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Educating respect for nature and its beauty in children, we are trying to launch
common environmental projects, actions and deedsto make local environment and the whole
world clean and bright.

The role of students in spreading environmental awareness among different segments
of the population is crucial. It is not only ecological awareness that isimportant but also
emotional and motivational readiness to defend their views, which requires certain moral
positions, special training of volitional qualities and gaining methodical skills.

The school aims to teach students how to study and protect nature, assess its condition,
promote environmental knowledge among people of their age and adults. Educating a
necessity for students to participate in socially useful activities to protect nature should be an
integral part of teaching and fostering process at school. To have a balanced and
environmentally friendly way of life is a natural needof every human being. We focus on
areas like recycling, saving energy and reducing pollution and strive to create conditions for
strengthening healthy needs, providing an opportunity to show the best human quality.
Teachingby personal example is the best way to show that living in harmony with the world
around us is great!
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Introduction

Informatization of the society as one of the necessary conditions for its development
leads to the formation of not only the new information environment in which people live, but
also to new information structure of their lives and professional activities.

Informatization of society provides: active use of information resources of society (that
are constantly expanding); the use of information and communication technologies in
manufacturing; intellectualization of work; high level of information services, the availability
of information to any member of the public; data visualization. This requires continuous
professional development of an individual as well as groups of experts and entire communities
(especially in the sphere of the ownership of the means of information and communication
technologies). The aim of informatization of education is to prepare an individual to fruitful
life in the information society.

Informatization of society implies not only economic, environmental and social
changes. It is also a new way of life and new requirements for people who live in the
community. Computerization affects their way of life and spiritual culture.

It is obvious that the development of computer technology largely determines the
emergence of new rules of conduct and specific people who strictly follow these guidelines.
Information culture is organically linked with this process. Its subject is Information Society
(Vashchekin, 1990). Meanwhile, the changes in the education system are under way. The
paradigms of the educational process are also changing.

According to the man-centric trend in the development of modern society (the
formation of the versatile personality that along with the mastery of the knowledge, abilities,
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skills involves the formation of beliefs, world outlook, ideals, aspirations, interests, habits,
attention, will, thought, etc.; the introduction of innovative teaching technologies that
facilitate learning motivation, mobilization of creative power of students, actualization of
value-semantic aspects of one’s own educational activities, independent decision-making,
reflections about mechanisms of self-development) personality-oriented educational system is
being established (Kremen, 2002).

Informatization of education primarily involves the growth of new ICT-oriented
teaching and educational technologies, computer-oriented teaching systems (Zhaldak, 1989),
the creation and use of modern educational systems, computer-oriented learning environments
(Bykov, 2012) and, in general, carrying out the research aimed at improving the efficiency of
educational process based on its fundamental reorientation from dominance of reproductive
teaching to the dominance of creative search principles on all stages of the educational
process; from the rigid harmonization and uniformity of purpose, content, methods, means
and organizational forms of education, training and development to personalization and
differentiation of teaching and learning of students; from monopolistic indoctrination of all
components of the educational process to ideological pluralism, freedom of choice of place
in life, fundamental principles of world outlook, spiritual formation and development; from
the systematic imbalance of technocratic and humanitarian targets and priorities to harmony
of nature-expedient education and teaching and learning interaction of teachers and students.

Based on the theoretical research of a number of scientists let’s define important trends
in the development of education in the information society:

-Continuity of education (taking into account the rapid growth of knowledge,
information resources, development of technologies in all spheres of activities of society and
individuals, it is necessary to learn throughout the whole lifespan).

-The mutual dependence of education, science and culture (close ties of education with
culture, science, advanced technologies).

-Strengthening the predictive direction of education.-Creating information educational
environment based on scientific and technological progress.-Creation of single information
educational space of the country and its integration into the global information educational
space.

-Personal orientation of education (the formation of versatile personality, strengthening
the efficiency of personal and developmental potential of education).

-Humanization of education (the formation in the individual their own special form of
human relation to the world and to themselves, to their own activities therein, rejection of
technocracy, disclosure of humanitarian potential of mathematical sciences).- Humanization
of educational process (e.g., by creating conditions for the versatile development of students
and teachers).

-Fundamentalism of education (the intensification of comprehensive theoretical,
scientific, professional training of students which will enable them to create their own
coherent picture of the world; study and integral formation of ideas about the fundamental
laws of nature and society).

-Integrity of education (the implementation of interdisciplinary connections within
separate disciplines, building a holistic systematic view of the world).

- Priority of ethical component (educating people with a high degree of responsibility
for the fate of their country and humanity as a whole, finding by an individual the right
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combination of freedom, responsibility and self-restraint as key regulators of their own
activities, the formation of a personality with value orientation).- Culture expediency of
education (harmonious existence of man, society and nature, education as an element of
human civilization and at the same time a component of the cultural traditions of their own
country).

- Nature expediency of education (education orientation for the purposes of
understanding and preservation of nature, Noospheric development of society, the
preservation of the planet's biosphere and the survival of mankind as a species).

The combination of traditional and innovative directions of ICT in the educational
process has led to the establishment of the integrative concept of the use of these technologies
in university education that considers ICT primarily as a tool for the development of student’s
personality as well as an aid to transfer them to the mode of self-development that transforms
a student from the object of pedagogical influence to the full subject of the educational
process and facilitates the actualization of their management activities as an active participant
of the information process within the education system.

A teacher in order to use, upgrade, adapt or design information technologies of training
should focus on the system of requirements that will ensure scientifically founded choice of
objectives, content and methods of organization of educational activities. In the process of
designing ITN basic principles of didactic, technical, organizational, ergonomic, aesthetic
character should be considered.

Due to the fact that in the context of the use of ICT the center of gravity is a student
(pupil) that actively builds a learning process, choosing the basic trajectory in the educational
environment, the important function of the teacher is his ability to assist students in effective
and creative learning and the development of critical thinking about information they receive
(Kremen, 2002). Thus, the main competence of the teacher in the information society lies in
their role as assistant, consultant, mentor (not a "repeater" of knowledge) in the world of
knowledge and also in the formation of integrated quality to become a Personality.

Teaching job is the one that requires meticulous preparation and continuous
improvement throughout the whole period of professional activities. It is always necessary to
constantly reinforce the theory by practice and experience by basic knowledge. In addition, a
teacher must constantly analyze their activity making appropriate adjustments to it, to be able
to evolve and to adapt to the conditions, which are constantly changing, remaining at the same
time the source of values of our society and humanity in general. Education is a priority value
of society (special is the role of education in the information society: the growth of
information flows, constant updating of knowledge, the need for continuous education
throughout lifespan, etc.). To disclose and form the basic values of society and universal
values of humanity to the pupils (students) is one of the main roles of a teacher in the world. It
is obvious that to fulfill this task the skills of a teacher are not enough. The educational
establishment itself has to become the environment where these values would be used in
practice.

Higher, more perfect form of the information society is a knowledge society (a society
based on knowledge, Knowledge society, or the K-Society). The development of each type of
society is associated with the elaboration and application of new knowledge. For example, in
the 80s of the last century new qualitative features were defined in the process. Humanity
learnt how to convert data into digital form, created large repositories of databases and
knowledge bases, designed ways to exchange data at long distances through ICT and the
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Internet, which led to the emergence of a new interaction between people. Data and messages
started to play the role of a product that can be bought and sold. The society of this type
acquired the name of information society. Its main measurement has become a technological
one. It was characterized by a massive output of data and knowledge of the type "how to act"
within the framework of the so-called "knowledge economy”. The main objective of this
economy was to use the latest knowledge and ICT to create new technological innovations,
converting them into new products and services and generally increasing their added value
throughout the economic chain - "from idea to product or service." This society started to
ensure high economic growth of individual countries and multinational companies, but did not
guarantee the quality and safety of life of its members" (Zgurovskyi).

Developed countries and large multinational companies have adopted the powerful
productive forces which employed the knowledge of the type "what to do" to their further
enrichment. This has led to further increase in the gap in incomes between the richest and
poorest countries (in 1973 the gap was determined by the ratio of 44: 1, and at the beginning
of the XXI century the gap increased to 72: 1) (Zgurovskyi).

This type of development of society leads to the widening gap between developed
countries and the rest of the world, between different population groups within countries - rich
and poor, young and elderly, healthy versus disabled. This phenomenon is known in the form
of three types of inequality - economic inequality, inequality of knowledge and digital divide.

A characteristic feature of society in mid 90s of last century was a rapid change in
machinery and technologies due to the systematic use of scientific knowledge. The
researchers note: "The success of our industrial society in the development of science,
technical and technological innovations to improve the lives of people in its victorious course
of the entire planet gave rise to the idea that it is the mainstream of human development. Even
fifty years ago, few imagined that the same line of technological progress and its system of
values will lead humanity to critical boundaries that civilization reserves of this type may be
exhausted. It was only in the second half of the twentieth century, when deep crisis invoked
critical attitude towards past ideals of progress" (Stepin, 1994).

The emergence of global crises in modern society is associated with the dominance of
technocratic views and technocratic way of thinking. Technocratic thinking is not an essential
feature of all representatives of science and technical knowledge in particular. It may be
inherent in political figures as well as representatives of the arts and humanitarians.
Technocratic thinking is a world view, essential features of which are supremacy of means
over purpose, purpose over meaning and universal interests, meaning over existence and
reality of the modern world, technology over human beings and their values. For technocratic
thinking there are no categories of morality, conscience, human feelings and dignity"
(Zinchenko, 1994).

Mankind has long sought to coexist with nature in a disharmonious way, trying to adapt
nature to the needs of technocratic society, "to correct nature by technology" that led to the
global environmental crisis on the planet. Among the many technical solutions planned by
humanity without a sound humanitarian expertise attempts have been made to "improve"
human beings by technology (implantation of microchips in human body with a view to its
improvement, replacement of patients™ ill body organs by technical devices, etc.) which can
lead to loss of human nature by man and the violation of its vital foundations.

Representatives of anti-science trends that impose on science and its technological
applications responsibility for the growing global problems, question the traditional values of
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modern society - science, scientific rationality, scientific and technological progress.
However, the search for solutions to global problems must not be associated with the
departure from science and its technological applications, but with the rejection of
technocratic thinking, change in the type of scientific rationality, search of new forms of
interaction of science with culture; the need for humanization of scientific and technological
development, giving a human dimension to it; the need for unity of humanitarian and nature
science knowledge; the possibility of a new synthesis of science and morality (Zgurovskyi,
Zinchenko , 1994; Kagan , 1997).

This leads to the establishment of other forms of human interaction with the world
which are different from the technocratic ones, when the rule of monologue changes to
dialogue. Axiological and ethical principles that govern relations not only between individuals
but also between them and the natural processes that previously were characteristic only of
humanitarian knowledge begin to form.

There is an urgent need for best practices and compliance - both globally and within
countries -with rules that would be political and economic instruments of social development
for the benefit of the people, ensuring adequate quality and safety of their lives and would not
reduce these fundamental values.

The concept of forming a new type of society appeared at the turn of the century, when
information began to take on a qualitatively new form - harmonized knowledge. In addition to
the knowledge of the type "what to do" the knowledge of "how to live" acquires more
importance which contributes to the harmonization of internal and external contradictions of
society. This form of society enabling people to generate new knowledge on a massive scale
through such powerful tools as modern ICT is called knowledge society (a society that is
based on knowledge, or K-society).

The society of this type has acquired radically new measurements, including, apart
from technological, social, ethnic, economic and political ones. Its integral components are
new interdisciplinary knowledge that is generated by academic and public institutions,
training of high-quality professionals that is provided by education, creation of additional
wealth on the basis of the knowledge economy and formation on this basis of integral vector
of social development aimed at improving the safety and quality of life for all its members.

Manufacturing and market use of new interdisciplinary knowledge gain independent
and very important meaning. Changes to national and international institutions of social
protection, civil society, protection of intellectual property are beginning to evolve. This
society began to significantly change the structure of work, labor relations, social protection
and employment. There is a new social environment in which along with the matter and
energy, information and scientific knowledge have become important productive factors. A
clear political vector of K-society aimed at achieving a high level of quality and safety of
human life on a national and global scale has emerged.

To determine the qualitative and quantitative characteristics of the K-Society and its
fundamental conditions the Index of K-Society (Ik) worked out by the UN for its members is
used. This index is defined by three main dimensions:

— The index of intellectual assets of society (11A) which is formed with the help of
such indicators as full time school education in the country, the number of young people
under 15 that receive education, the level of availability of information to population through
ICT and media, including the Internet, telephone communications, newspapers and
magazines;
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— The index of perspectives for the development of society (Ipres) that is defined by
public expenditure on health, research and innovative development of the country, reduced
defense spending, the number of children per teacher in elementary school, the level of
freedom from corruption;

— The index of the quality of development of society (QDI), which describes the
quality and safety of human life, considering factors such as the infant mortality rate (the
indicator that characterizes the poverty and marginalization of society).

Thus, among the most important scientific, technical and socio-economic problems
today there is a particularly urgent issue of informatization — that is the creation of the system
of efficient provision of timely, credible and exhaustive information and data to all kinds of
socially important human activities, conditions for prompt, thorough and comprehensive
analysis of the investigated processes and phenomena, forecasting their development,
predicting the consequences of decisions. Their solution is inseparable from the problems of
informatization of education system that, on the one hand, reflects the current level of
scientific, technical and socio-economic development of society and depends on it, but, on the
other hand, makes it essential. However, all kinds of problems are emerging which are at first
glance incompatible with the wide use of information and technical means — that is the issue
of humanitarian character of education and humanization of the learning process and social
relations in general

But, given the fact that one of the major humanitarian issues are communication
problems, access to knowledge, selection of optimal variants of behavior, management of
technical and social processes, monitoring of conditions, conservation and environmental
protection, social improvement etc. it is the informatization and powerful technical equipment
that significantly contribute to the humanitarian nature of education and humanization of the
teaching process (Zhaldak, 1989; Ramskyi, 2013; Ramskyi, 2015).

Conclusions and suggestions

Knowledge in the information society is becoming the most important factor of social
development which is reflected even in the title of its highest form - "knowledge society” or
"K-society." The society of this type acquires radically new measurements including, apart
from technological, also social, ethnic, economic and political ones. Its integral components
are the training of competent, highly cultured professionals, the creation of information
resources and additional benefits aimed at achieving a high level of quality and safety of
human life, both on the national and global scale. Manufacturing and market use of new
interdisciplinary knowledge gain independent and extremely important meaning. In this
connection the role of methodological, systematic, interdisciplinary human knowledge
necessary for rational and conscious management of various knowledge and data to address
new and unusual problems is significantly increasing. The need for the formation of
educational models of knowledge society sets before the science and practice new tasks which
are not fully understood yet.

The era of information creates its own problems, and not only technical but also
ecological, social, economic and political ones. To solve these problems holistic philosophy of
understanding is needed. It is necessary not only to investigate the formation of "information
society", but above all to get rid of so-called "technocratic” thinking and find ways to direct
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the process of informatization for the benefit of all countries and peoples, and not to the evil
of humanity, to the full development of human personality and not towards their enslavement.

Formation of man as a new member of knowledge society can only take place under
the necessary condition - society must recognize and acknowledge the greatest moral values:
freedom, decency, education, honor, conscience, patriotism, supremacy of law, man-centrism,
democratic principles of the way of life and social development.
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Introduction

Significant changes taking place in the national system of higher education in Ukraine
were initiated by the country's integration into the European space of higher education
through the accession to the Bologna process. In spite of unfavorable current political
situation and grave economic crisis in Ukraine modern foreign language teaching (FLT) of
future specialists moves ahead in accordance with the motion vector of Ukrainian higher
education based on the principles of internationalism, plurilingualism, democracy, equality
and innovation. The national parameters of teaching and learning foreign languages (FL)
comply with internationally accepted standards described in the European Recommendations
of language education (Common European Framework of Reference for Languages:
Learning, Teaching, Assessment, CEF). These standards require that the design of courses
and programs be in accordance with the professional needs of students and meet expectations
of society, which in its turn will facilitate mobility of students and their competitiveness in the
labor market; encourage independent language for professional purposes learning throughout
life (Pan-European Recommendations, 2003). Absolute unification of programs for
professionally-oriented foreign language (EFSP) teaching of future specialists is impossible
because of the diversity of students needs.

The purpose of FLT of future specialists of economic profile is the formation of
abilities, skills and willingness to use it as a communication tool and means of solving
professional problems. The modern economist must be able to establish contacts with foreign
partners independently, hold negotiations, write business letters properly, draw up business
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contracts, process professional information acquired from foreign-language sources. One of
the problems of language education while forming professionally oriented foreign language
communicative competence in process of teaching.is having methodological support adequate
to the requirements of time and environment.

Pedagogical conditions for professionally-oriented teaching foreign language

Analyzing forms and means of teaching a foreign language, we came to the conclusion
that the system of traditional methods of teaching vocabulary and grammar of a foreign
language to students of economic faculties don’t meet the requirements of pan-European
Recommendations of language education activity-oriented approach, when future language
users are, primarily, "subjects", but not objects of language acquiring process. Moreover,
students become social agents, acting independently and making their own free choices. Thus,
for them "language acquiring and applying includes the actions performed by persons and
leading to a valued goal, with understanding its consequences and consideration of the
appropriateness of verbal means chosen to achieve it. The roles of mature individuals or social
agents develop a range of competences, both general and particular, first and paramount of
which is communicative speech competencies. Formed competencies are used as appropriate
in different contexts depending on variety of conditions and needs for different types of
speech activity (Strevens, Peter, 2007). Being guided by CEF recommendations concerning
competencies, context and communication, we believe that the introduction of professionally-
oriented foreign language teaching is possible under the following pedagogical conditions:

— availability of comprehensive communicative competence models for FLT in
Universities of economic profile;

— formation of positive motivation in the teaching process of future specialists of
economic profile;

— applying the content of professional academic curiculum through interdiscipline
connections for professionally oriented FLT of students of economic profile;

— involing students in business simulation games and role-playing professionally
oriented activities.

The above mentioned conditions ensure a basis for formation skills and abilities of FL
professionally oriented communication.

Teaching EFSP means to meet potential needs of a future specialist to implement
information shared through foreign channels, as well as carry out data search independently,
accomplishing accumulation and extension of professionally significant amount of knowledge
in process of professional training and professional activities.

Communicative competence

The necessity to exchange information requires mastering communication skills, such
as interpersonal communication, interpersonal relations, interpersonal perception, which
contributes to the formation of the ability to a productive dialogue (Canale, 2013). The
mastery of designated skills and abilities to establish and maintain rapport with interlocutor is
defined as communicative competence. Communicative language ability is a personality trait
which is guided by positive motives in pursuing the objectives of communication in a foreign
language in the implementation of communicative contacts and exchange of information.
Being aimed at forming verbal communicative competences, it is necessary to apply
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approaches to learning based on the development of communicative skills. But it is next to
impossible to learn how to communicate without communication simulating activities.
Communicative competence involves knowledge, motivation, and skills. It’s not enough to
know what good communication consists of; you must also have the motivation to reflect on
and perfect your communication and the skills needed to realise it. Students are expected to
learn to function properly in the target language and culture, both interpreting and producing
meaning with members of the target culture (Master, 2009; Munby, 2009).

Globalization of world economy requires competence in more than one language,
ability to switch between languages — from one language to another and vice versa —
according to the circumstances at hand for the purpose of coping with a professional matter.
Fortunately, providing experiences for contact with language in context is not problematic any
longer. Unlimited access to the target culture provides sufficiently rich environment for the
acquisition of communicative competence, including many aspects of discourse activity, such
as paralinguistic and extralinguistic behavior. Hypermedia and multimedia environments
provide a more appropriate setting for students to experience the target language in its cultural
context, contributing to the development of communication skills in their native language.
competence in more than one language can switch between languages — from one language to
another and vice versa — according to the circumstances at hand for the purpose of coping
with a social matter.

Thus, communicative and professional orientation of foreign language teaching defines
the first pedagogical condition of the pilot programme.

Positive motivation

The success of development of foreign speech skills of students of higher education
institutions of economic profile is significantly influenced by positive motivation to learning a
foreign language. Motivation determines the orientation of the personality, his character and
ability. The motives are the specific causes, incentives, forcing a person to act, to commit, to
do things. The nature of activities distinguishes between social and cognitive motives.
Cognitive motives refer to making ways to gaining knowledge, obtaining academic degrees,
orienting to acquisition of additional competence. Social motives turn a person to different
ways of interacting with others, assert their role and position in the team (Gianelly, Marge,
2011).

Motivation is a complex of different motives: aims, causes, needs, interests,
aspirations, goals, drives, impulses, intents, ideals, incentives etc., which, in a broad sense,
determine the individual’s behavior. Motivation of learning activity is carried out by the
person consciously as a result of processing those influences which they receive from the
family, social environment and their own conscious or subconscious attitude towards these
impacts and is associated with the peculiarities of attitudes, aspirations and interests of the
individual. Negative learning motivation develops because of learning obstacles and
difficulties, unpleasant feelings and emotions, which lead to negative consequences while
studying. Positive motivation for learning is generated out of educational activities, and
mainly associated with the life prospects of studying process. Generally people are motivated
by doing something that they enjoy, working with people they like, engaging in something
that is challenging, and completing something that has both extrinsic and intrinsic rewards.

There are many factors that affect student’s motivation to learn: interest in the subject
matter, perception of its usefulness, general desire to achieve, self-confidence and self-esteem,
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as well as patience and persistence. And, not all students are motivated by the same values,
needs, desires, or wants. Some students will be motivated by the approval of others, some by
overcoming challenges. To encourage students to become self-motivated independent
learners, Stipek, D. (2001) discusses eight characteristics that are major contributors to
student motivation: instructor’s enthusiasm, relevance of the material, organization of the
course, appropriate difficulty level of the material, active involvement of the students, variety,
rapport between teachers and students, and the use of appropriate, concrete, and
understandable examples. Thus, positive motivation for learning can stem from the teaching
process and encourage students to acquire new knowledge and skills, immersing themselves
in gaining knowledge. It is the formation of a stable positive motivation of future specialists
of economic profile for learning FL which was considered to be the second pedagogical
condition of effective professionally oriented teaching.

Principles of contextualizing content of foreign language teaching to professional needs
of future economists

Contextualizing content of FLT in the aspect of professional disciplines is a
requirement of competent approach to education. The professionally-oriented education takes
into account a professional orientation of both teaching materials and the activity including
modes and methods to form professional skills and abilities. A professional orientation of
students’ activity, first of all, requires combining foreign language discipline with major
subjects. Since the discipline of EFSP is flexible and responsive to the use of information
from other disciplines, using the context of professional curriculum will contribute to the
conscious transfer of the acquired students’ professional knowledge in the field of foreign
communication and become a means of enhancing of their general, social and cultural level.
Professionally oriented course of FLT is organized around content. The challenge lies in the
principles of its structuring relevant to the goals of FLT. The declared principle of
professional orientation doesn’t give a definite idea of the volume and thematic preferences of
the content formation. The lack of strict criteria leads to the solution of these questions often
dependent on the content of textbooks and manuals. The context of other disciplines which
are studied by the students fits to the three areas of speech teaching:

— social-cultural direction of general course of foreign language (common speech,
speech for everyday communication);

— professional orientation of the course of foreign language for specific purposes (for
communication of specialists from different branches);

— business orientation of the course of foreign language for business communication,
which is typical for many fields of business activities (e.g., writing summary, business
correspondence, holding negotiations, telephone conversation, making reports, presentations,
discussions as well as participation in international conferences, using language in scientific
research, etc.).

In short, content area should be relevant to the learners’ academic, social and personal
needs. Taken together all blocks balance the curriculum in a certain proportion, emphasizing
its business and professional content. Therefore, key principle of contecstualizing content of
FLT is consideration of students’ language specialization and occupational environment. The
essence lies in including FL activity into the analogue of student’s prospective activity.
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For the optimization of FLT contextualizing to professional disciplines content it is of
paramount importance to cover the topics of professional disciplines coherently and in
adequate sequence. Systemic integration and close interconnection of FL with professional
disciplines is interpreted in educational purposes, especially for the purpose of content area
selection and curricula design. Thematic content becomes the key organizing principle
(Darling-Hammond, 2006; Drake, 2005; Etim, 2009). Therefore, linguistic presentation of
syllabus is not a random list of words or grammar rules but the derivative of a network of
topical issues and concepts. The zone of overlap between professional content and language
development activities is constantly shifting. Some students focus on mastering content and
neglect their language skills while the teacher’s task is to balance the roles of language and
special content.

In the development of the experimental program of teaching professionally oriented FL
the connections and areas of intersection with disciplines included into professional ciriculum
of future economists were determined (tab.1). The content of these subjects was considered
during preparation of tasks and assigments for simulation roleplaying and business game-
based learning.

This programme is rather suggestive, it can be changed in many ways according to the
external conditions of teaching (timing of the course, classroom quality, students’ motivation,
etc.). Research on the advantages of interdisciplinary connections has shown that it leads to
improved language abilities and greater content area learning (Drake, 2005; Snow, 2007). It
improves not only reading abilities but vocabulary and general knowledge. Contextualizing of
TFL to the content of professional disciplines provides the simulation of real world conditions
in which professional activity with teaching communication activity imitates real professional
communication. Students become more “text-wise”. Therefore, applying the content of
professional curriculumin a professionally oriented FLT for students of economic profile was
claimed to be the third pedagogical condition necessary for successful acquiring
comprehensive communication skills. Under this condition, the positive motivation of
learning increases.

Business simulation games and role-playing in EFSP

The content of professional disciplines and focus on the development of professional
communicative skills have identified the fourth pedagogical condition — students’ immersion
in the FLT by simulating professional activities. Educational role-play game in system in
higher education is an activity of the design and modeling of teaching and learning activities
and their subsystems and game modeling of future professional activity of graduates in these
systems. The design and modeling of professional activity in the process of a business game
in FLT of future economists has two forms: simulation and gaming. Simulation design and
modeling of educational-cognitive activity of students is a process of designing a model of
real system of this activity with regard to the formulation and solution of professional
problems by simulating the specific professional activity with a clear system of knowledge,
abilities, skills, traits of the creative personality of the student, which must be provided by
high school. Game design and simulation of organization of educational cognitive activity of
students is a process of making and implementing roles, adequate professional activity in
simulated situations and presentation of interpersonal communication according to the stated
goal.
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Table 1

The content of professional curriculum in teaching foreign language to future specialists
of economic profile

Discipline Subject under Consideration Y:]? ' Foreign Language CIgss_antextual Activity Based
study upon Interdisciplinary Complex

History of Market economy in countries;] 1 [Round table on the theme "The main features of

Economics  |of European civilization in development of market economy and outstanding

and Economic the period of monopolistic representatives of economic thought in Europe" (the

Thought competition (second half of second half of XIX-beg. XX cent.)

X1X and beginning of XX Marginal utility theory-Carl Mengel;

century) The General Theoryof Employment, Interest, and
Money-John Maynard Keynes; Demand and supply
graph-Alfred Marshall; Thorsten Veblen- The Theory
of Business Enterprise

Enterprise 1) The Structure and 2 1) Presentation of different types of company

Economy management of the structures, prepared by method of "Joint project”
enterprise 2.1) Discussion of audio and video fragments by
2) Organization of "Press"method .
production or service and 2.2) Business game "Chose the best way to reorganize
product quality assurance customer service". A critical analysis of a panel of

experts.

Macro 1)Labor market 2 [L.1)Economic performance. Writing CV. Simulation

economics  [2)Economic Dynamics roleplay "Hunting for job. The interview with the

employer”. 1.2)Round table with students having
working experience in America within the program
"Work and Travel"

2) Analysis and annotation of non-verbal and verbal-
visual supports (tables, charts, graphs, diagrams) by
methods "Rotary Three" and "Roundabout".

Management [1)Methods of substantiation 2 [1)Business game "Profit or principles”
management decisions 2) Quiz on business ethics, ranking a list of unethical
2)Motivation activities, discussion of ethics at work and different
3) Leadership ways of being promoted.

3)Watching fragments from ”Billions” with subsequent
discussion in the style of a TV talk show "Profile of
Perfect Chief Executive. How do you imagine them?”

Marketing 1) Sales marketing strategy 2 (1) Simulation - roleplaying "Create and present your
2) Current marketing advertising compaign" with subsequent rankings
problems laccording to general criteria

2)Brainstorming ideas on contemporary marketing
issues by "Circle of ideas" method. Business game
""Defend your favorite brand from counterfeiting"

Money and (1) The Nature and functions 3 [1)Brain - ring " History of money and monetary

Credit of money systems™
2) Commercial banks 2) Simulation - roleplaying "Getting a Bank loan on

collateral security"

Info Business Planning and presentation of | 3  |Development and presentation of business plan by a
a new company, launching a "Joint project" method with subsequent discussion and
business evaluation in accordance with common criteria

Accounting  [Financial statements 4 Preparation of  written  documents:  balance

Overseas sheet,financial report, budgeingt, ledgers with verbal

and verbal-visual supports
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International

International market of

Business game "Formation of securities portfolio for

Finance derivative securities companies and legal entities"
International (1) Models of the firm 1) Business game "Take your chance, be international,
Marketing entering foreign market enter the external market». Presentation of team

2) International

marketing communication
3)Socio-cultural environment
of international marketing

projects, assessment using jointly developed criteria.

2) Dealing with placing international order business
correspondence  (writing inquiries, confirmations,
offers, orders, complaints, replies to complaints)

3) Simulation-roleplaying "Business negotiations with
foreign partners”. Discussion of the conditions of
contract: terms of payment, terms of delivery,
jguarantees, sanctions, force majeure circumstances.

International

1) Direct investment and

1) Simulation-roleplaying "Search of business-angels"

Economics  |international trade on the international Fund company for investment
2) World labour market 2) Simulation-roleplaying "Employment abroad".
3) International regional "Round table" debates "The ways of improving
integration competitiveness on the world labor market"
4) European economic 3) Business game "Solving problems of the French
integration company after its hostile takeover by Swiss competitor"
5) Globalization of economic 4) Debates "Wise choice" about the possibility of
development Ukraine accession to member countries of the EU.
5) Scientific conference "Globalization of the economy.
Merger, acquisition and joint venture pros and cons"
Business 1) Culture of interpersonal 1) Round table "Tips for perfect presentation”
Culture communication 2) Game—competition "Dealing with communication

2) Image of a businessman,
technology of its formation
3) Mastering the rules of
etiquette in dealing with
overseas partners

4) Challenges and barriers in
business communication,
effective methods and
techniques of business
negotiations, their solutions
and conflict solving

breakdown"

3) Social-cultural game "The East is a delicate matter"
(planning a visit of Chinese manufacturers)

4.1) Brain-ring of cross-cultural awareness " Cultural
peculiarities of different Nations”

4.2) Role-playing activities:

Accepting award for your partner’s ideas and work;
tax evasion; using the company car for personal
matters; employment of staff without the relevant
documents; the salary in ‘"envelopes", in-house
personal relationships, selling defective product

4.3) Simulation-roleplaying "Principles or profit?!"— a
meeting of the Board of Directors of a pharmaceutical
company concerning possible side effect caused by
entry of new pills.

Acquiring language through games is the most successful and promising innovative
educational technology. In the process of communicative game we develop language skills
and abilities together with purposefulness, dynamism and productivity of thinking,
strengthening and speed of memory, confidence and commitment to excellence. From the
didactic point of view, learning FL through game is perspective because it becomes a form of
integrated learning. Analysis of studies conducted in recent years in the development of
educational business games (Palshkova, 2008; Darling, 2005; Gianelly, Marge, 2011; Master,
2009), advanced pedagogical experience in Ukraine and abroad, as well as our own practice
of creation of communicative business games based on the above definitions, allowed to
identify the main structural elements of the educational role-play games. The structure of the
simulation model is a model of organization of educational-cognitive students' work, based on
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the model of educational-cognitive activity.

The principle of simulation is laid in the management structure of a business game,
involves the construction of learning models, representing in simplified form the selected
object reality. The choice of this object to educational business games must be due to the
overall objectives of the training of students in high school. Description of the object of
imitation suggests a certain didactic processing, the selection of the content information that
must be assimilated by students. Simulation games involving mostly playing situations, are
held for the purpose of finding ways to improve the quality of work in the future; role-playing
game based on conditional roles for participants, are dynamic in collectively-personal
relationships, teach to work in groups, form the ability to analyze professional activity, to
identify typical professional tasks and develop training and production tasks on their basis. In
the structure of educational role-play games there are following components: purpose; actors;
the nature of the situation that is being modelled (planning, discussing, holding meetings,
conferences, negotiations, etc); the process of involvement provides broad introduction of
communicative games, kvazi business situations, case study. Through game activity, with
different degree of simulation of professional conditions the formation, improvement and
development of FL skills of students arises from various types of FL communication
activities. And, on the contrary, multiple and diverse execution of speech actions (operations)
become particularly meaningful for the students because they are highly motivated and
completely integrated in roleplay activities.

Involving students in the FL professionally oriented activity promotes the formation of
communicative skills and abilities:

— to adopt efficiently and properly to various terms of communication, which are
constantly changing;

—to plan and implement the communication situation;

— to find necessary communication tools appropriate both for the creative individuality
of the student and for the situation of communication;

— to feel and support constant feedback in communication.

In the process of experimental aprobating of the pedagogical conditions of
professionally-oriented FLT of future specialists of economic profile systematic and
comprehensive use of professional game situations and models, the programs of development
of different language skills complementing each other have been successfully implemented.

As a result of applying four interrelated pedagogical conditions, future professionals in
economics acquire comprehensive communication skills rather than isolated language
knowledge. Moreover, they acquire the ability, the desire, and means for further development
of these skills. The reward of applying above mentioned pedagogical conditions for the
teacher is the awareness of providing the students with tools they can subsequently use in a
broad range of different situations, refining and upgrading them on the basis of their own
professional experience. Thus, the challenge of conceiving this type of FL syllabus is an
opportunity for stimulating one's own creativity potential. Understanding the needs of target
industry in the field of FL communication and working towards satisfying them will enrich
both students and teachers.

Conclusions and suggestions

The professionally-oriented FL education takes into account a professional orientation
of both teaching materials and the activity including definite content, models and methods to
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form communicative competence and professional skills and abilities. It should be focused on
recent scientific achievements in professional sphere of students’ interests to provide them
with opportunity for professional growth.

Professional orientation of students’ activity in FTL, first of all, requires combination
of communicative and professional approaches to foreign language teaching in Universities of
economic profile; secondly, demands formation of positive motivation and emotional
background in the teaching process of future specialists; thirdly, finds it necessary to apply
the content of professional curriculum, using interdisciplinary connections; and, finally,
expects involing students in FL business model simulation and role-playing of professionally
oriented activities.

The above mentioned pedagogical conditions are inseperably interconnected and
balance each other. The exclusion or neglecting any of them will have enavitably negative
effect and bring to deterioration of FL teaching and learning results, followed by insufficient
professional background and low employment opportunities on highly competitive labour
market of graduates of economic profile.
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Whprowadzenie

W nowoczesnym Ukrainskim systemie edukacyjnym nie ma niepodleglych instytucji
oceniajacej jako$¢ edukacji. Do grudnia 2016 roku, urzedy o$wiatowe, jakie powinny
zabezpiecza¢ proces edukacyjny sami siebie i kontrolowali (System zabezpieczenia jakosci
szkolnictwa wyzszego w procesie Bolonskim i mechanizmy jego implementacji na Ukrainie,
2016). Wedlug nowelizacji ustawy O szkolnictwie wyzszym 01.07.2014 Ne 1556-VII z dnia
21.12.2016 roku na Ukrainie przewiduje si¢ przejscie do nowoczesnego europejskiego
modelu systemu zabezpieczenia jakosci ksztalcenia(L.Hrynevych, 2016). Do tego momentu
brak systemu reform na Ukrainie w sferze edukacji wyzszej w ciagu ostatnich lat — zatamanie
wszystkich postepoéw zrobionych wczesniej. Duzym problemem jest to ze system edukacyjny
jest dramatycznie oderwany od rynku pracy (taka sytuacja byta jeszcze do poczatku Operacji
Antyterorystycznej na Wschodzie panstwa). Powoduje to znizenie zainteresowania studiami
wyzszymi w swoim panstwu, nieche¢ wsrod studentow studiowac tylko teorie, rezygnacje ze
studiow po zdobyciu stopnia licencjata, zwickszenie bezrobocia wsrod absolwentow szkot
wyzszych. Wymienione i1 sg jeszcze inne powodyktére powoduja do upadiosciuczelh cow
zaden sposéb nie sprzyja konkurencyjnosci panstwa w obszarze edukacji i nauki. Ukraina do
dzi$ nie przystapita do stworzenia narodowego systemu kwalifikacji. Na dzien dzisiejszy jest
wypracowana jedynie i zatwierdzona uogdlniona struktura Narodowych Ram Kwalifikacji za
pomoca jakiej mozna opisywaé i porownywaé kwalifikacje (edukacyjne i zawodowe). Ona
nie zawiera w sobie nazw i opisu konkretnych kwalifikacji, typow kwalifikacji, zwlaszcza —
kwalifikacji w edukacji wyzszej. Proces certyfikacji Narodowych Ram Kwalifikacji na
Ukrainie takze jeszcze nie byl realizowany(Sprawozdanie analityczne. Tempus project
544524 - TEMPUS - 1-2013-1 - PL - TEMPUS - SMHES "Ramka kwalifikacji w branzy nauk
o srodowisku dla ukrainskich uniwersytetow", 2015)-

Ministerstwo O$wiaty i Nauki Ukrainy podczas reformowania opiera si¢ na polski
model szkolnictwa wyzszego. Polski system ksztalcenia od lat dysponuje rozbudowang ofertg
w zakresie ksztalcenia i jego kontynuacji wedlug osobnej ustawy z dnia 27 lipca 2005 r.
Prawo o szkolnictwie wyzszym, ktora ciggle podlega nowelizacji.Istotne zmiany w ustawie
ukrainska przedstawiono ponizej.
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Material glowny

1. Jakos¢ edukacji kontroluje niezalezny organ

Ukraina. Znaczna czg$¢ uprawnien Ministerstwa edukacji i nauki przejdzie do
Narodowej Agencji do spraw zabezpieczenia jakosci edukacji wyzszej ktora bedzie
kontrolowa¢ jako$¢ edukacji w uniwersytetach, formowaé liste specjalizacji, tworzy¢
standardy  edukacji wyzszej, akredytowa¢ specjalizacje, programy nauczania,
wyspecjalizowanie rady uczeni do obrony prac doktorskich i habilitacji i organizacji z oceny
jakosci.

Agencja wyznaczy kryteria oceniania jakosci ksztatcenia, jakie dozwolg sformutowaé
ranking uczeln wyzszych. Kazda uczelnia wyzsza musi bedzie udowodni¢, ze nadaje pewna
jako$¢ wiedzy po 5 latach i potwierdzi¢ akredytacje lub straci prawo ksztatci¢ wedlug tej
specjalnosci.

Polska. W Polsce Panstwowa Komisja Akredytacyjna postrzega o spelnianie
standardow jakoSciowych przyjetych dla szkolnictwa wyzszego, nawiazujacych do
najlepszych wzorcéw obowiazujgcych w europejskiej i globalnej przestrzeni edukacyjnej oraz
wspiera uczelni publiczne 1 niepubliczne w procesie doskonalenia jako$ci ksztatcenia a takze
budowania kultury jako$ci(Ustawa Prawo o szkolnictwie wyzszym, 2016). Dzialania te
zmierzaja do zapewnienia absolwentom polskich szkét wyzszych wysokiej pozycji ha
krajowym i miedzynarodowym rynku pracy oraz do zwickszenia konkurencyjnosci polskich
uczelni jako instytucji europejskich(Misja Panstwowej Komisji Akredytacyjnej, 2017).
Komisja wspoétpracuje ponadto z ekspertami zewnetrznymi.

2. Akademiczna autonomia

Ukraina. Kazda uczelnia wyzsza otrzymata prawo: wprowadza¢ wlasne programy
ksztalcenia i naukowe (t zw.sylabusy); uznawaé zagraniczne dyplomy i stopnie podczas
rekrutacji i podjecia pracy na uczelni; wydawacé jak wlasne tak i panstwowe dyplomy.

Polska. Rektor uczelni publicznej moze by¢ powotany w drodze wyboréw albo w
drodze konkursu. Rektorem moze by¢ osoba posiadajagca co najmniej stopien naukowy
doktora, chyba ze statut okresla wyzsze wymagania w tym zakresie. Uczelnia musi by¢
podstawowym miejscem pracy.

3. Samodzielna gospodarka finansowa

Ukraina. Uczelnia wyzsza moze: zaklada¢ wiasne konta, otrzymywaé kredyty,
zarzadza¢ majatkiem i ziemig; zaklada¢ naukowe parki i przedsigbiorstwa, ktore beda
zajmowali si¢ badaniami lub innowacjami; zarzadza¢ wlasnymi dochodami, w tym optata za
studia, ktéra zostaje na koncie uczelni i nie moze zasila¢ si¢ do panstwowego lub
miejscowego budzetu; moze zaklada¢ staly fundusz i korzysta¢ z pasywnych dochodéw z
niego, przekazywa¢ S$rodki za granice dla udzialu w naukowych i edukacyjnych
asocjacjach/stowarzyszeniach.

Polska. Uczelnia publiczna /niepublicyna prowadzi samodzielng gospodarke finansowg
na podstawie planu rzeczowo-finansowego, zatwierdzanego przez senat uczelni, zgodnie z
przepisami o finansach publicznych oraz o rachunkowosci. Moze prowadzi¢ domy studenckie
i stotowki studenckie. Uczelnia obowigzana doopracowania programu naprawczego jesli w
okresie nie dluzszym niz pig¢ ostatnich lat przekracza 25% kwoty dotacji z budzetu panstwa
otrzymanej w roku poprzedzajacym biezacy rok budzetowy na swoje zadania, naprawczego.
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Wiasnie, tre$¢ ostatniego zdania w zadny sposéb nie wymieniono w ukrainskiej
ustawie.

4, Samorzad studencki

Ukraina. Samorzad studencki chroni prawa i interesy studentéw, wnoszac propozycje
do planéw nauczania, otrzymuje znaczacy wpltyw (15% gloséw) pod czas wyborow rektora i
dziekanow, ma prawa na ogloszenie akcji protestu a takze otrzymuje 0,5% dochodu z
przychodow uniwersytetu.

Polska. Jest duze podobienstwo w prawie. Przedstawiciele uczelnianych samorzadow
studenckich tworza Parlament Studentoéw Rzeczypospolitej Polskie;.

5. Przejrzystosé

Ukraina. Kazda uczelnia wyzsza zobowigzana publikowaé na wlasnej stronie
internetowej dokumenty dotyczace wiasnej dziatalnosci - corocznego wewngtrznego
monitoringu kontroli jakosci ksztalcenia, wlasnych finansoéw, majatku, w tym owykonanie
budzetu 1 sprawozdania finansowe oraz wyplate pens;ji itp.

Polska. Obowigzek publikowa¢ na wiasnej stronie internetowej dokumenty dotyczace
dziatalno$ci uczelni pojawit si¢ jeszcze w 2005 roku co wskazuje na przejrzysto$¢ systemu.

6. Kadencja rektorow, dziekanow, kierownikow katedr

Ukraina. Rektorzy, dziekanie, kierownicy katedr bedg wybierani przez kolektyw
wyktadowcow a takze studentéw (do 15 % gloséw), jacy otrzymali podczas wybordw ponad
50% glosow lacznie. Ich wybierano na okres 5 lat i nie beda mogli obejmowaé swoich
stanowisk wigcej niz dwie nast¢pujace po sobie kadencje. Dziekanie, kierownicy katedr
powinni posiada¢ naukowy stopien i/lub tytul/ honorowy tytul odpowiednio do profilu
wydzialu/katedry.

Zakaz taczenia administracyjne stanowiska (na przyktad, prorektora czy dziekana i
kierownika katedry).

Polska. Kadencja kolegialnych i jednoosobowych organdéw uczelni publicznej trwa
cztery lata i rozpoczyna si¢ w dniu 1 wrze$nia w roku wyboréw, a konczy w dniu 31 sierpnia
w roku, w ktérym uplywa kadencja.

Ukrainska ustawa zawiera bardzo podobny artykut w swojej ustawie.

7. Oswiatowo-kwalifikacyjne poziomy

Ukraina. Na Ukrainie bedzie 5 poziomow edukacyjno-kwalifikacyjnych:mlodszy
licencjat (ksztatci kolegium), licencjat (ksztatci kolegium). Uniwersytety, akademie i instytuty
ksztalca wedhig edukacyjno-kwalifikacyjnych poziomoéw:magister, doktor filozofii (PhD),
doktor nauk (dr hab). Stopien ,specjalisty” z 2017 roku skasowano. Wszyscy, ktorzy
otrzymali ten stopien wczesniej, automatycznie beda zrownani do stopnia magistra. Znika
stopien ,,kandydat nauk”, pojawia si¢ doktor filozofii. Stopnie licencjata, magistra i doktora
filozofii (PhD) odpowiadaja przyjetej w wigkszosci krajow Europy klasyfikacji, co utatwia
mobilno$¢ akademiczng ukrainskim studentom i naukowcom.

Polska. Stopnii naukowe i poziomy ksztalcenia w Polsce sa réwne z innymi
europejskimi uczelniami zgodnie z Europejska Rama Kwalifikacji.

Ukraina, niestety, tylko od roku 2017 zacznie pracowaé aby Narodowa Rame
Kwalifikacji uzgodni¢ z odpowiednim europejskim poziomem (Program ,,Edukacja. Ukraina
XXI wieku”, 1996) Na dzien dzisiejszy one sg takie jak pokazano w tabeli 1.
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Tabela 1
Narodowa Rama Kwalifikacji i Planowany europejski poziom
Planowany
Studia prowadzone jako: Narodoyv_a Rama (europejski
Kwalifikacji ;
poziom)
Doktor nauk .
(stopien naukowy) 9 poziom i
Doktor filozofii 8 poziom i
(drugi stopien naukowy) P
Magisterskie  studia  drugiego Il
stopnia 7 poziom -1
(drugi cykl)
Llcen_CJackle studia  pierwszego 6 poziom I
stopnia
Poczatkowy stopien . -y
(krotki cykl) 5 poziom kroétki cykl

Opracowanie wlasne

8. Nowa klasyfikacja wyzszych uczelnie

Ukraina. Na Ukrainie wigcej nie bedzie ,,pozioméw akredytacji” wyzszych uczelni.
Przyjete 4 typu wyzszych uczelnie, w tym publicznych i niepublicznych: uniwersytety
(uniwersalne wyzsze uczelnie); instytuty i akademie (branzowe wyzsze uczelnie) i koledze
(gdzie ksztalca fachowcoéw do poziomu miodszego licencjata lub licencjata). Na Ukrainie sg
podane tylko definicje: instytucja szkolnictwa wyzszego, wyzsza wojskowa instytucja
edukacyjna oraz definicja wyzszej uczelni medycznej. Wymienione sg szkoly wyzsze
publiczne i niepubliczne.

Polska. Zgodnie z ustawa z dnia 18 marca 2011 r. o zmianie ustawy Prawo o
szkolnictwie wyzszym, uczelnie majg prawo uzywa¢ w swoich nazwach wyrazow w
zaleznosci od posiadanych uprawnien: uniwersytet, uniwersytet techniczny, uniwersytet
uzupetniony przymiotnikiem w celu okre$lenia profilu — co najmniej 6 uprawnien do
nadawania stopnia naukowego, w tym co najmniej 4 uprawnienia w zakresie nauk objetych
profilem uczelni, politechnika, akademia. Wymienione sa szkoly wyzsze publiczne i
niepubliczne.

W Polsce wymienione takze sa definicje uczelni: uczelnia zawodowa, uczelnia stuzb
panstwowych, uczelnia artystyczna, uczelnia medyczna, uczelnia morska — uczelni¢ publiczna
nadzorowana przez ministra wlasciwego do spraw gospodarki morskiej.

Wedlug ukrainskiej ustawy niema informacji o uczelniach prywatnych. Jedynie
wymieniono jest tymczasowo przesunigta uczelnia wyzsza, tymczasowo przesuni¢ta naukowa
instytucja - to panstwowa, komunalna czy prywatna uczelnia wyzsza albo naukowa instytucja,
ktéra w okresie tymczasowej okupacji albo przeprowadzenia antyterrorystycznej operacji
przyniesiona na terytorium znajdujacyj si¢ pod kontrola ukrainskiej wiadzy.

9. Wojna z plagiatem
Ukraina. Prace naukowe i recenzj¢ oponentéw przed obrong prac doktorskich i
habilitacji beda rozmieszcza¢ si¢ na stronach internetowych wyzszych uczelnie. Obrona
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bedzie otwarta. Kazdy obecny bedzie mégt swobodnie nagrywaé audio i video (wczesniej -
pozwolenie za rozporzadzeniem senatu uczelni). Wszystkie wyzsze uczelnie musza
wprowadzi¢ wewnetrzna kontrole plagiatu wsrod wyktadaczow i studentéw. Do tego czasu ta
wymoga w zaden sposob nie byta okreslona jako obowigzek uczelni. Nie wskazane jakim
kosztem to bedzie realizowane, cho¢by w uczelniach panstwowych.

Polska. Uczelnie od roku akademickiego 2018/2019 begda mialy obowiagzek
sprawdzania pisemnych prac dyplomowych przed egzaminem dyplomowym z
wykorzystaniem Jednolitego Systemu Antyplagiatowego, ktéry bedzie prowadzil minister
wlasciwy do spraw szkolnictwa wyzszego. Dotychczas uczelnie byly zobowigzane do
wykorzystywania istniejgcych na rynku polskim programéw antyplagiatowych do
sprawdzania pisemnych prac dyplomowych przed ich obrong, co generowato znaczne koszty
zwigzane z zakupem i administrowaniem systemu antyplagiatowego.

Nowelizacja ustawy — Prawo o szkolnictwie z dnia 23 czerwca 2016 roku wyzszym
zagwarantowata  uczelniom  nieodptatne  korzystanie z  Jednolitego  Systemu
Antyplagiatowego, co zapewni im kompleksowe wsparcie przy sprawdzaniu prac
dyplomowych pod katem wykrywania plagiatdéw oraz praktycznie bezkosztowa realizacje
obowigzku ustawowego. Stosowanie przez uczelnie Jednolitego Systemu Antyplagiatowego
zapewni rowniez ujednolicenie kryteribw 1 stopnia szczegdlowoSci sprawdzania prac
dyplomowych (Przewodnik po deregulacji odbiurokratyzowanie szkolnictwa wyzszego,
2016).

10. Mobilnos¢ akademicka

Ukraina. Godziny ksztalcenia bedg liczy¢ sie nie w godzinach a w kredytach. Licencjat
powinien nabra¢ od 180 do 240 kredytow, magister od 90 do 120 i tp. Suplement do dyplomu
wedlug wzory europejskiego bedzie miescit dane o ocenie i liczbe kredytoéw z kazdego
przedmiotu.Pozwoli to wspdtpracowaé ukrainskim uczelniom wyzszym zaréwno jak miedzy
soba, tak i z zagranicznymi uczelniami. Studenci i wykladowcy beda mogli si¢ obraniac¢
pracy, kontynuowac¢ nauke lub prace w dowolnej uczelni wyzszej nie tylko na Ukrainie, ale i
w catej Europie.

Studenci samadzielnie beda mogli wyberaé cze$¢ (nie mniej 25%) przedmiotow oraz
przedmiotéw z innych stopni naukowych za uzgodnieniem z dziekanem Iub kierownikiem
dzialu.

Licencjaci przy podjeciu studiow magisterskich mogg samodzielnie wybieraé
specjalnos¢, wtedy, jak za starym systemem mogli tylko kontynuowaé¢ edukacje wedhug tej
samej specjalnos$ci.

11. Tylko zewnetrzne ocenianie przed wstepem do uczelni wyzszej

Ukraina. Od roku 2008 obowigzek sklada¢ zewnetrzne niezalezne ocenianie wiedzy
maturzystow szkot (ZNO) dla podjgcia studidow wyzszych. Pod czas wstgpnego konkursu
kazdy certyfikat ZNO uwazany bedzie nie mniej niz 20% baly koncowej, $wiadectwo
maturalne — nie wiecej niz 10%, miejsca premiowane na olimpiadach ogdlno-ukrainskich i
konkursach — nie wigcej niz 5%, ocena za tworczy konkurs albo fizyczne przygotowanie w
niektorych uczelniach wyzszych — nie wigcej 50%. W roku 2017 do sktadania ZNO
zobowigzani kandydaci na studia magisterskue kierunku Prawa.

Doktadny podziat batow wyznaczaja same uczelni wyzsze, ktorzy nie pozniej niz 15
pazdziernika na swojej stronie internetowej oglaszajgich wraz z zasadami wstgpu na rok
nastepny.
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Podjecie studiow II stopnia odbywa si¢ bez obowigzku skladaé¢ zewnetrzne niezalezne
ocenianie — na zasadach ogoélnych po skladaniu egzaminu wstepnego z dyscyplin
specjalnosci.

Polska. Podstawe przyjecia na studia pierwszego stopnia lub jednolite studia
magisterskie stanowig wyniki egzaminu maturalnego. Senat uczelni ustala w trybie
okreslonym jakie wyniki egzaminu maturalnego stanowia podstawe przyjecia na
studia.Uczelnia moze przeprowadzi¢ dodatkowe egzaminy wstepne, w przypadku
koniecznosci sprawdzenia réznych uzdolnien, wymienionych w ustawie, do podejmowania
studiow na danych kierunkach niesprawdzanych w trybie egzaminu maturalnego albo gdy
kandydat na studia posiada §wiadectwo dojrzatosci uzyskane za granica. Egzaminy te nie
moga dotyczy¢ przedmiotéw objetych egzaminem maturalnym.

Studia w uczelni sg prowadzone w ramach kierunku studiow.Przyjecie studenta na
okreslony kierunek studiéw nastepuje nie podzniej niz po uplywie pierwszego roku studiow.
Kierunek studiéw moze by¢ prowadzony przez podstawowsg jednostke organizacyjng uczelni
albo tacznie przez kilka takich jednostek.

Kandydat na studia stacjonarne w uczelni publicznej lub student przenoszacy si¢ z
innej uczelni jest obowigzany do ztozenia o$wiadczenia o kontynuowaniu Iub ukonczeniu
studiow na innych kierunkach studiow stacjonarnych w uczelni publiczne;.

Bardzo r6zni Ukraing od Polski to Ze za rozporzadzeniem Kabinetu Ministrow od roku
2008 i dalej w ustawie O szkolnictwie wyzszym roku 2016 z poprawkami podjecie studiow
wyzszych na Ukrainie kandydaci na studia wyzsze musza zdawaé okreSlone przez
Ministerstwo Edukacji i Nauku na nastepny rok szkolny egzaminy w placéwkach
ukrainskiego Centrum ceny jakosci ksztatcenia (Ukrainski Centrum Oceny Jakosci Edukacji,
2005). Kazdy rok obowigzkowy egzamin z jezyka ukrainskiego (jako gltowny egzamin
podstawowy ) 1 jeszcze 2 inne egzaminy. Kazdego roku podstawowe przedmioty
egzamenacyjne zmieniajg uczelni wedtug oferowanych specjalnosci /kierunkéw studia. Oraz
kazdego roku zmienia si¢ ilo$¢ baléw (punktow), ktére musi nabra¢ kandydat na studia zeby
podjac¢ studia bezptatne. Jesli kandydat uzyskat mniej balow z kazdego egzaminu niz przyjete
— kandydat w ogole traci prawo sktada¢ dokumenty na studia wyzsze. Ten system pozwolit
zapehi¢ przejzysty sposob podjecia studiow bezptatnych. Kandydaci innych panstw powinni
tez sktada¢ ZNO i moga wybiera¢ si¢ na studia ptatne. Od roku 2014 obowiazek sktada¢ ZNO
i dla kandydatéw na tryb zaoczny. Na rok szkolny 2017/2018 beda zdawali ZNO 1 kandydaci
na II stopien kierunku Prawo.

12. Konkurencyjny system bezptatnych miejsc na studia

Ukraina. Z roku 2016 dziata mechanizm elektronicznego wstepu do uniwersytetow i
automatycznego rozmieszczenia informacji o iloSci bezptatnych miejsc na obrang specjalno$é
studiow. Abiturienci juz na etapie sktadania ZNO wybieraja specjalizacje i uniwersytet, w
ktérym chcg podja¢ studia. Wedlug wynikéw ZNO przez specjalny program System
informacyjny Konkurs(System informacyjny Konkurs, 2016) bedzie wygenerowany ranking
kandydatow na studia. Ci ktorzy otrzymali najwigksza liczbe punktéw dostaja si¢ na
bezptatne miejsce w tej uczelni, o ktorej zadeklsrowali przy dokonaniu wyboru pod czas
rejestracji. W taki sposob, odpowiednio do zainteresowania abiturientéw automatycznie beda
rankingi specjalnosci i uczeln wyzszych. Uniwersytety dla otrzymania bezptatnego miejsca
beda mogli walczy¢ nie za przychylno$¢ ministerstwa, jak byto do roku 2016, a za
przychylno$¢ abiturientéw. Uczelni wyzsze dla ulgowej kategorii kandydatow na studia na
kazda specjalno$¢ otrzymuja 5% bezptatnych miejsc od Ministerstwa Edukacji i Nauki
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Ukrainy.

Polska. W Polsce podstawg przyjecia na studia pierwszego stopnia lub jednolite studia
magisterskie stanowia wyniki egzaminu maturalnego. Senat uczelni ustala w trybie
okreslonym jakie wyniki egzaminu maturalnego stanowig podstawe przyjecia na studia.
Uczelnia moze przeprowadzi¢ dodatkowe egzaminy wstepne, tylko w przypadku
koniecznosci sprawdzeniakonkretnych uzdolnien lub gdy osoba ubiegajaca si¢ o przyjecie na
studia posiada $wiadectwo dojrzato$ci uzyskane za granica. Niema systemy ZNO jak na
Ukrainie.

13. Stypendia na poziomie socjalnego minimum

Ukraina. Stypendia wyptacane bedg w rozmiarze nie nizszym za minimum socjalne.
Na poczatku wszystkim studentom bedzie wyptaca¢ sie¢ 2/3 od wysokosci minimumu
socjalnego. Wysoko$¢ minimumu socjalnego od 01.01.2017r. wynosi 1600 hrywen = 242,42
zt, przy kursie 6,60 hrywen za 1zt. minimumu socjalnego (Ministerstwo Polityki Spotecznej o
minimum cocjalny, 2016). Po sktadaniu pierwszej sesji stypendium otrzymuja 2/3
najlepszych studentéw kazdego roku studidow zgodnie z rankingiem i za wyznaczonym przez
Uriad ukrainski grafikiem.

Polska. Student moze ubiega¢ si¢ o pomoc materialng ze $rodkow przeznaczonych na
ten cel w budzecie panstwa w formie:1) stypendium socjalnego, 2) stypendium specjalnego
dla 0s6b niepetnosprawnych, 3) stypendium rektora dla najlepszych studentéw, 4) stypendium
ministra za wybitne osiagniecia. Student moze ubiegaé si¢ z wnioskiem o stypendium u
Rektora uczelni.

Wysokos¢ minimumu socjalnego w Polsce 1066,99 zt (7040,13 ukrainskich hrn), dane
na marc miesigc 2015r. (Minimum socjalne w marcu 2015 r., 2015).

14. Panstwowe finansowanie nauki

Ukraina. Do 2018 roku panstwo ma zapewni¢ celowe gwarantowane wsparcie
finansowanie badan naukowych w uniwersytetach, jakie otrzymaja status narodowego lub
badawczego. Do tego czasu praktycznie wszystkie sparcia odbywali si¢ tylko jesli panstwo
ma dostepne $rodki w budzecie, tzw. «za zasadg ostatecznoSci» (Koncepcyjny model
finansowania uczelnie wyzszych przez panstwo za wynikami dziatalnosci, 2016). Edukacja i
ksztatcenie od czasu niepodteglosci panstwa nigdy nie byta realnym priorytetem panstwa,
choczaz kazdy kandydata na deputata w Werchowng Rad¢ w swoim programu wyborczym
obiecywat podnie$¢ edukacje na wysoki poziom. Przy polaczeniu matych uczeln z duzymi
ostatni zadnych gwarancje i wsparcia finansowego z zadnych Zrddel nie otrzymywaly.Z
jednej strony to byt legalny administracyjny sposob cigé mniejsze uczelnie, a z drugiej strony
— wzmacnia¢ uczelni regionalne. Ten proces dos¢ dyskusyjny ale bedzie trwat i dalej (Opinia
ekspertow: Czy nalezy potaczaé uniwersytety w regionach?, 2016).

Polska. W Polsce od roku 2017 przewidziane uruchamianie programéw, ktore beda
wspiera¢ uczelnie rozwijajace sie¢ w kierunku projakosciowym przez $rodki europejskie.
Ministerstwo EiSW pragnie podnies¢ jako$¢ ksztalcenia, powigzaé proces badawczy z
dydaktyka i umigdzynarodowi¢ polskie uczelnie. Miinisterstwo obiecuje zwickszenie dotacji
0 103 proc. przez minimum pi¢¢ lat ze srodkow wilasnych - dla mniejszych uczelni, ktore
zdecydujg si¢ polaczy¢ z innymi duzymi.

Bedzie zmiejszona stala przeniesienia, inaczej dziedziczenia, ktora dzi§ wynosi 65
proc. To oznacza, ze uczelnia niezaleznie od tego, co robi, z roku na rok otrzymuje 65 proc.
dotacji dziedziczy, co powoduje ogromna inercj¢ we wprowadzaniu zmian. Dlatego bedzie
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zmniejszona czg¢$¢ dziedziczenia do 50 proc. Pozostate 50 proc. dotacji budzetowej bedzie
zalezalo od tego, kogo uczelnia ksztalci, jakie badania naukowe prowadzi i czy jest
wystarczajaco miedzynarodowa. W perspektywie czasowej jeSli uczelniom w koncu
masowos¢ przestanie si¢ oplacac i zaczng wigzaé proces dydaktyczny z badaniami i bedzie
premiowana rowniez kategorie naukowa uczelni. Tam, gdzie bedzie najwyzszy poziom badan
naukowych, bedzie wicksze finansowanie (Zmiany w finansowaniu uczelni. Premie za
mniejszg liczbe studentow i taczenie si¢ uczelni?, 2016).

15. Glowny jezyk ksztalcenia — ukrainski, ale s3 mozliwo$ci prowadzenia ksztatcenia
w innych jezykach

Ukraina. Na Ukrainie jezykiem ksztalcenia jest jezyk ukrainski. Dla podwyzszenia
umiedzynarodowenia akademickiej mobilno$ci uczelnia wyzsza moze czg§¢ dyscyplin
zapewnia¢ w jezyku angielskim Iub innym jezyku obcym. Uczelnia przyjmujaca na studia
cudzoziemcow organizuje dla tych osob zajecia z jezyka ukrainskiego. Na rzadanie studentow
uczelnia wyzsza morze da¢ im mozliwo$¢ nauczania j¢zyka mniejszo$ci narodowej w takim
zakresie, jaki daje mozliwo$¢ zatrudnienia w zawodzie Zzeby postugiwaé tym jezykiem.

Polska. Wyktady w uczelni sg otwarte, jezeli jej statut nie stanowi inaczej. Zajecia
dydaktyczne w uczelni oraz sprawdziany wiedzy lub umiejetnosci, a takze egzaminy
dyplomowe, moga by¢ prowadzone w jezyku obcym w zakresie i na warunkach okre§lonych
w regulaminie studidow. W jezyku obcym moga by¢ rowniez prowadzone przygotowywanie
pracy dyplomowej. Uczelnia przyjmujgca na studia cudzoziemcoOw organizuje dla tych oséb
zajecia z jezyka polskiego. Zajecia dydaktyczne na studiach mogg by¢ prowadzone takze z
wykorzystaniem metod i technik ksztalcenia na odleglosé.

Wykorzystanie metod 1 technik ksztalcenia na odlegto$¢ w ukrainskim prawie
zaznaczono jak forma dystancyjna.Uczelnia posiada prawo zmienia¢ inne formy ksztatcenia
oraz formy zaje¢ dydakycznych czego nie bylo okre§lono dawnie;.

16. Tymczasowo przeniesione wyzsze edukacyjne zaktady

Ukraina. Tymczasowo przemieszczone wyzsze uczelnie zachowuja status narodowych.
Waznos¢ certyfikatow akredytacyjnych tymczasowo przeniesionych wyzszych uczelni,
tymczasowo przeniesionych organizacji badawczych na prowadzenie dziatalnosci
edukacyjnej w sferze edukacji wyzszej kontynuuje si¢ na okres przeprowadzenia operacji
antyterrorystycznej, ale nie dluzej jak na 5 lat z dnia zakonczenia terminu wazno$ci
odpowiednich certyfikatow akredytacyjnych.

Polska. Brak informacji o przemieszczonych wyzszych uczelniach. Natomiast miesci
si¢ informacja o przypadku utworzenia zamiejscowej jednostki organizacyjnej uczelni
glownej, w wyniku podziatu podstawowej jednostki organizacyjnej uczelni, zamiejscowa
jednostka organizacyjna moze uzyska¢ uprawnienie do prowadzenia studiow na okreslonym
kierunku, poziomie i profilu ksztalcenia, zgodnie z art. 11. Przepiséw ust. 3a i 3b nie stosuje
si¢ w przypadku zmiany struktury organizacyjnej uczelni w wyniku potaczenia uczelni.

17. Nowi uczestnicy procesu edukacyjnego na uczelniach

Ukraina. Zgodnie z art.52 prowadzi¢ wyktady na uczelni wyzszej moze fachowiec z
przedsigbiorstwa czy organizacji. Wiadza uczelni moze zrezygnowaé z wyktadowcey, ktory
posiada tytul i stopien naukowy na rze¢ fachowca.

Polska. Pracownikami uczelni sg nauczyciele akademiccy oraz pracownicy niebedacy
nauczycielami akademickimi, dyplomowani bibliotekarze oraz dyplomowani pracownicy
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dokumentacji i informacji naukowe;j.

Na Ukrainie dyplomowani bibliotekarze oraz dyplomowani pracownicy dokumentacji i
informacji naukowej sate osoby ktorzy pracujag w bibliotekach specjalnego typu: Narodowa
Akademia Nauk, biblioteki uczelnie badawczych oraz naukowo-badawczych, badawczych
instytucji i organizacii. Za rozporzadzeniem uczelni wyzszej wymienione spesjali§ci moga
dosta¢ na stanowisko nauczyciela akademickiego.

18. Wspotpraca miedzynarodowa

Ukraina. W celu rozwoju wspolpracy miedzynarodowej w sferze edukacji wyzszej i
integracji systemy edukacji wyzszej do Swiatowej przestrzeni edukacyjnej, panstwo sprzyja
(art. 74):wprowadzeniu mechanizmu gwarancji jakosci edukacji wyzszej na rze¢ harmonizacji
systemow oceniania jakosci edukacji wyzszej na Ukrainie z Europejska przestrzenia edukacji
wyzszej;ustaleniu Narodowych Ram Kwalifikacji z Europejskimi ramami kwalifikacji dla
zabezpieczenia akademickiej i zawodowej mobilno$ci oraz nauczania przez cale zycie.

Polska. Polska dotrzymuje si¢ polityki migdzynarodowej wspotpracy w zakresie
edukacji wyzszej od momentu wigczenia do Unii Europejskie;.

19. Gtowne $ciezki wspotpracy migdzynarodowe;j

Ukraina. W kierunku edukacji wyzszej dozwolono (art75):

stworzenie wspolnych rogramow ksztalcenia i planéw nauczania z zagranicznymi
uczelniami wyzszymi, placowkami i organizacjami naukowymi;

zaproszenie nauczyciele akademickich, pracownikow niebedacy nauczycielami
akademickimi, naukowych pracownikdéw zagranicznych z uczelnie wyzszych dla udziatu ich
w pracy naukowo-pedagogicznej i naukowej w wyzszych uczelniach na Ukrainie.

Polska. Uczelnia ma w szczegdlnosci prawo na podstawie umowy utworzy¢ centrum
naukowe z innymi uczelniami, instytutami naukowymi Polskiej Akademii Nauk oraz
instytutami badawczymi, w tym rowniez z zagranicznymi jednostkami naukowymi i
instytutami mi¢dzynarodowymi prowadzacymi dziatalno$¢ naukowo-badawcza. Uczelnia
moze tworzy¢, podstawowe jednostki lub filii wspdlne takze z innymi podmiotami, w
szczegodlnosci z instytucjami naukowymi. Utworzenie za granica zamiejscowej jednostki
organizacyjnej uczelni wymaga pozwolenia ministra wlasciwego do spraw szkolnictwa
wyzszego, wydanego w drodze decyzji administracyjnej, po uzyskaniu pozytywnej opinii
ministra wiasciwego do spraw zagranicznych.

Uczelnie zagraniczne moga tworzy¢ uczelnie i filie z siedzibg na obszarze
Rzeczypospolitej Polskiej, po uzyskaniu zgody ministra wlasciwego do spraw szkolnictwa
wyzszego, wydanej po zasiggnigciu opinii ministra wiasciwego do spraw zagranicznych i
Komisji (art.85).

Podsumowanie

Wspoldziatanie Ukrainy z Polska w sferze edukacji zacze¢lo si¢ od 2 lipca 2001 r. na
podstawie tych Umow migdzy Polska a Ukraing. Od tego czasu dokonywana jest wymiana
studentéw, doktorantdow, naukowcoéw i pedagogow, a takze odbywa si¢ bezposrednia
wspotpraca miedzy szkotami wyzszymi. Obecny kryzys na Ukrainie w tym, i w szkolnictwie
wyzszym — to wynik bezczynno$ci w latach popszednich i1 odsungcia opracowania pytan
edukacji na czas «kiedy bedzie mozliwosé».Po wejsciu w zycie na koncu roku 2016 na
Ukrainie nowelizowanej ustawy O szkolnictwie wyzszym nadajewiecej mozliwosci
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uczelniom wyzszym, nauczycielom i badawcom. Przybliza ukrainskie szkolnictwo wyzsze do
europejskiego. Pozwoli to takze zmieni¢ sytuacje, kiedy dzisiejsi absolwenci slysza od
pierwszego pracodawcy ,,zapomnij o wszystkim, czego si¢ uczyle§ w uniwersytecie, zaraz my
ciebie nauczymy zawodu”. Duzo tatwiej bedzie studentom stara¢ si¢ o wyjazdach na uczelni
zagraniczne.Dlatego zeby wigkszo$¢ wymienionych zadan przez ukrainskie Ministerstwo
udato si¢ do zrealizowania, ekspertom z wprowadzania zmian trzeba bardziej dokladnie
przeprowadzi¢ badania w kierunku sprawdzenia wszyskiego co bylo juz zrealizowane w
szkolnictwie wyzszym praktycznie zeby dalej dokonywac¢ zmian w oparciu o doswiadczenie
polskich koleg. Do czasu obecnego procesem wspotpracy z polskimi uczelniami zajmowali
si¢ spotecznie aktywni przedstawiciele spotecznosci akademickiej, ktorzy znaja mentalnos¢,
tradycje akademickie Polski, méwig po polsku i zaangazowane sg w polskim kontek$cie. To
tzeba rozwija¢. Wiele zalezy od kierownictwa na réznych poziomach. Pytanie, czy tak
naprawde¢ oni wspieraja pragnienia nauczycieli i studentdw. Zrozumienie i wspdlna wizja
kierownikéw i1 pracownikoéw sg bardzo wazne.
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Introduction

An Adaptive design was firstly spoken about in the U.S. at the end of 2010. For the
first time the term was coined by Ethan Marcotte in the article “ Responsive Web Design “
("Responsive Web Design™) in May 2010 and later, in 2011, he released an eponymous book
(Ethan Marcotte, 2011; Ethan Marcotte, 2012). In our country this trend was responded in the
same year. However, the term "responsive web design" did not survive and we use an
inaccurate translation of the original term — responsive web design. This design is tied to the
functionality of the website and is completely dependent on it. It doesn’t extend the
functionality of the site, but it is only adapted for the mobile device.

The Responsive Design is Today's ""Must Have' in the Web

The leading foreign media and news sources have already made the transition to the
adaptive layout of the website: among them there are Forbes.com, The Boston Globe, The
Time, Mashable, TechCrunch, The Next Web, Gizmodo. Common sites for all types of users
and developers of corporate, educational and entertainment pages are also created. Nowadays,
there are adaptive websites not only of Harvard, Starbucks, Sony, but many others, including
Ukrainian ones.

It seems that several years have passed and this technology is easily monetized. So, in
the documentation for users on the creative mobile versions of Google sites the developers are
encouraged to use the cutting-edge technologies and to implement the responsive web design.

It’s also worth taking into account the promotion, because the sites are optimized for
the mobile devices and they are ranked higher in the mobile search. This means that a website
with this design will be placed higher in the mobile search results, as it is specially adapted for
tablets and smartphones. When you navigate to any website from the search results page,
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Google makes a note that this website may not be the best choice for that search. Thus, we can
conclude that if your website is not responsive, the chance to find it is reduced.

Here are some examples of statistics usage on the mobile devices. In 2012, the tablet
sales exceeded the total sales of computers and laptops. The number of smartphone users
worldwide exceeded 1.5 billion by the end of 2013. It is projected that at least 83 million
wearable gadgets for business usage will be spent in 2021 and the amount of revenue from the
supplies will exceed 14 billion. (Computer Digest, 2016).

In October 2016, an event, being expected for a long time, occurred — the amount of
users, having an access to a global network from mobile devices, for the first time exceeded
the number of students, attending it from a desktop. This information is led by the
independent statistics of the Agency StatCounter as by the end of September 2016 51.3% of
Internet users came from mobiles and tablets and only 48.7 per cent have done this with the
desktop computers or laptops (StatCounter Global Stats, 2016).

Despite the rapid growth in the number of mobile devices in the markets of the
developed countries, the majority of people still prefer a traditional PC or laptops. In the U.S.
there are 58% of those ones and in the UK there are 55.6 per cent of them. Greater availability
of mobile devices for users plays a dominant role for markets in the developing countries. For
example, in India there are 75% of users coming to the Internet, do it either from their
smartphones or tablets. While in Europe mobile devices are preferable not everywhere, for
example, in Poland (60,4%) and in Ukraine, the share of mobile users among the regular
Internet users was 44%. (Business Censor, 2016).

In tables 1 and 2 the following data on Internet users in Poland and Ukraine is
presented respectively (Internet Live Stats, 2016).

Table 1
Poland Internet Users
Year Intern*e*t Penetration Total Non-Users 1Y User | 1Y User Populatio
Users (% of Pop) Population (Internetless) Change Change n Change
2016" 27,922,152 724 % 38,593,161 10,671,009 25% 670,522 -0.05 %
2015" 27,251,630 70.6 % 38,611,794 11,360,164 6 % 1,530,727 -0.02 %
2014 25,720,903 66.6 % 38,619,974 12,899,071 6 % 1,449,360 0%
(Internet Live Stats, 2016)
Total Internet Users in Poland (2016") - 27,922,152
— Share of Poland Population:72.4 %(penetration)
— Total Population:38,593,161
— Share of the World Internet Users:0.8 %
— Internet Users in the World: 3,424,971,237
Table 2
Ukraine Internet Users
Penetration Total Non-Users 1Y User 1Y User | Population

Year Internet Users (% of Pop) | Population | (Internetless) | Change Change Change

2016" | 19,678,089 44.1% 44,624,373 | 24,946,284 0.4 % 68,947 -0.44 %
2015" | 19,609,142 43.7% 44,823,765 | 25,214,623 0.4 % 78,058 -0.4 %
2014 19,531,084 43.4 % 45,002,497 | 25,471,413 55% 1,013,347 -0.36 %

(Internet Live Stats, 2016)
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Total Internet Users in Ukraine (20167 - 19,678,089
— Share of Ukraine Population: 44.1 %(penetration)
— Total Population: 44,624,373

— Share of the World Internet Users: 0.6 %

— Internet Users in the World: 3,424,971,237

“estimate for July 1, 2016
" Internet User -an individual who can have an access to the Internet at home, via any
device type and connection.
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Fig. 1. Global Mobile Data Traffic Drivers (Content-Review.com, 2015)

According to forecasts of Cisco, in the period from 2014 to 2019 the growth in the
global mobile data traffic will be three times ahead of the growth rate of the fixed traffic.
Among the trends, determining the growth of mobile data, the following ones are included:

— The growing number of mobile users. By 2019 their number will reach 5.2 billion
(2014 — $ 4.3 billion). In 2014, nearly 59% of the world population, amounting to 7.2 billion
people, used mobile phones. By 2019 there will be more than 69% of them (despite the fact
that the global population will reach 7.6 billion people).

— Increase of the number of mobile connections. By 2019 the number of devices and
connections, ready to establish mobile connections will reach 11.5 billion (8.3 billion of
personal mobile devices and 3.2 billion of machine-to-machine connections), while in 2014
this figure was 7.4 billion.

— Increase of mobile speed. By 2019, the average transmission speed in mobile
networks worldwide will grow by 2.4 times and reach to 4.0 Mbit/s (indicator 2014 — $ 1.7
Mbps).

— The growth of mobile video transmission. By 2019, mobile video will constitute
72% of the global mobile traffic (indicator 2014 — 55%)).
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However, in connection with the development of new, modern methods of data
transmission for mobile networks, these indicators can be increased several times due to the
commissioning of 4G LTE.

"Long-term evolution” redirects here. For the biological concept, see Evolution and E.
coli long-term evolution. In telecommunication, Long-Term Evolution (LTE) is a standard for
the high-speed wireless communication for mobile phones and data terminals, based on the
GSM/EDGE and UMTS/HSPA technologies.

The LTE specification provides downlink peak rates of 300 Mbit/s, uplink peak rates of
75 Mbit/s and QoS provisions permitting a transfer latency of less than 5 ms in the radio
access network. LTE has the ability to manage fast-moving mobiles and supports multi-cast
and broadcast streams. LTE supports scalable carrier bandwidths, from 1.4 MHz to 20 MHz
and supports both frequency division duplexing and time-division duplexing (Wikipedia, the
Free Encyclopaedia, 2017).

In practice, web masters face a dilemma: what is more justified — mobile website or
responsive design in time, as users do not distinguish between the mobile version and the
responsive design, they are only interested in the consistency and simplicity of the site usage.

It is not safe to say what is better and more efficient: mobile version or adaptive design.
The whole point is in the accessibility features and site content for mobile users.

When optimizing a website for the mobile devices, the experts recommend to treat
mobile users as the brand to other potential customers. Mobile users behave differently and
require a totally different approach (Shanelle Mullin, 2014). "Analyse the behaviour of mobile
users in Google Analytics, what pages they visit, what devices come to the site and where
from, the bounce rate, conversion, searches and other available metrics. Every detail matters,
a meticulous analysis will show how and where to improve the user experience: to change the
format of the text, add the call button, any other improvement can blow up the conversion".
Although differences of mobile and desktop traffic are obvious, it can be distinguished by the
following General trends:

1. Purposes. Mobile users have specific purposes. Desktop users mostly browse the
web, sitting at home or in the office, having enough amount of time. They simultaneously
listen to music, check social media feeds, and move from site to site, while a mobile user does
not have any time. The user's decision depends largely on the format of information
presentation, logic of the registration process, navigation, and simplicity of the goal
achievement.

2. Distractions. When users browse the desktop sites, they sit at a working desk, they
are in the office or at home, it is more comfortable and stable setting, without many factors of
distraction inherent in mobile user experience.

When the user browses the website from mobile, the situation changes in seconds —
street, shop, car, office, phone call, meeting a friend. These distractions entice a user to find
the required information faster. The attention span of mobile user reduces. Therefore:

— itis important to reduce the number of distractions on the site;

— itis important to lead the user to the destination as quickly as possible, reducing the

number of steps.

3. Behaviour. Desktop and mobile users behave on the site in different ways. As
practice shows, the mobile versions have higher bounce rate, less time on the site, a smaller
depth of view.

The question arises: if the mobile users behave differently, why do we try to attract
them in the same ways that are working on the desktop version of the website?
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Adaptive design is a compromise solution. It's still better than the standard version of
the site you need to zoom and scroll. But it's irrelevant to optimize the user experience on
mobile devices. In fact, the responsive design creates a beautiful picture of the site on mobile
devices, but it does not solve specific problems of the user. By itself, the responsive design
does not mean any high-quality user experience. It is not worth thinking that the site is
optimized for mobile experience after making an adaptive layout.

Mobile versions of sites and mobile apps, specially designed for different mobile
devices also solve the problem with the viewing of the website, but have the following
drawbacks:

1. For each type of operating system, it is necessary to have its application (version) of
the site. It requires the additional resources, both time and money.

2. Need to download the application. In order to use the application, users need to
download it. It requires some additional effort from the users, and many of them won’t do it
unless they are not sure exactly what application they need and they plan to use it regularly.

3. The traffic division. From the point of view of the website promotion mobile
application is not convenient because it separates the traffic into the website traffic and the
application traffic that will look like less traffic to the site.

4. The need to integrate the website materials. In case of mobile application, you need
to synchronize the website with the app (additional resources), or to do the double work to fill
the website and application materials.

Unlike the mobile applications, the responsive design is one site address, one design,
one management system and the content of the site.

Of course, the responsive design also has its disadvantages, the main of which is the
relative novelty of the technology and, as a consequence, the lack of good professionals and
knowledge on designing adaptive websites.

So, let's formulate the main principles of the adaptive design:

—Design for mobile devices from the earliest stages (mobile first). This is an approach,
in which the design service begins with a mobile version and not the version for the large
screens, as it was done everywhere previously. At this stage, designers strive to properly
convey the meaning and the basic ideas of using a small screen and only one column. The
contents if necessary are made short by removing the secondary information blocks and
leaving the most important ones.

—Flexible layout based on a grid (flexible grid-based layout), in which the value of the
width size of the parent element (elements) is set in percentage in relation to the resolution of
the monitor. Modular grid page is an invisible "skeleton" of design, horizontal and vertical
guides that help to direct and coordinate individual elements of the composition. To generate
a modular grid they typically use so-called css-frameworks that are created to simplify the
coder, page, speed of development and eliminating the highest possible number of errors for
the layout.

—The use of flexible (rubber) images (flexible images). All images should be scaled,
basing on the maximum allowable width. Optimum is displaying them in a full size. When the
user changes the browser window size less than the image, it is automatically resized to fit the
width of the browser window better.

—Work with media queries (media queries), CSS3 rules that are assigned as attributes
when you call other rules from the style sheet, basing on the output device options, such as
type, width and height of the browser window, resolution, orientation in space.
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—To apply a gradual improvement (eng. progressive enhancement). The idea is that
you firstly create a simple layout of a document, which is correctly displayed even in the
simplest browsers. Then styles are added, interactivity, etc., using cascading style sheets,
JavaScript, SVG, Flash, and everything else that you can insert into the page.

Most multi-device layout patterns for the Web are designed to rearrange page elements
within a visible browser window. Off canvas multi-device layouts, on the other hand, use the
space outside a browser’s viewport to hide the secondary elements until people need them.

Next, we’ll examine the basic types of adaptive page layouts, which have spread on the
Internet over the past five years (Luke Wroblewski, 2012).

A tall scrolling list (“Rubber”). Easy to implement and obvious for the user type of
content presentation. The main blocks are compressed to the width of the screen of the mobile
device, if it is impossible, they are rearranged to form one long strip. This layout is very
simple to implement with the adaptive CSS frameworks such as Twitter Bootstrap. (see

TT L]
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Fig. 2 ""Rubber' Off Canvas (Wroblewski, 2012)

Footer Nav & Off Canvas Column ("Transfer of Units"). The obvious way for the
multi-column website: when you reduce the width of the screen, additional units (sidebars) are
transferred to the lower part of the layout. On the large screens, this pattern looks like a pretty
typical Web page layout: primary navigation on the top, a left-hand column with some
supporting information and a main content area in the middle. As you can see in the figure
below, however, the layout is adapted to varying screen sizes in two important ways.
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Fig. 3 Footer Nav & Off Canvas Column (Wroblewski, 2012)

Off Canvas Column & Nav ("Switching layouts™). This pattern also uses a top
navigation and two-column layout on the large screens but, as the Fig.4 illustrates, it’s adapted
to the smaller device widths a little bit differently. This method is the most convenient while
reading a website from different devices: for each screen resolution a separate layout is
developed. The method is time-consuming, and therefore less popular than the previous two
ones. As screen size decreases in this pattern, the navigation menu moves off canvas above
the content of the page. Once again, a link appears that allows you to smoothly slide the
navigation on the screen when needed. Though this time the menu appears from the top.
While it still provides a quick access to navigation, the lack of options at the end of a content
page can leave people hanging on mobile devices.

The supporting column of the content in this layout also moves off canvas but to the
left instead of the top. So we have two off canvas elements when dealing with the smaller
devices widths - both accessible through links.

Fig. 4. Off Canvas Column & Nav (Wroblewski, 2012)
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Two Columns Off Canvas. On wide screens this pattern is a standard three-column
layout. As the screen size decreases, one by one the columns are moved off canvas as the
illustration below shows. It’s a very simple way which is suitable for simple sites. It is
achieved by basic scaling of images and typography. It is not very flexible.

and

Fig. 5. Two Columns Off Canvas (Wroblewski, 2012)

Vertical/Horizontal Off Canvas. Clearly, this approach works best of all on the wide
screens. But can we make it adapt elegantly to the narrowing screen sizes as well? Enter the
vertical/horizontal off canvas pattern. On the wide screens, the content sections are stacked
vertically and you can scroll down to make your way through them. On the narrow screens,
the vertical layout is flipped by 90 degrees. All the content sections after the first one are
moved off canvas to the right as the Fig.6 shows.

Fig. 6. “Panel” Off Canvas Layouts (Wroblewski, 2012)

It should be noted that the above models are not universal solutions for every project of
the website development. It is necessary to choose the most suitable one, taking into account
the needs and possibilities of the method. Even if the rearranging page elements are successful
from the point of view of design, this may not be enough. The responsive design will be
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useful for a project only if its pages retain the maximum function and the logical completeness
in all screen resolutions.

When the page elements fall into new locations, the user's reaction may be very
different from that for which this page was thought. That is why the joint work of the designer
and developer is so important to make sure that, at all screen resolutions, after the
transformation of the page it is preserved as the page functionality and ease of use.

Many developers, while creating websites, appeal to popular frameworks (e.g.
Bootstrap). Of course, such tools can be very useful and significantly reduce the development
of time. But at the same time, it’s necessary to consider how the popular structure will work
with the content and functionality of specific site, not how it works in general.

In such cases it is useful to conduct the usability testing for the website design. For the
responsive design it is advisable to test it on different platforms. It is quite difficult to create a
website that will be the most comfortable for the normal screens, but it’s more difficult to
develop a website that will be equally comfortable in the transformation of its elements in
different sizes and screen orientations. The same design element that works like the
clockwork in the ordinary resolution, may work horribly on a smartphone, and Vice versa.

The content is also one of the key aspects of the responsive design’s successful use. On
the same screen the text content of the page is usually entirely visible without using the scroll,
in comparison with the small screen of a smartphone. And working on the big screen, users do
not immediately see what they need, they can easily examine the whole page to find what they
want. Smartphone users have to endlessly scroll the screen until they find what they are
interested in. Well-structured, the information content of the page helps users to search more
efficiently.

The performance issue can be a negative factor for a site with the responsive design.
The fact is that the server gives out the same amount of code for all host devices, regardless of
whether all the amount of code is used in the design of the layout or not. The selection of the
desired layout is already on the client side. In other words, each device (phone, tablet or
computer) gets the full page code intended for all devices at once and takes from it what it
needs.

The 4-inch smartphone receives the same code and the 24-inch desktop monitor. It may
reduce the performance of the smartphone if you use a slow Internet connection. That's why
some sites with the responsive design use special requests of the hosting server to determine
the device that made the request and send only the part of HTML code, which is designed
exactly for this type of the device.

To truly test the usability of a responsive design of the website, it is not enough to test
its design solution in a comfortable environment office only when it is having a high-speed
connection. You need to go with a smartphone out in the street, test it between tall buildings,
go on nature, and carry out tests in the interior conference rooms or basements, in the areas
with the unstable connection to see how the website will be loaded in such circumstances. The
purpose of a good responsive design is to give the equivalent access to information, regardless
of any device. We should remember that the smartphone user won’t have the same
functionality as the desktop user, if the load time is unbearably long.

Conclusions and Suggestions

The conclusions are very simple. The number of people using mobile devices is more
than ever, and it will only grow. More than half of the population subscribed to mobile
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Internet services, and by the end of 2020 this figure will be increased by another billion
people.

But, as it has been already mentioned, simple media queries, flexible grids and images
are not enough to ensure the best user experience. An open mind and a flexible approach in
tandem with the Internet development will be required from designers currently and later.

The responsive design is more than just a fine tuning of the layout. It is a complete
rethinking of how to present the content. It is much more difficult to determine the correct
feed of the desired content to the right user, right device and at the right time.
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Introduction

In recent decades, human activities have created and given wide currency to the notion
of virtual reality. That was largely due to the rapid development of computer technology.
Nowadays, electronic network is a complete synthesis of modern global trends of social and
cultural life. In that synthesis, many problems of the modern and future social development
manifest themselves. With the advent of the Internet, a new information environment appears.
In that medium, information is formed, copied and transmitted almost instantly.

At present, the issue is becoming ever more relevant of the conceptualization of the
current state of culture and the distinctive features of human existence in a culture that is
being transformed under the influence of the development of computer technology. The
constant increase in the level of use of information technology, which is characteristic of the
present stage of the culture development, is accompanied by the emergence of new forms of
social and cultural life of society.

The constant increase in the level of use of information technology

Exploring this subject, we come across the analysis of culture primarily in the scholarly
papers by A. Comte, M. Weber and E. Durkheim. Among the Ukrainian authors, who have
been developing those issues in the recent decades, A.Goncharenko, V. Paviov,
E. Bystrytskyi, O. Semashko and others are worth noting.

The level of virtual culture studies is quite ambiguous, because, on the one hand, many
scholars have been investigating this subject for quite a long time now. Such a conclusion can
be made from studying the papers by leading foreign authors such as D. Bell, P. Bourdieu,
E. Hall, C.Shannon, R.Porter, A. Toffler, who offer analyses that shed light on
communicative processes of the information society.

Despite a fairly large number of scholarly papers, an analysis of the scientific sources
proves that the virtual communication is constantly changing and sometimes displacing other
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forms of communication, so tracking the latest developments cannot lose practical relevance.
The latter point is especially true of the characteristics of the general culture, which is
fundamentally affected by the dynamic virtual culture in the process of virtual integration.

As a subject of sociological analysis, culture is a whole of structures and processes
related to the functioning of society at different levels of its development, to the social
behavior monitoring system. As a social phenomenon, culture is a complex phenomenon. It is
integrated into various spheres of human activity. Hence we have the ambiguity of the culture
itself, its logical structure, the essence of its forms (Gorodyanenko, 2008).

P. Sorokin described the culture as a system of values, by means of which the society
integrates itself, supports the functioning and the interrelation of its institutions (Sorokin,
1992). He also stressed that any group has a culture. Moreover, in his opinion, neither a social
group nor an individual can exist without culture.

Some authors regard culture as a social factor, and argue that, since it is representative,
i.e. it generates ideas, meanings and values that are valid by virtue of their de facto
recognition, it embraces all the beliefs, views, world outlooks, ideas and ideologies that
influence social behavior as they are either actively shared by the people or have their passive
acceptance (Kovalevska, 1998).

For a more complete review of the relationship between culture and the virtual
environment of the Internet, it is also necessary to pay attention to the fact that, along with the
spiritual culture, there is material one as well. However, the material culture by no means
constitutes the material life of the society. It characterizes the material activity of people in
terms of its influence on the development of an individual, the revealing and the use of his/her
skills and abilities. Accordingly, the culture can be defined as a system of consistent rules that
are transmitted from the past to the future, from what has already happened to what is going
to happen. In other words, culture shapes an individual, and is created by an individual and
the society. In order to be a full member of the society, a person must have command of that
society's culture, and shape oneself according to the requirements of the said society.

We would like to call attention to the issue of the relationship between culture and
virtual environment. According to the scientific research on the subject, there has in recent
years been a tendency towards equating the virtual reality with the entire human culture and
the social consciousness as a whole. Thus, the inventions of writing systems, book printing,
theater, cinema, and finally the computer reality are allegedly only milestones on the way to
the virtualization of our lives, to the departure from the reality of the world given to us and to
accessing other virtual realities (Nasedkina, 2004).

In our opinion, the social virtual space of the Internet cannot be considered only as a
reflection of the existing realities — political, economic ones, etc. This is a kind of «self-
contained entity», which also actively influences the world of objects. The development of
electronic computer networks is becoming a seminal factor for the culture of virtual reality.
The computer implementation of virtual reality immerses the individual into an artificial
world. In doing so, to attain «full» reality, there is no need for detailed modeling of the
surrounding world. To achieve that, programs may be used that, besides conveying usual
visual information, simultaneously engage some other sensory organs such as those of hearing
and tactile perception. That is, if we are talking about the most advanced systems, the user is
given a possibility to touch by his/her hand the object that exists only in the computer
memory.

The philosophical meaning of a virtual program is that the realities or conditions of
different nature are combined into an organic whole to create an artificial phenomenon or
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product that exists only in the moment of communication or obtaining information. They exist
in the formative phase, the phase of mutual transformation from one state to another. The
designed virtual reality creates a feeling of authentic reality of what does not really exist.

The complexity of the virtual reality is that it is given in sensation. It is in the virtual
reality that the social structure of the Internet is formed. Of course, its basic structure is
technological, but it contains a number of «virtual» social mechanisms of development and
transformation, and contributes to the development.

The concept of virtual reality encompasses many disciplines, and in many of them it is
now integrated with computer technology. Of course, each process has both its positive and
negative sides. The type of culture, which is formed under the influence of constant intensive
introduction of computer information technologies into everyday culture through the mass
communication media, combines mostly random elements from different cultures. The
process of saturation of the virtual environment by information can hardly be called
controllable and foreseeable, so all the phenomena that take place in that environment can
therefore have different effects on social behavior and culture (Nasedkina, 2004).

Under the influence of transformation of socio-cultural processes, certain distinctive
features of the virtual culture are formed. Although the virtual reality cannot be called
common cultural practice, it still has a great potential. Due to the specifics of the spatial
organization of virtual reality, associative logic of thinking is formed in the virtual culture,
virtualization of public relations takes place, and the role becomes enhanced of social
institutions that shape the environment of virtual communications.

The virtual culture, whose formation was conditioned by the rapid development of
mass communication media, is focused on the values and interests of the vast majority of
people. It combines the transient and the stable. Such a culture is designed for «mass
consumption», it is a product of the modern times. Heightened attention to it is due to its
capability of overcoming the closed nature and isolation of national cultures, of integrating
those cultures into the world cultural space.

Heterogeneity can be mentioned as an important characteristic of the virtual culture.
That property is associated with the features of structuring and value-oriented selection of
social experience, as well as with the peculiarities of the cognitive process. A certain
corresponding type of virtual culture that combines random elements of cultures of various
groups, communities and peoples is formed as a result of intensive and continuous
introduction of computer technology into everyday culture.

Conclusions and suggestions

The mankind is gradually moving from the written culture to the screen one and from
the industrial civilization to the information one. The avenues of integrating the virtual reality
and the culture are wide enough as they cover a variety of areas of human activity. The issue
of that process impact assessment is now becoming ever more relevant.

Thus, the importance of the global network for many areas of society functioning is
conditioned, on the one hand, by the possibility of it making an impact on the economic,
social and cultural processes and, consequently, on the world perception and everyday-life
forms of an individual. On the other hand, it is impossible to deny that network'’s effect on the
social space proper, which manifests itself in the emergence of new communication practices.
The emergence and development of Internet technologies have enhanced the understanding of
the social reality by creating the virtual one.
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Culture is a special aspect of the entire variety of the material and spiritual activity of
people. Cultural activities, namely the creation, dissemination and assimilation of people's
cultural values, are an inalienable factor in the preservation of culture. By the volume of
objects and phenomena, which they embrace, the notions of «culture» and «human activity»
are the same, they are identical, but they differ in the meaning of human activity.

It is in the virtual space that a considerable amount of information is saved: scientific,
artistic one and that of everyday nature. Entering that virtual cultural space has not only
simplified the use of that information providing access to the treasures of the world's artistic
and intellectual culture, but has also simplified the communication, thereby making the
Internet a place of communication and cultural exchange on a world-wide scale. The absence
of geographical and political constraints has become a significant integrating factor in the
development of the modern culture and civilization. On the other hand, the Internet blurs the
ethical constraints, generates a new ethics and makes it possible to artificially form and even
to impose views that are incompatible with the traditional human values.
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Abstract. Talking about intercultural dialogue in Europe we think about the dialogue
between the actors within the European Union and/or between its people. The intercultural
side of the European social dialogue as it is established in the Treaty on the Functioning of the
EU (TFEU) does not automatically come in our minds. If we consider however that the actors
of the social dialogue are coming from different industrial relations schemes, that the national
social dialogue within the EU member states have its own specific character a look on the
cross-border social dialogue is worthwhile. Not only on a national level but on the European
stage social dialogue plays an important role in forming a European labour law within the
European Common Market. This particular niche of intercultural dialogue in Europe the
article is dedicated to.

Within the cross-boarder social dialogue, different systems collide which is a challenge
as such. As far as the bipartite and tripartite social dialogue is concerned it is already difficult
enough to bring together the different approaches of the national cultures. And it is evident
that it is a huge challenge on the corporate level, where workers of different companies of
different countries meet each other, obliged to come to common results concerning the
information and consultation rights given to the European Works Councils (EWC) by law.
This phenomena is to be found in all transnational European companies, namely in those with
EWC but also in companies with a specific European legal form such as in the Societas
Europaea (SE) where we find works councils and supervisory boards with members from all
countries concerned.
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Introduction

Intercultural Dialogue in Europe is a topic which has been evident from the beginning
of “European culture”. Intercultural dialogue in the EU has at least two meanings, the
intercultural dialogue between the actors within the EU and the intercultural dialogue with its
neighbours. If we talk about intercultural dialogue it is necessary to stress also on the
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European social dialogue, which is part of the Lisboan strategy and has been fixed in the
Treaty of Functioning ten European Union (Articles 152 ff. TFEU). The social dialogue, on
what level ever consists of a conglomeration of different approaches of social dialogue. EU
forms new types of intercultural communication that doesn’t confine within the limits of the
dialogue between separated persons belonging to different cultures.

Employers meet employers of different countries, trade unions meet trade unions of
different countries, workers meet workers of different countries and employers meet workers
of different countries. All these groups are part of social structure they show themselves
trough the social dialogue as elements of intercultural communication.

As the systems of social dialogue are extremely different in the European member
states and these systems are part of the prevailing culture, social dialogue is an important part
of the European social dialogue.

The article is going to describe both, the basics of intercultural dialogue as it is
generally understood and the levels of European social dialogue, focusing on the intercultural
importance in the social dialogue on different levels.

I. Social rules in the intercultural communication

Communication is not simply exchange of data; communication is a complex process
including individual and common characteristics of those who are taking part in it. In the
process of communication we send and receive messages. While creating message to send we
have to convert our thoughts and feelings into sounds, words and action, we call this process
coding, when we receive the message we encode it in order to understand it. To create the
sense of our message we realize very specific human cognitive activity that includes our
personal characteristics and our cultural experience as social beings. In terms of
communication message sense forming is complicated cognitive process that depends on the
context of the message where the data are projected upon the dynamic system of patterns.
Systems of patterns are different for different people. The system of patterns itself depends on
cultural, moral, linguistic environment, behavior rules and stereotypes of the culture we
belong to. During the process of communication it (system of patterns) could change. When
we communicate and create the sense of messages, the whole process of sense forming
depends on the history of communication, on the information we have and also on the physic,
social, historic and psychological environment of the process of communication.

To have effective communication the participants of communication process have to
understand each other - it means to understand the system of patterns of each other, the code
they use in creating the message as well as the background of communicative process, and to
take under account their systems of values and psychological and social identities.

We discover the system of patterns in language, behavior, emotions and customs of
those who take part in communication.

The system of patterns reflects all the elements of our culture. Being stereotypes
patterns influence the process of perception and its results (Lippman, 1965). Patterns are result
of culture and social life of our society. So, patterns are related with the rules of social life
defined by moral customs, law and political norms. It is clear that every society has its own
language, customs, law and political rule, that we adopt in the process of socializing. Some of
these rules (as law) have restrictive character, limiting our natural wishes ore acts. We accept
all this rules as members of the society. In terms of patterns we could say that we use them in
our language, our behavior even if we don’t realize it. We form stereotypes due the possibility
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of our consciousness to fix the information about similar facts, phenomenon and people and to
connect this information with categories that already exist in our mind. We form the most part
of our stereotypes between the age of 12-th and 30-th years of our life. And these stereotypes
conduct our perception, evaluation of the facts, information, and other people. After the period
of formation of the stereotypes it’s very hard to change them. We fix the similar objects in our
consciousness as images, concepts, evaluations and doing this we create the basis to exchange
information with other people and that means to understand each other and to elaborate the
same system of values. We could see then that cognitive process and communication relate to
our experience based on generalization of typical ideas.

In professional terms we could evaluate communicative efficiency analyzing the
transformation of pattern (sender)-sign-pattern (receiver), doing this we could predict the
result of communication. It is important to analyze the difference between patterns sender -
receiver to understand what we have to do to understand better each other, to discover the
barriers of communication to overcome them.

As we had mentioned the system of patterns is connected with language, behavior,
emotions and customs of those who take part in communication according to the culture they
belong to.

So, to improve the intercultural communication (Hirsh, 1978) we have to analyze the
cultural factors forming the system of pattern. There are patterns that determine the standards
of our behavior according to the rules of the society (written or non-written) (Walton, 1988).

And as we belong to the society we are involved in the concrete culture revealing in the
ideas, customs characteristic of group in the certain period of time (Richard-Amato and Snow,
1992). The culture could be regarded as a system of knowledge and rules for perception,
evaluation and action. The culture is also the system of behavior standards accepted by society
that helps people to interact with their environment (Fatehi, 1996). The culture includes
standards and rules (Gudykunst and Kim, 2002), instructions and plans, cognitive
(Goodenough, 1957) or symbolic (Geerz, 1997). The culture standards influence the system of
patterns being rules and models for behavior (restricting - in some sense). Social rules define
what one person is allowed, how he has to do it and what would happen in case if he is doing
thing he is not allowed. In the society there is politic, law, moral, religious, corporative and
other rules acting in the frame of normative system being specific social regulator. Growing
up in the certain we adopt its culture, language and social rules.

In terms of communication we could say that culture standards define the system of
patterns as each culture defines its own system of pattern, so culture standards influence the
process of inter-cultural communication as social standards.

In fact, our entire repertory of communicative behaviors is dependent largely on the
culture in which we have been raised. Culture, consequently, is the foundation of
communication. But our perceptions can be influenced by differences in values, approach, or
priorities relative to the kind of social organizations to which we belong. Growing up in the
society we adopt social rules of the culture we belong to. So, we adopt law and politic rules,
religious ideas, corporative rules as a part of culture standards fixed in documents, norms,
declarations, religious books and other papers. These rules are deeply found in our behavior,
we adopt them (Berry et al., 2011) in the process of socialization when we learn the rules of
behavior of our culture (from our birth until we’re teenagers). In this period we build the basic
principles and models of our perception and acting towards others, some of them are
unconscious. All the principles built in this period are very stable and it’s really hard to
change them, this is why conflict between these stereotypes and new information could arise.
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For us is really difficult to accept new law and political rules because of these stereotypes we
already have in the context of culture we’ve adopted (Hall, 1984).

Conflict between stereotypes and law rules could arise while communication in
different countries, even we know the rules we could make mistakes, using our stereotypes
(knowing how to proceed in the transport in the country we’re we could make mistakes acting
automatically on the basis of our habits).

With development of European Union new law frame are formed and that could mean
appearance new possibilities for communicative misunderstanding. The difference between
culture stereotypes EU law could cause a big number of intercultural communicative
problems. So, it is very important to discuss such problems analyzing intercultural
communication.

I1. Social Dialogue

1. Global understanding
a. General definition

There is no universally agreed general definition of social dialogue. There are wide-
ranging differences in the use of the term “social dialogue”. Let us start with the ILO
(International Labour Organization is a specialized agency of the United Nations) definition
and then move on to an explanation of other usages of the term.

a. The definition of the International Labour Organisation (ILO)

The ILO has a broad working definition of social dialogue, reflecting the wide range of
processes and practices which are found in different countries. Its working definition includes
all types of negotiation, consultation or simply exchange of information between
representatives of governments, employers and workers, on issues of common interest relating
to economic and social policy (ILO Declaration). The ILO recognises that the definition and
the concept of social dialogue varies from country to country and over time. Exchange of
information is the most basic process of social dialogue. It implies no real discussion or action
on the issues concerned, but it is an essential starting point towards more substantive social
dialogue. Consultation is a means by which the social partners not only share information, but
also engage in more in-depth dialogue about issues raised. While consultation itself does not
carry with it decision-making power, it can take place as part of such a process. Collective
bargaining and policy concentration can be interpreted as the two dominant types of
negotiation. Collective bargaining is one of the most wide spread forms of social dialogue and
is institution-realised in many countries. It consists of negotiations between an single
employer, a group of employers or employers’ representatives and workers’ representatives to
determine the issues related to wages and conditions of employment. Successful collective
bargaining results in collective agreements. Collective bargaining can be centralised at
national level or decentralised at sectoral, regional, enterprise or bargaining unit level. It can
be regarded as a useful indicator of the capacity for social dialogue within a country to engage
in national level tripartite policy concertation (Official website of the International Labour
Organization).

The definition of concertation differs depending. For example Visser (2001: 184) uses
policy concertation and social dialogue inter-changeably and defines it primarily as a platform
for setting out a common understanding of the status quo. Some give a wider definition of the
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process of moving towards consensus through dialogue among the social partners. The term
“concertation” in English-speaking countries is usually regarded as identical to cooperation or
participation, whereas in France and lItaly it is regarded as decision-making through
consensus. Some, (i.e Compston, 2002, 4), define concertation as “the codetermination of
public policy by governments, employers’ organizations and trade union confederations”.
Tripartite policy concentration or “social concentration” can be regarded as the “full bloom”
of social dialogue whereby “employers’, workers’ representatives and governments have
developed a reflex for acting in a concerted multifaceted manner to address all major national
economic and social policy issues by seeking consensus” (Trebilcock, 1994, 4). However, this
is only possible when the Government fully recognises the legitimacy and constructive
functions of social partners’ participating in national policy-making. The results of successful
tripartite policy concentration are sometimes manifested in social pacts.

Any of these forms of social dialogue can be informal and ad hoc or formal and
institutionalised. However, in reality social dialogue often takes place as a combination of the
two. Informal processes are often as important as formal ones. Social dialogue exists as a
tripartite process with the Government as an official party to the dialogue or in only bipartite
direct relations between labour and management with or without indirect involvement of
government. It can take place at the national, regional, sectoral or at enterprise level. It can be
inter-professional, sectoral or a combination of all these.

b. Other definitions

A narrow definition (Visser, 2001: 184) differentiates between social dialogue from
collective bargaining. According to him, social dialogue “is not the same as bargaining, but
provides a setting for more efficient bargaining by helping to separate bargaining over ‘the
state of the world’ from bargaining over the division of costs and benefits.” In other words,
social dialogue is an initial stage of finding a common understanding or framework of
reference by “separating the digestion of facts, problems and possible solutions”, which may
lead to collective bargaining where social partners engage in negotiation of their positions.
His definition was endorsed by the European Union High Level Group on Industrial
Relations, which defined social dialogue as “a process, in which actors inform each other of
their intentions and capacities, elaborate information provided to them, and clarify and explain
their assumptions and expectations” (Official website of the European Union).

2. European Social Dialogue

Social Dialogue is an essential element of the social model and European governance.
It is the process of negotiation by which different actors of society (or social partners) reach
agreement to work together on policies and activities. Social dialogue takes place at European
level, sectoral as well as national level. “Bipartite” dialogue social dialogue brings together
workers and employers whereas “tripartite” social dialogue also involves governments or EU
representatives (Official website of the European Trade Union Confederation).

Pursuant to Article 152 of the Treaty on the Functioning of the European Union
(TFEU) the European Union (EU)

- recognises and promotes the role of the social partners at European level

- facilitates dialogue between the social partners, respecting their autonomy

According to Article 154 of the TFEU, the Commission consults social partners before
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submitting legislative proposals in the area of social policy. This consultation aims at guiding
EU action and, if the Commission considers it necessary the content of legislation.

Consultation with European social partners could lead to contractual relations,
including agreements, according to the terms of Article 155 of the TFEU.

There has to be distinguished between the bipartite and the tripartite social dialogue, as
the bipartite is conducted between social partner organisations only. In the tripartite social
dialogue is conducted between wage earners, employers and European institutions..

Besides this differentiation another structure has to been recognised:

- the cross-industry social dialogue;

- the sectoral social dialogue;

- the corporate social dialogue;

a. The bipartite social dialogue is conducted between social partner organisations. At
cross-industry level it takes place principally within the Social Dialogue Committee. Under
the framework of their cooperation, the social partners may adopt agreements which are
implemented in the Member states through national procedures and practices (Article 155 of
the TFEU)

b. The bipartite cross-industry social dialogue (also called “Val Duchesse
Dialogue™) is meant to open a social dialogue about big horizontal themes of work and the
social issues which concern all branches and all workers.

The employees are represented in the cross-industry social dialogue are represented by

- the European Trade Union Confederation (ETUC)

- the European Managers - Confederation Europeenne des Cadres (CEC)

- the Council of European Professional and Managerial staff (EUROCADRES))

The employers are represented by

- BUSINESSEUROPE

- The European Association of Craft, Small and Medium Sized Enterprises (UEAPME)

- The European Centre of Enterprises with Public participation and of Enterprises of
general Economic Interest (CEEP)

Tripartite cross-industry social dialogue takes place on political and technical issues,
particularly in areas such as macroeconomic policies, employment, social security, education
and training.

Outcomes of the cross-industry social dialogue can be either framework agreements
implemented by European Directives such as parental-leave (1996/2008), part-time leave
(1997), fixed-term contracts (1997), autonomous framework agreements such as telework
(2002), work-related stress (2004), harassment and violence at work (2007) and inclusive
labour markets (2010) or framework of action such as livelong development of competences
and qualifications (2002) and a framework of action on youth employment (2013). The social
partners committed to promote solutions to reduce youth unemployment and called on
national social partners, public authorities and other stakeholders to also actively work
towards that goal.

The Tripartite Social Summit (Article 152 para 2 TFEU) contributes to the
effectiveness of social dialogue for the drafting and implementation of the economic and
social policies of the European Union (EU). It is a forum for cross-industry social dialogue,
used to conduct a dialogue on general policy issues.

C. European sectoral social dialogue supplements the cross-industry social dialogue.
It is led by representatives of European employers and employees, grouped by economic

135



PERIODYK NAUKOWY AKADEMII POLONIJNEJ 22 (2017)nr 3

sector of activity. It represents a level of discussion and negotiation that enables a better
understanding of the issues facing each sector.

Each occupational sector may make a request to establish a sectoral dialogue
committee. Actually there exist 45 joint committees, 3 in the natural resources sector, 15 in
the manufacturing sector and 27 in the services sector. They cover more or less all essential
European economic activities. The sectoral social dialogue committees consist of a maximum
of 54 social-partner representatives, with an equal number of representatives of both
employers and employees. They are chaired either by one of the social-partner representatives
or, at their request, by the representative of the Commission, which in all cases provides the
secretariat for the committees. The committees have been set up by the Commission. The
decisions, declarations and agreements adopted by these committees concern nearly 150
million workers, or three-quarters of Europe’s active population. The committees have
adopted more than 500 texts, and in particular certain agreements which are set to be
implemented in the Member States in the form of directives or national procedures. But not all
of these committees are really active although they have to meet at least once a year.

d. The social dialogue on corporate level takes place in multinational enterprises
either in European Works Councils (EWCs), Works Councils and supervisory boards in
Societas Europaea (SE).

EWC are bodies representing the European employees of a company. Through them,
workers are informed and consulted at transnational level by management on the progress of
the business and any significant decision that could affect them. The right to establish EWCs
was introduced by Directive 94/45/EC for undertakings or groups of undertakings employing
at least 1 000 employees in the European Union and the other countries of the European
Economic Area (Iceland, Liechtenstein and Norway) with at least 150 employees in each of
two Member States. Some 970 EWCs represent over 15 million employees, favouring social
dialogue and anticipation of change in multinational companies. The legal framework for
EWCs dates back to 1994 and needed to be adapted to the evolution of the legislative,
economic and social context and to be clarified. After consulting the European social partners
and carrying out an impact assessment, the Commission submitted in 2008 a proposal to
recast the directive. This new directive was adopted in 2009 by the European Parliament and
the Council, with some amendments mainly suggested by the European social partners.
Building on the results of the existing legal framework, recast Directive 2009/38/EC aims, in
particular, at ensuring the effectiveness of employees’ transnational information and
consultation rights, at favouring the creation of new EWCs and at ensuring legal certainty in
their setting up and operation.

Works councils in SE, also representing the European employees of the company, are
also composed of representatives of the countries/companies of the enterprise, sent by the
subsidiaries following the relevant national legislation.

I11. Social Dialogue as part of interculturel dialogue

On all three levels, the European cross-industry social dialogue, the European sectotral
social dialogue as well as on the corporate level an intercultural dialogue takes place and is an
essential part of the result finding processes.

In the bipartite and tripartite dialogue between organisations coming from the
employers and the workers side the social dialogue is characterized by an exchange of
national approach in both the employers and the employee’s camp. Different management
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cultures based on history, mentality and education on the one side, different work structures,
different understanding of labour law, different industrial relations schemes and different
mentality have to be considered in setting a common opinion among the members of both
camps. But also in the negotiations between the two parties the result finding process is
characterized by intercultural differences to be solved, sometimes assisted by European
authorities.

Finally the corporate level, European Works Councils and internationally composed
supervisory boards in Societas Europaea (SE): Of approximately 2400 companies affected,
over 1200 have a EWC. Approximately 18.000 members represent almost 19 million workers.
In 2015 almost 2400 SE with “mixed” works councils (SEWC) and “mixed” supervisory
boards do exist. This shows the intercultural dimension of the topic. The members of the
EWC and SEWC are selected by the relevant legislation of their land. Following the principle
of representation, each country/company being part of the group/enterprise is sending, in
principle, at least one member in the EWC or the SEWC.

Both councils have to be informed and to be consulted by the management about all
across the border matters. The members of both councils are obliged to inform their national
committees about the results of the councils. They are responsible to accompany the
implementation of the measures following their national regulations.

These processes are of high intercultural relevance. Presentations given by the central
management often are not understood properly by the representatives of the countries
concerned, the dialogue is often characterized by the above mentioned different factors
regarding the dialogue with the management but as well within the councils. This makes result
finding processes difficult and perfect transmission is not always guaranteed although papers
might be translated in the mother tongues.

Other crucial points are the questions of the role of trade unions/workers
representatives as well as how workers are allowed to react on management decisions, which
mean the different understanding of industrial relations and industrial conflicts in the
European member states. The different models of collective bargaining, the different
understanding of participation rights as well as the how different industrial conflicts are
understood in the European member stats show that intercultural differences influences
European social dialogue on the corporate level to a big extent. Strike in the Mediterranean
countries has another meaning as for example in Germany, where strike is defined as a
“collective action by a number of employees consisting in the agreed cessation of work, with
the intention of resuming work once their stated demands have been successfully achieved in
the form of a collective agreement” (Weiss, 1992: 296). As a consequence spontaneous
cessation of work and political strikes are not legitimated. German representatives have their
problems to explain this fact to their colleagues who are coming from countries, where
spontaneous and political strikes are important part of their culture.

1V. Conclusion

Intercultural Dialogue as it is defined practiced includes all forms of the European
social dialogue previewed in the Treaty of the Functioning of the European Union (TFEU).
The dialogue between employers, associations or management of companies, and workers,
trade unions or individuals on the one hand and the dialogue in their own groups brings up a
great number of intercultural questions caused by different history, culture and mentality in
the member states concerned. It is a big challenge to bring together the different approaches
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and expectations in order to find an adequate way to produce good results with a (hopefully)
common result: to improve work conditions an, with that, to improve living conditions of the
people in the common market of the European Union.
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Abstract. The article deals with the information economy as a new economic system
wherein information and knowledge are the main products. It is proved that a central
component of an economic system is work with information and use of information systems
in the process of management. The author substantiates the requirement for the search of new
approaches to the solution of problems of development of institutional structures of
information economy.
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Introduction

Global growth of information and telecommunication technologies, on the one hand,
and also the necessity of development of scientific knowledge in the area of theory,
methodology and practice of informative approach of study of information economy and
society, on the other hand, determines topicality of consideration of the process of
formationof information economy. Information turns into a strategic resource and factor of
acceleration of scientific, technical and technological development and becomes a part of the
real economy.

Subtitle of the body

It presupposes the conceptual comprehension of the process of establishment of an
informative and technological method of production and related to it forming of an
information paradigm in a modern economic science.

The evolutionary process of the establishment of information society is represented in
researches of P. Drucker, who used a notion “information revolutions” (Drucker, 1989). He
worked out the theory of the stages of development, which allows deeper understanding of the
logic of establishment of information economy.

The term “information economy” was first used in 1976 in works of Mark Porat, an
employee of the Stanford Centre and designated by him as a cluster of industries, engaged in
the production of modern databases and facilities which provide their application and
functioning (Porat, 1978). He is given the credit for introducing a distinction between the
primary and secondary information sector of economy. A primary sector, according to his
opinion, can be estimated quantitatively, while everything is much more difficult with the
secondary one.

The Revolution in the development of information technologies allowed to talk about a
global network, which materialized the globalization of economy. New information
technologies, in fact, are not simply becoming the instruments of application, but also the
processes of development. The system-oriented analysis of the information economy with due
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regard to the forming informative paradigm of the economic theory requires additional

consideration.

Figure. 1. A national software system (Information Economy Report, 2012)
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Conclusions and suggestions

Conception of information economy includes fundamental definition of information
society. It’s defined as a system of connections and relations between individuals, which
appear in the process of interchange of information concerning social and economic activity.
Information economy is simultaneously defined as a system of public relations, wherein the
information is a basic productive resource.

References

Drucker, P. F. (1989). The new realities: In government and politics, in economics and
business, in society and world view. New York: Harper & Row.

Information Economy Report 2012. (2012). United Nations Conference on Trade and
Development (UNCTAD) Information Economy Report (IER). doi:10.18356/c48133e3-en
Porat, M. U. (1978). Global Implications of the Information Society. J Communication
Journal of Communication, 28(1), 70-80. doi:10.1111/j.1460-2466.1978.tb01565.x

The new realities: In government and politics/in economics and business/in society and world
view. (1989). Choice Reviews Online, 27(04). doi:10.5860/choice.27-2175

144


http://www.multitran.ru/c/m.exe?t=6118465_1_2&s1=%F1%20%F3%F7%E5%F2%EE%EC
http://www.multitran.ru/c/m.exe?t=2667161_1_2&s1=%EE%E1%EC%E5%ED%20%E8%ED%F4%EE%F0%EC%E0%F6%E8%E5%E9

